ARKANSAS CONSOLIDATED ANNUAL REPORT FOR 2003-04
Carl D. Perkins Act of 1998

EXECUTIVE SUMMARY
Program Administration
A. Report on State Administration

The Arkansas State Board of Workforce Education and Career Opportunities (SBWECO) is the sole state agency responsible for the Carl D. Perkins Vocational and Technical Education Act funds.  Through a Memorandum of Understanding in place since 1991, the SBWECO has delegated responsibility for the administration and leadership of Perkins activities in institutions of higher education to the Arkansas Department of Higher Education.

B. Report on State Leadership

The two Departments conducted a variety of activities to address the requirements of section 124 of the Act.  Many of the activities were continued from previous years and new ones were implemented.  A new initiative with the Oracle software company introduced the Oracle Academy program to local secondary schools and postsecondary institutions.
C. Implications for New Fiscal Year/State Plan

The state leadership activities conducted during 2003-04 had a positive impact on most of the performance indicator results and yielded valuable insights.  The core indicator of academic attainment will continue to be a focus at the secondary level.
Program Performance

A. State Performance Summary

For secondary, all performance targets were reached.  At the postsecondary level, Placement (3P1), Retention (3P2), and Participation in Nontraditional Programs (4P1) targets were met.
B. Definition of Vocational Concentrator and Tech Prep Students 
· A Secondary Vocational Concentrator is a student who enrolled in two units of credit within an occupational area in grades 9-12.  
· A Postsecondary Vocational Concentrator is a student who declare a major in or who enrolled in a certificate, diploma, or occupational associate degree program.

· A Tech Prep secondary student is a student participating in an approved Tech Prep Associate Degree (TPAD) sequence of courses and has indicated intent (4-6 year program of study signed by student and parent on file) to follow the approved pathway.  The major identifier is the intent to follow a recommended pathway.  
· A Tech Prep postsecondary student is a student who has matriculated from the secondary program and continues to pursue a pathway that is an extension of an approved secondary TPAD program.  The student will be receiving articulated and/or dual-credit college credit.

C. Measurement Approaches and Data Quality Indicator

The quality assessment of the measurement approach to each indicator, using the data quality scoring rubric provided and endorsed by the U.S. Department of Education, indicated that all data collection methods are good or excellent.
D. Effectiveness of Improvement Strategies in Previous Program Year

The improvement strategy that continues to be most effective is the close working relationship between the three education departments in the state.  The Department’s support for academic testing and for the recommended core curriculum benefits all students enrolled in CTE.
E. Improvement Strategies for New Program Year

One strategy in particular that will be undertaken at the secondary level is the development and use of data regarding effective strategies for raising academic performance of CTE students that is available from the High Schools That Work project.   At the postsecondary level, the focus will be on improving data collection/quality and implementation of electronic end-of-the-year accountability reporting.  In addition, more technical assistance will be provided to better utilize the data.
NARRATIVE

PROGRAM ADMINISTRATION
A. Report on State Administration 

The Arkansas State Board of Workforce Education and Career Opportunities (SBWECO) is the sole state agency responsible for the Carl D. Perkins Vocational and Technical Education Act funds.  The SBWECO, through the Arkansas Department of Workforce Education, oversees secondary career and technical education and postsecondary vocational education in two public technical institutes and one institution that is located within the Arkansas Prison System.  The SBWECO also has responsibility for adult basic and general education and the state’s vocational rehabilitation agency.  The director of the Department of Workforce Education, who is employed by the SBWECO and serves at the pleasure of the Governor, is a member of the Arkansas Workforce Investment Board.  

Through a Memorandum of Understanding in place since 1991, the SBWECO has delegated responsibility for the administration and leadership of Perkins activities in institutions of higher education to the Arkansas Department of Higher Education.  The staff of the Department of Workforce Education and Department of Higher Education work together to ensure coordination when possible between the postsecondary institutions under the SBWECO and the higher education institutions with regard to Perkins.

The administration and leadership funds that are available to the state are split between the Department of Workforce Education and Department of Higher Education through the Memorandum of Understanding.

Each department provides the local Perkins coordinators with technical assistance in the form of workshops/conferences, guidance memorandums, and individual contact through phone calls and emails.  During the spring, the two Departments collaborated to host a one-day workshop and contracted with Michael Brustein to make a presentation on Perkins issues, EDGAR, and OMB circulars that was very well received by secondary and postsecondary coordinators.

At the secondary level, school consolidation reduced the number of districts that will exist in 2004-05 from 308 to 254.  A great number of administrative and programmatic issues were addressed as these consolidations and mergers were being implemented during the last few months of the 2003-04 fiscal year.

B.  Report on State Leadership [Section 124]

1. Required Activities

a. Assessment of Programs Carried Out With Funds, Including an Assessment of How the Needs of Special Populations Are Being Met and How Programs Are Designed to Enable Special Populations to Meet State Adjusted Levels of Performance and Prepare for Further Learning or for High Skill, High Wage Careers.

At both the secondary and postsecondary levels, the local recipients must provide an annual accountability report prior to receiving funding for the next year.  This accountability report specifies what the local recipient accomplished with the Perkins funds during the previous year.  The Departments’ staff review the accountability reports as part of the annual approval process.

Assessment of vocational and technical education programs is carried out in several ways.  Postsecondary institutions offer remedial academic assistance as well as tutoring for vocational students needing assistance.

At the secondary level, a team of Department staff makes an on-site visit to each local program on a rotating cycle – approximately 20% of the districts are visited each year.  The team reviews the instructional plan and curriculum, classroom and laboratory equipment, instructional materials, and documentation regarding advisory councils and vocational student organization activities.  The team makes recommendations and provides technical assistance as needed.

Secondary vocational teachers are asked to be active members of the Individualized Education Plan (IEP) teams for special education students who are enrolled in their programs.  This involvement is also reviewed during the technical assistance visits.

Another method of assessment at the secondary level is the review of the results from the Vocational Student Competency Testing Program each year.  The results on the testing program are a reasonable indication of how closely the teacher followed the frameworks for the course (what students should know and be able to do).  

The Department of Workforce Education published a District Status Report (basically a school report card for CTE programs) for the second year.  The report was very well received and caused a great number of administrators and teachers to view their programs objectively.  Among the indicators in the status report were many of the core performance indicators for Perkins:  academic attainment, vocational skill attainment, graduation, and placement.  
b. Developing, Improving, or Expanding the Use of Technology in Vocational and Technical Education that May Include Personnel/Teacher Training, Programs for Students Leading to Entry into High Tech and Telecommunications fields, or Encouraging Internships/Mentoring in High Tech Industries.

Teacher inservice on current and emerging technologies that are specific to each occupational area was offered during the summer.  Department staff planned and promoted the inservice opportunities to all vocational and technical education teachers.  These opportunities included such topics as Precision Agriculture/GPS-GIS Systems, Multimedia Applications in Business, Banking and Finance, and Nutrition and Wellness, to name a few.
During the 2003-04 year, a new initiative was developed with the Oracle software company.  The Oracle Internet Academy is a two-year, hands-on program that teaches students the latest Internet technologies, database development, and Java programming.  Students successfully completing the academy will have the opportunity to become an Oracle Certified Associate.  Teachers from 18 school districts attended the intensive inservice offered by Oracle to become certified to teach this program during the 2004-05 school year.
The Department also encouraged districts and consortia to use a portion of their basic grant funds to provide teaching technology for their vocational teachers.  This technology equipment included such things as an LCD projector with laptop computer system, computerized presentation board, digital camera, demonstration projector, and CD-writer along with appropriate training in the effective use of the equipment.  Teachers who become comfortable and familiar with this type of technology on a daily basis should be more likely to seek out additional technological advances in their occupational field for inclusion in their curriculum.

c. Professional Development Programs.

A major thrust each summer for the Department staff is providing inservice training opportunities for all vocational and technical education teachers.  Much of the inservice is occupational specific that assists the teachers in learning the new technology associated with their teaching specialty.  However, the Department co-sponsors the annual conference of the Arkansas Association of Career & Technical Education teachers that includes sessions on effective teaching techniques and promising practices.  

New teachers are provided with inservice training on using the vocational program frameworks (what students should know and be able to do).  The frameworks incorporate the national standards, and the student competency testing program is directly tied to these frameworks.  As new standards are published from the various national projects, the frameworks are updated, along with the competency tests, and teachers are provided with inservice training.  

Through state funds available to the Department, 15 regional career and technical education coordinators are employed in the educational cooperatives in the state.  One of the functions of these coordinators is to coordinate and provide regional inservice opportunities for vocational and technical teachers.   The coordinators assist teachers and administrators with strategies and modifications for special needs students, basic computer training, the development and improvement of vocational programs, etc.  In addition, each of them administers a Perkins consortium for secondary school districts.  The coordinators work closely with Department staff on statewide initiatives and projects.

The Department of Higher Education provided professional development activities to the postsecondary personnel who are most directly responsible for the management of the Perkins local grants in each of the postsecondary institutions in the state.  The postsecondary Perkins coordinators attended the Perkins Accountability workshop that was co-hosted by the Department of Workforce Education.
Professional development was also provided in data-based decision-making for personnel of the postsecondary institutions who are most directly responsible for administration of the institutions’ Perkins local grants.  This training was intended to prepare these people to accurately and effectively implement the accountability initiative that provides for directing Perkins money to the areas of greatest need.  
In addition, the Department of Higher Education supported state-wide professional development activities for postsecondary faculty.  Three assessment workshops were held:  Finding Out How Well Students Are Learning What We’re Teaching, More Learning Gain, and Less Teaching Strain and Institutional Effectiveness.  A Best Practices Workshop in Distance Education and New Teacher and Great Teachers’ Workshops were also offered.  In addition to faculty development, the Department of Higher Education focused on professional development aimed at strengthening business and industry linkages.  A Needs Assessment/Best Practices workshop and a State-wide Job Placement System Exploration Workshop were held for postsecondary business/industry coordinators.

d. Support for Vocational Education Programs That Improve the Academic and Vocational and Technical Skills of Students.

One of the primary vehicles for improving the academic and vocational technical skills of all vocational students through integration of academic and vocational education are the frameworks for each vocational education program – what students should know and be able to do.  These frameworks include both the technical skills needed as well as the academic and workplace skills.  The frameworks are the basis of the state vocational assessment program – Vocational Student Competency Testing Program.  The Department provides for continuous updating and evaluation of the frameworks and testing program.  

The department has provided many resources and funds to assist Career Academy development in Arkansas.  Arkansas had academies in 17 high schools in 2003-04 and these academies documented marked improvement in attitudes, attendance, behavior, and grades.
Arkansas’ High Schools That Work members continue to grow in number.  During the last 3 years the number of Arkansas local high school sites has grown from 15 to 26.  DWE has provided implementation grants to new sites to tour model sites, hire consultants, teacher in-service, etc.   It is thought the best tool in school improvement is teacher in-service.  During 2003-04 DWE provided improved services and activities for sites that included:
· School Improvement Institutes designed to provide high school counselors with information and skills on HSTW, curriculum integration, scheduling, and other important topics to assist counselors in playing an active role in school improvement efforts.  These institutes are conducted by nationally recognized consultants.  
· Grants to schools for expenses to administer the NAEP assessment.  This is a great tool to measure progress in school reform.
The state is also a member of other national curriculum and standards groups that help provide current, relevant curriculum and other educational products.  This includes V-TECS (Vocational-Technical Education Consortium of States) and MAVCC (Mid-America Vocational Curriculum Consortium).

As the state education system changes the academic assessment framework – moving from Stanford Achievement Test at the 10th grade to using the state developed Literacy, Algebra, Geometry, and Science benchmark tests – the Department of Workforce Education is also planning to use the benchmark tests for the academic achievement measure.  By using the same measure as is used to determine a portion of the Annual Yearly Progress by schools under No Child Left Behind, the relevancy of the Perkins indicators is strengthened at the school district level.

e. Preparation for Nontraditional Training and Employment.

Financial support was provided from Perkins leadership funds for two publications that help address guidance and counseling with regard to nontraditional training.  Targeted for 8th grade students, the American Careers magazine includes lesson plans for teachers and nontraditional career information.  An Arkansas statewide magazine entitled Next focuses on nontraditional careers and is targeted to 11th and 12th grade students.

A grant was provided to the Department of Community Corrections to provide training in nontraditional fields for their female inmates who will be released within a year.
The Department is a member of NAPE (National Alliance for Partners in Equity, Inc.) and draws on their resources as needed.
f. Supporting Partnerships

Partnerships with many business/industry groups were continued.  The groups included Oracle, the Arkansas Hospitality Association, the National Hospitality Business Alliance, Arkansas Automotive Dealers Association, ExplorNet, and CISCO.  

g. Serving Individuals in State Institutions.  

Through a Request for Proposal (RFP), four projects were funded for individuals in institutions that serve individuals with disabilities and the incarcerated.   

The Arkansas School for the Deaf received a grant of $62,169 to improve their Welding/Carpentry, Printing, Business Education, Family & Consumer Sciences, and Commercial Dry Cleaning/Laundry programs.
The Arkansas School for the Blind received a grant for $92,715 to improve the Desktop Publishing, Family & Consumer Sciences, and Jobs for Arkansas’ Graduates programs.  Some funds were provided to allow the CTE teachers to attend an assistive technology conference that focused on student success in the classroom.
The Department of Community Correction received two grants.  A grant of $25,800 was for the welding program at two of the regional correction centers – one for women and one for men.  The other grant of $8,803 was for a hospitality administration program at one of the centers for women. 
h. Support for Programs for Special Populations.

Jobs for Arkansas’ Graduates (JAG - AR) is a program that is designed to assist eleventh and twelfth grade students with academic, personal, and environmental barriers that have been known to hinder a student's success.  JAG - AR is affiliated with the national Jobs for America’s Graduates (JAG) program.  JAG emphasizes the creation of linkages with the business community for the purpose of student job placements and to contribute to the program’s ability to meet the needs of business and industry.  JAG - AR continues to surpass the performance goals set by JAG and JAG - AR specialists continue to receive national recognition for their efforts.
Development of a program to assist ninth and tenth grade career and technical students with special needs began in 2001.  The intent of the program (PROVE - Providing Real Opportunities in Vocational Education) is to assist students with the academics that are needed to be successful in their selected career focus area.   Due to recent legislation and compliance monitoring we found that students in the PROVE program would not be able earn credit beginning 2004-05.  This is mainly because of the student eligibility requirement of being in the 15-35 percentiles on the SAT-9.  Remediation classes cannot earn credit.

PROVE instructors and school administrators helped “revamp” the student eligibility criteria and program description. The criterion for student eligibility was broadened to include not only academic barriers but environmental barriers and the intent of the program focuses on integrating academics with career and technical education.  The new name for PROVE is STRIVE (Students and Teachers Responsibility Integrating Vocational Education).  

2. Permissive Activities 

Career Guidance and Counseling - The Department has placed an emphasis on career guidance and counseling for the past several years through a model called Career Action Planning which was developed by one of the state’s school districts.  Since the Department of Education (general K-12 education has placed an emphasis on career counseling through the state accreditation process, this model is receiving much attention.  A Department staff person has been assigned to coordinate with the Department of Education regarding information for counselors.

Career & Technical Student Organizations (CTSOs) - The Department continues to support career and technical student organizations through staff positions that serve as the state executive directors of the organizations.  Membership in the student organizations continues to be strong:


1,033
DECA (an association of marketing students)


16,681
FBLA/PBL (Future Business Leaders of America and Phi Beta 



Lambda)



13,030
FFA (an association of agriculture students)


11,347
FCCLA (Family, Career, and Community Leaders of America)


1,109
HOSA (Health Occupation Students of America)


5,033
SkillsUSA – VICA


48,233
Total CTSO Membership for 2003-04
3. Core Indicator Related Activity 

Each Perkins recipient (down to the individual consortia members) at both the secondary and postsecondary level was provided with a report of their performance on the indicators and a comparison to the state averages/benchmarks.  The compilation and disaggregation by district/institution of this data was a major activity for both systems.  Both systems are working toward having more data available to the locals through the web.  The eventual outcome of these efforts will allow a local recipient to have an additional resource at their fingertips for planning purposes.  At the secondary level, a “District Status Report” – a report card type of publication - was prepared for every district for the second year.  This report provided the results of many of the performance indicators as well as other pertinent data that defines quality CTE programs.

Local postsecondary institutions directed Perkins local grant funds toward programs that data indicated were in greatest need.  This was a strongly data-based process which allowed for close and tight accountability.  Based on the data submission the local institutions submitted for the CAR report, state administrators made analyses by Core Indicator and these results were provided to the institutions in visual bar graph form.  These reports along with relevant data from other sources provided the basis for local decisions regarding the allocation of Perkins local grant money.  By directing funds to areas of greatest need, struggling programs were supported, along with program performance on the corresponding Core Indicators.

C.   Implications for next fiscal year/State Plan

SECONDARY

The Department will continue to support the focus on academic and vocational skill attainment of all students in CTE programs with the state leadership and administration funds.  As described in the Program Performance section, several strategies are underway or will be implemented in the upcoming year.
POSTSECONDARY

Postsecondary institutions will continue to be required to direct Perkins local grant funds to areas of greatest need.  With the on-line application streamlined, all funded activities must focus on areas of identified need.  In addition, electronic end-of-the-year reporting has been implemented.  This requires that institutions be accountable for all activities and outcomes.  If an institution does not complete the activity or meet the stated outcome, it must be addressed in the report.  

The Department will review all end of the year reports and provide institutions with technical assistance and improvement plans.  In addition, the Department plans to make additional core indicator data available to local coordinators prior to the application planning process.

Program Performance

A. State Performance Summary  

SECONDARY

1S1 Academic Attainment – The negotiated level of performance is 38.83%; actual performance is 39.81% -- which is 0.98 points over the target.  The number of students in some of the special population categories was very small.  The lowest performing category was individuals with disabilities at 5%,.  Tech Prep students were at 42.09% which is slightly below their performance last year but still above all concentrators.  Overall, performance on this indicator was below the previous year’s score.
1S2 Vocational Technical Skill Attainment – The negotiated level of performance was 64.99%; actual performance is 80.14% -- which is 15.15% over the target.  The special population categories ranged from 53.83% to 80.93%, with the highest performance being attributed to nontraditional participants for the third consecutive year.  However, it should be noted that low score is a 3% increase from the previous year.  Tech prep students scored at 82.72%.

2S1 Completion (Graduation) – The negotiated level of performance was 84.49%; actual performance is 89.72% -- which is 5.23% over the target.  The lowest score was the special populations category of Students with Other Educational Barriers at 79.41%.  Tech Prep students scored at 94.46% - the highest category.
3S1 Placement – The negotiated level of performance was 90%; actual performance is 94.09% -- which is 4.09% over the target.  Of the special population categories, the lowest was Individuals with Disabilities at 84.53% and the highest was limited nontraditional enrollees at 96.41%.  Tech prep students scored at 93.78%.

4S1 Nontraditional Participation – The negotiated level of performance was 32.31%; actual performance is 33.48% -- 1.17% above the target.  The participation of special population categories ranged from 30.02% for LEP students to 33.48% for nontraditional students.  All special population groups were above the previous year’s performance level.  The participation of Tech Prep students was 33.10%, also above the previous year.  

4S2 Nontraditional Completion – The negotiated level of performance was 20.06%; actual performance is 25.65% -- which is 5.59% over the target.  The completion by special population categories ranged from 13.90% for students with disabilities to 25.65% for nontraditional students.  The completion by Tech Prep students was 28.30%.   
POSTSECONDARY 

1P1 Academic Attainment – The negotiated level of performance was 80.69%; the actual performance level was 74.31%, which is 6.38 percentage points below the target.  Attainment rates by special population categories ranged from 69.71% to 83.24.  The attainment rate of Tech Prep students was 77.3%.  

1P2 Vocational Technical Skill Attainment – The negotiated level of performance was 75.57%; the actual performance level was 70.58% -- which was 4.99 percentage points below the target.  Attainment rates by special population categories ranged from 61.94 % to 76.45%.  The attainment rate of Tech Prep students was 62.92%. 

2P1 Completion – The negotiated level of performance was 81.64%; the actual performance level was 79.81% -- which was 1.83 percentage points below the target.  Completion rates by special population categories ranged from 71.15% to 96%.  The completion rate for Tech Prep students was 68.87%.

3P1 Placement – The negotiated level of performance was 77.44%; the actual performance level was 87.65% -- which was 10.21 percentage points over the target.  Placement levels by special population categories ranged from 77.95% to 95.40%.  The placement rate for Tech Prep students was 88.38%.  

3P2 Retention – The negotiated level of performance was 90.00%; the actual performance level is 90.41% -- which was .41 percentage points over the target.  Retention rates by special population categories ranged from 82.43% to 93.33%.  The retention rate for Tech Prep students was 84.38%.

4P1 Nontraditional Participation – The negotiated level of performance was 16.25%; the actual performance level was 18.31% -- which was 2.06 percentage points above the target.  Participation rates by special population categories ranged from 11.92% to 27.46%.  The participation rate for Tech Prep students was 16.8%.

4P2 Nontraditional Completion – The negotiated level of performance was 19.25%; the actual performance level was 13.62% – which was 5.63 percentage points below the target.  Completion rates by special population categories ranged from 10.53% to 28.57%.  The completion rate for Tech Prep students was 9.83%.

B. Definition of Vocational Concentrator and Tech Prep Students

A Secondary Vocational Concentrator is a student who enrolled in two units of credit within an occupational area in grades 9-12.  

A Postsecondary Vocational Concentrator is a student who has declared a major in or who has enrolled in a certificate, diploma, or occupational associate degree program. 

A Tech Prep secondary student is a student participating in an approved Tech Prep Associate Degree (TPAD) sequence of courses and has indicated intent (4-6 year program of study signed by student and parent on file) to follow the approved pathway.  The major identifier is the intent to follow a recommended pathway.

A Tech Prep postsecondary student is a student who has matriculated from the secondary program and continues to pursue a pathway that is an extension of an approved secondary TPAD program.  The student will be receiving articulated and/or dual-credit college credit.

C. Measurement Approaches and Data Quality Improvement

1S1 – Academic Attainment:  Measurement approach is National Academic Standards and Assessment System.  The quality of the data for this measure is somewhat high.  The criteria that is scored lowest is the timing of the assessment used for this measure which is not consistent with the completion a vocational education concentration.  Most occupational-specific courses are taken in grades 11 and 12 – after the academic assessment in 10th grade.  The state Department of Education is currently piloting end-of-course testing in several academic subjects including Algebra I, Geometry, and Literacy.  This measure will be amended within the next two years to utilize the end-of-course tests rather than the Stanford Achievement Test at 10th grade.
1S2 – Vocational and Technical Skills Attainment:  Measurement approach is State Standards and Assessment Data.  The quality of the data for this measure is high.  The criteria that is scored lowest is the administration of the assessment.  The administration of the assessment is not consistent among districts.  The Department did implement web-based testing in 2002-03.  However, ensuring that all teachers administer the test in a consistent and ethical manner is still a challenge.  

2S1 – Graduation:  Measurement approach is State/Local Administrative Data.  The quality of the data used for this measure is very high.  State administrative records are used to determine the concentrators (meeting the threshold) and to determine the graduates.

3S1 – Placement:  Measurement approach is State Developed and Locally Administered Surveys/Placement Records.  The quality of the data is somewhat high.  The state implemented a web-based system to collect the placement data this year.  The criteria that scored the lowest was having a standardized survey instrument and method.  Each district may choose the method of follow-up including mailing response cards, contact by teacher/administrator to student or parent, checking with student’s friends still in school, contracting with outside source for follow-up, etc.   

4S1 – Nontraditional Participation:  Measurement approach is State/Local Administrative Data.  The quality of the data is very high.  The state’s public school computer network is providing enrollment data (by course) that is very high quality and includes all secondary students.

4S2 – Nontraditional Completion – Measurement approach is State/Local Administrative Data.  The quality of the data is high.  

1P1 – Academic Attainment:  Measurement approach is Academic Grade Point Average in academic coursework attempted during the reporting period.  The quality of the data for this measure is high.

1P2 – Vocational and Technical Skill Attainment:  Measurement approach is Vocational Grade Point Average in vocational and technical coursework attempted during the reporting period.  The quality of the data for this measure is high.

2P1 – Postsecondary Degree or Credential:  Measurement approach is Rate of Completion of Occupational Programs.  The quality of the data for this measure is very high.

3P1 – Placement:  Measurement approach is Placement Rates of Program Completers who were placed in employment or who had pursued advanced training within six months after having completed their respective program.  The quality of the data for this measure is high.  

3P2 – Retention in Employment:  Measurement approach is Percentage of Program Completers who have been placed in employment that remained employed six months after being placed.  The quality of the data for this measure is high.  

4P1 – Nontraditional Participation:  Measurement approach is Enrollment Rates of nontraditional students in programs that serve nontraditional occupations.  The quality of the data for this measure is high.

4P2 – Nontraditional Completion:  Measurement approach is Completion Rates of nontraditional students enrolled in programs that serve nontraditional occupations.  The quality of the data for this measure is high.

D. Effectiveness of Improvement Strategies in Previous Program Year

SECONDARY 

One of the most effective strategies in 2003-04 was the continued close working relationship with the Department of Education (K-12).  The Department of Workforce Education strongly supports the academic assessments and end-of-level tests being done as well as encouraging all students enrolled in CTE to complete the curriculum promoted by ACT.  Through publications and through technical assistance provided by staff members to teachers and administrators, the importance of the appropriate academic sequence of courses is stressed.  
The Department’s CTE end-of-course testing program was taken to a new level during 2003-04 by having the online testing hosted by a commercial company rather than by the state agency’s resources.  This eliminated many of the technical problems that had been encountered during the previous year and a half.  The Department has contracted with the new company for the upcoming year as well.
POSTSECONDARY

The accountability requirements of the current Perkins Act provide an excellent opportunity to extend accountability requirements to the local institutional program level.  Postsecondary institutions in Arkansas are required to direct their Perkins local grant funds to programs in greatest need as indicated by a number of data sources, primary of which is the data that is collected pursuant to the preparation of the CAR report.  This requirement has been in effect for two years.  It is the primary improvement strategy in place in the postsecondary institutions, and it will be continued.  In addition, the implementation of electronic end-of-the year reporting will require that institutions report and address deficiencies.

E. Improvement Strategies for Next Program Year

SECONDARY

Because the academic performance dropped in 2003-04 (although the state still met its performance target), the Department is placing increased emphasis on local strategies that will improve performance of students enrolled in CTE courses.  Using the High Schools That Work data from the local sites in Arkansas and from sites across the country, our staff prepared a series of charts that clearly identifies the effect of specific activities on student performance.  For example, the data shows the impact of an internship or the impact of reading and interpreting a technical manual on performance in math, science, and reading.  
The Department will continue to intensely study the data that is available as an improvement plan for the next two years is developed.  Small grants may be offered to districts to help them determine the impact of this data on their local programs and to develop plans for using it for improvement.

POSTSECONDARY

A comprehensive accountability initiative that requires postsecondary institutions to direct Perkins local grant funds toward areas of greatest need was implemented two years prior.  

Department staff will continue to build on the initiative through improved data reporting, continued streamlining of the application process and the implementation of electronic end- of-the year reporting.  

TECH PREP PROGRAM PERFORMANCE
The performance for tech prep students is included in the program performance section of this report; however, we would also like to report that the tech prep students in high school during 2003-04 earned over 56,000 articulated college credit hours.  The 18 Arkansas consortia appear to be well prepared for implementing the new Perkins in whatever form it takes.
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