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Executive Summary

Florida provides career and technical education programs in 67 school districts, 28 community colleges, university laboratory schools, and a state school for the deaf and blind.  Florida provides three types of career and technical education programs:  those that are exploratory in nature, those which provide broad technical skills, and those that prepare individuals for specific occupations. 

 

For the purposes of this report, Florida will only consider those programs preparing for specific occupations.  Information will be provided in three categories:  secondary career and technical education, postsecondary technical certificate, and postsecondary degree.

 

Florida has used Perkins Administration and Leadership funds to improve career and technical education by administering the program, establishing performance standards, providing technical assistance, and increasing partnerships with business and industry.  

 

Florida has implemented the required performance measures by building on existing data systems and measures that are already in place.  Data for the performance measures provided in this report are based on the 2003-2004 school year.  

Narrative

I.        Program Administration
a.      Report on State Administration [Section 122 (c)]
Florida used State Administration funds to partially fund the key individuals who administer the career and technical education programs at the Florida Department of Education and their support staff.  In addition, funds are used to support individuals who are responsible for the grant management process and for those involved in documenting accountability through collection of performance data.

b.      Report on State Leadership  [Section 124]
Required--Assessment of Vocational and Technical Education:  The main method for evaluating career and technical education is through a thorough analysis of the performance measures for programs and educational agencies.  Completion and placement data are reviewed regularly for all programs to determine if:
      Programs should be added/deleted/enhanced; 
      Nontraditional and other special population memberships are at acceptable levels;
      Students are leaving the program prepared for the workplace and self-sufficiency; 
      Employers are satisfied with the student levels of education, work ethics, and technical abilities; and 
      Student competencies need to be revised to accommodate new industry and/or educational needs.  
 
The Department of Education uses Leadership funds to partially fund the career and technical education program area state supervisors in the Division of Community Colleges and Workforce Education.  Each state supervisor has his/her Technical Advisory Committee made up of educators and business partners who meet to evaluate programs, courses, work-based learning experiences, and services offered in his/her discipline.  The assigned state supervisor for each program area works with their Technical Advisory Committee to review relevant curriculum and identify program/course offerings to be revised for program modernization, changing teaching philosophies, introduction of new technologies, and changing business and economic development needs of the state.  These program evaluations/modifications incorporate current national, state, and industry standards into required student outcomes and competencies.  A Technical Advisory Committee also addresses issues impacting special population and non-traditional students and makes recommendations to meet their needs.
 
Required—Use of Technology: Leadership funds are used to support activities for career and technical education personnel that focused on implementing state-of-the-art technology in the classroom.  All state program supervisors are charged with the responsibility to ensure that all curriculum frameworks address the technological requirements of each occupational area.  State and regional technical updating workshops and seminars are offered to ensure that career and technical education administrators and instructors are aware of the latest technology including techniques for curriculum implementation.  Statewide Technical Advisory Committees supporting each program area are convened to review all curriculum to ensure that industry-standard technology is incorporated to reflect changing industry standards.  

 
Several new programs to prepare students for occupations related to emerging technologies were introduced during 2003-2004.  Programs revised to enhance technology included: Digital Printing, Agricultural Communications, Electronic Business Enterprise, E- Commerce
Due to a departmental reorganization, the Standards, Benchmarks, and Frameworks (SBF) Unit within the Division was assigned the additional responsibility for all community college postsecondary career and technical education programs, totaling approximately 450 additional career education programs.  All frameworks for these programs are being reviewed for changes/additions to accommodate emerging technologies.  Community college career programs have been modified to accommodate exit points at specific occupations.
 

Division staff maintains a large, user-friendly web site to provide relevant information about Workforce Education programs and initiatives.  Curriculum frameworks for over 900 career and technical education programs are accessible from this site.  Also available on this site are other program documents that assist practitioners in the implementation of local career and technical education programs.  Additionally contact information for the program specialists is included on the website.  
 

Perkins grant applications and relevant forms are available on the Division’s web site, resulting in on demand access to these documents by all users in the field.  Web site technical assistance is available to practitioners.   Additionally, the web site contains an extensive “Links” section that allows practitioners to identify sites of relevant interest and utility.

 

The Department of Education supports and encourages the use of internships, job shadowing, OJT (on-the-job training), and mentoring programs in high-tech companies for both teachers and students.  Technical assistance and workshops are provided to assist schools with the implementation of these initiatives.  OJT procedures were revised to include more technological training as part of students' training plans.  The OJT technical manual supplies guidelines for all training plans and is available free to all with internet access or requesting a copy.

 

Required—Professional Development:  The Division’s support for professional development falls into three general categories.  First is statewide curriculum-specific support.  Second is targeted, localized training and technical assistance.  Finally, general support is provided by division staff on an as-needed basis. During Fiscal year 03-04, 8,092 teachers and administrators were trained. 
 
Statewide curriculum-specific professional development in each of the career and technical education disciplines is provided and coordinated by the SBF unit's state program supervisors.  Program supervisors work with teachers and local program administrators across the state to:
 
      implement new and updated curriculum as recommended by business and educators,
      incorporate and integrate Florida’s standards for high academic achievement with career and technical instruction in the classroom,
      meet the needs of a diverse student body including nontraditional students within each discipline area, and establish and maintain meaningful linkages for teachers and students with local industry representatives.
· Provide professional DACUM facilitation by program supervisors.  
 
Targeted localized training is coordinated and provided by the Division’s Program Support and Compliance Team.  Program Support and Compliance Team members function as a consistent point of initial contact for practitioners in their assigned geographic areas for resolution of any issues or questions related to adult, career and technical education.  As experts in the specific issues pertaining to their regions, the Program Support and Compliance team is in a position to advocate for most effectively meeting the unique training and other needs of their regions.
 
During 2003-2004, Career and Technical Education Regional Professional Development Councils, consisting of practitioners and program administrators from the region, functioned in all of Florida’s five regions.  These councils plan and deliver professional development to meet the specific needs of each participating entity within the council.  Statewide, a total of 735 career and technical education instructors, administrators, and technical support staff from school districts, community colleges, and correctional facilities received locally-delivered staff development on topics identified through regional needs assessments.  Transfer of knowledge post-assessment, a required component of all training provided by the Councils, indicates that 80% of participants report having made changes in their day-to-day job performance based on these training sessions.  
 
Division staff also provides professional development via participation as trainers at professional association conferences and meetings.  A New Teacher Workshop and a New Director Workshop are presented each year at the Florida Association for Career and Technical Education Conference, along with subject-matter updating by each of the state program supervisors.  Numerous other presentations are made to groups around the state as needed or requested.  In addition, Florida's program development model is viewed nationally as a "best practice."  As a result, staff are frequently invited to present on curriculum and program development at national conferences.  
 
The department is instrumental in bringing career and technical education instructors and teacher educators together to review current teacher preparation and certification courses. Trends and unmet needs are identified; recommendations for the improvement of the content and delivery of these programs are generated.  Statewide Technical Advisory Committees (TAC) make recommendations for certification requirement revisions in the program discipline areas. 

 

In 2003-04, state program staff and TAC members participated on committees to review and recommend textbooks for inclusion on the "state-adopted" textbook list for the areas of: Industrial Education, Family and Consumer Science, Health Sciences Education. 
.

 

Required—Support for Integration:  A major goal of the department focuses on activities that bring about integration of higher level academic skills and increased rigor of technical programs.  Committees of career/technical and academic instructors continue to meet as new programs/courses come on line.  These committees review current and proposed frameworks and develop  crosswalks of the career and technical education student performance standards with Florida’s Sunshine State (academic) Standards and the extensively-tested items from the test Florida requires for high school graduation, the Florida Comprehensive Assessment Test (FCAT).  When available, national skill and career cluster standards are identified and cross walked with Florida's frameworks as well as employer-identified skills.  Studies are ongoing to review and analyze the FCAT performance of students enrolled in career and technical education programs compared with students who do not participate in these programs.  

 
In coordination with academic program specialists, 386 secondary career and technical education courses were validated as being of sufficient rigor and relevance to count as elective credit for new state university entrance requirements.  One CTE course, Agriscience Foundations I, has been accepted by the state Legislature as a laboratory science course that meets high school graduation requirements as a science credit and as a core academic offering for college admission.  To standardize instruction of the competencies for that course at a high level and to maximize the scientific rigor of the instruction, a compact disc of curriculum modules or "Lesson Plan Library" has been developed for distribution to teachers around the state.  These lesson plans incorporate Florida's Sunshine State Standards, and were developed in consultation with teachers across Florida.  Other CDs are in various stages of development to assist practitioners to implement the rigor and relevance necessary to meet college entrance requirements.

Three Workforce Specialists were hired to provide professional development and training for school district personnel to enhance the academic and technical skills of students in Career and Technical Education; to align career and technical education curriculum to the Sunshine State Standards to improve student achievement on Florida’s accountability measures; provide assistance to schools designated as High Schools That Work; support career and technical programs at designated D and F schools.  Workshops were provided in the area of Test Taking skills, FCAT and the Career and Technical Education Teacher, and Reading in the Career and Technical Education Classroom. 

 
 
 
Schools are encouraged to use local resources and Perkins funds to support integration activities.  Many districts have one or more high school academies, schools-within-a-school that are organized around a career theme and feature integrated instruction across the curriculum.  The proven success of the academy model has resulted in an increase statewide in instances where academic and technical teachers are actively cooperating to develop and use integrated teaching units.  These integrated units are often project or real-world simulation-based, and have introduced a new level of involvement in the education process throughout the school communities where they have been implemented.  
 
Required—Nontraditional:
Staff, Funding and Data Support Services:  The department continues to provide funding to support a full-time program administrator to educational opportunities that prepare individuals for nontraditional training and employment are available statewide under the provisions of the Carl D. Perkins Act. Additionally, nontraditional program support is provided through complementing activities conducted by the Grant Management, Program Compliance and Program Improvement, and Career and Technical Education Sections of the Office of Workforce Education.  Further, under the auspices of the Divisions’ Grants Management Section, in coordination with the program administrator for nontraditional programs, the Request for Application to apply for funds under the Carl D. Perkins Program, Sections 131 and 132 include provisions to ensure these funds may be used to support for nontraditional training and employment activities.  Included in the RFA are Florida’s Perkins Performance Measures Chart and a listing of the Grants Management Section’s program manager county contacts.  Also, access to completion and placement performance measure data profiles is available through the Workforce Education website or program administrator.  These completion and placement data profiles were used by the Office of Workforce Education to: (1) identify target areas and review planned use of funds addressed in the RFA to support improved performance in gender nontraditional programs; (2) direct technical assistance efforts to assist targeted areas in the development of individualized performance improvement plans; (3) and, assist other division/department staff responsible for accountability, research and measurements requirements. 

 

Program Compliance and Program Improvement.  During the fiscal years 2004-2005, the Program Support and Compliance Section will implement a comprehensive initiative process to ensure compliance with applicable Federal and state laws pertinent to the funding and delivery of services for vocational and technical education programs.  This initiative includes on-site program and fiscal monitoring of eligible recipients, use of funds, performance accountability and reporting. Lower performing programs will be reviewed and technical assistance provided for improving student participation and outcomes. 
Information Links.   There are several initiatives used to provide information on a statewide basis to internal and external customers of the Department.  One, the Department promotes paperless communication for distributing information to local education agencies and others customers. Throughout the program year, the e-mail system was used to send information pertinent to nontraditional programs and supporting activities. Secondly, the department participates as a member of the National Alliance for Partnerships in Equity, Inc. (NAPE) and the program administrator is an elected member of the Executive Board.  Through this valuable resource, nationally recognized equity projects and supporting activities, current legislative updates, available curriculum resources and staff development opportunities for equity professionals are disseminated via e-mail to local equity professionals and program administrators.  Thirdly,  the State’s Career Education and Technical Education Conference is held annually and provided opportunities to Division staff to conduct workshops and program area meetings, display information and network with local practitioners.  Lastly, the Division implemented a new initiative entitled Direct Link.  This service is designed to link customers to a contact person for prompt response to any workforce question or concern and the website is http://www.firn.edu/doe/workforce/direct_connect.htm.  
 
Required—Supporting Partnerships:  The Commissioner of Education represents the Department of Education on Workforce Florida, Inc., Florida’s policy board for welfare transition and Title I of the Workforce Investment Act.  The Vice Chancellor for Workforce Education of the Division of Community Colleges and Work-force Education is the Commissioner of Education’s designee at these meetings.
 
In addition, the Florida Department of Education maintains an Articulation Coordinating Committee, which reports to the Commissioner of Education. The main charge of this committee is to coordinate state education policy to ensure 
        a seamless transition from one delivery system to another,
        no duplication of programs,
        standard program lengths, and
        seamless articulation between delivery systems.  
Membership on this committee includes a student member, representatives of the State University System, the Community College System, and the Department of Education.  Local representation includes the director of one of the technical centers and two presidents from the community college system.
 
In 2003-04, four "Curricular Career Cluster Reviews" were conducted.  For each of the four areas (Aviation Maintenance and Aerospace Technology, Environmental Science, Finance and E-Technology , a consortia of stakeholders including public and private education and business partners were convened to 

        develop seamless pathways for students proceeding through each educational level with minimal repetition of skill training required,

        improve articulation agreements between educational levels so students can maximize previous training and realize occupational goals quicker,

        collaborate with business and industry to ensure skill training is appropriate and meets their employment needs, 

        promote more effective and seamless administrative collaboration between educational systems and levels that will result in benefits for students, 

        integrate rigorous and relevant academic content into occupational training,

        include distance learning in all educational pathways where possible.

 
Required- Individuals in State Institutions: The Department of Education has designated the Florida Department of Corrections (DOC) to administer career and technical education programs for adult criminals in state corrections institutions.  The Department of Corrections, Florida Department of Juvenile Justice (DJJ), and the Florida School for the Deaf and Blind (FSDB) collectively received approximately $1.2 million of Florida's Perkins allocation.  Career and technical education programs are offered in approximately 40 correctional facilities and over 50 juvenile justice commitment facilities throughout Florida.  Institutional work and prison industries provide work experiences for adult inmate.

 
Required—Programs for Special Populations that Lead to High-Wage/High-Skill Careers: In addition to the support provided by state program supervisors for each career area, the FDOE employs one full-time staff member with specific responsibilities to ensure delivery of appropriate services to students with special needs. 
 
Several years ago, Florida developed a performance-based funding system for postsecondary education programs using state resources.  This program provides incentives to individual school district technical centers and community colleges for the completion of students and the placement of students in employment or for continuing their education.  Incentives for placements carry different weights according to whether the career and technical education program has been linked to a high-wage/high-skill occupation.  By placing an added incentive on completing targeted and special needs students, and by placing weights on high-wage/high-skill placements, Florida reinforces the importance of serving special needs students and preparing them for high-wage/high-skill jobs.  Due to budget constraints, state funding for postsecondary career and technical education was not allocated based on this performance model for 2002-03 and 2003-04.

 
Permissive—Technical Assistance:  Florida used funds to support technical assistance activities through the high performance team based within the Division of Community Colleges and Workforce Education.  The major responsibility of the team was to provide technical assistance on a daily basis.  Similar to the USDOEs State Liaisons, team members serve as the point of first contact for career and technical education program administrators throughout the state.  Regional workshops were offered throughout the year providing updates on such issues as policies, programmatic changes, reporting issues, and program performance.  Team members also provide specialized technical assistance by request, including local presentations and research on issues related to career and technical education.

 
State program supervisors also provide extensive technical assistance to local program administrators and teachers, both in person and via their newsletters, list serves, websites  and  electronic communication. They also distribute “program memoranda” covering late-breaking information of relevance to local program administrators, which are routinely disseminated via both print and electronic media, and on the division’s web site.  Regular meetings are held around the state for local program supervisors and directors to meet with state program supervisors for program updating, networking/sharing of best practices, and problem solving.

 
Permissive Improvement of Career Guidance: Career exploration and planning tools such as NEXT, Career Cruiser, Florida CHOICES, Florida eCHOICES and other career education software are used throughout the state and supported through the Division of Community Colleges and Workforce Education. Some 1,000 sites have been established for Florida CHOICES along with access to Florida eCHOICES (Internet Version) by anyone living in Florida. Over 600,000 individuals accessed Florida CHOICES and eCHOICES during SY 2003-2004. A 16-page insert, Road Ahead, promoting career and technical education was developed through the Division of Community Colleges and Workforce Education to be included in the NEXT magazine. Distribution of the NEXT magazine included 750,000 students in grades 9-12. Career development workshops and product training were conducted throughout the year. The Career Cruiser, a career and education tabloid, was distributed to middle schools.  Some 250,000 copies were used in classrooms and group settings with eighth graders and additional age groups.  Florida’s School Counseling and Guidance Framework provides a structure for schools to use as they develop or improve their school counseling programs. The Framework helps to promote career guidance as an integral component of the school counseling curriculum. An Administrator Guide to the Framework continues to be distributed to administrators. These activities are also supported by Section 118, Carl Perkins. Five Career Resource Network Seminars were conducted statewide to promote career development and career resources. Approximately 42 Choices workshops were conducted throughout the state to train counselors and career specialists on the use of Choices and labor market information.  Ten districts were awarded $5,000 mini-grants to develop or improve their written district guidance plans.

 
Permissive—Agreements Between Secondary and Postsecondary:  The Florida Board of Education has adopted “Seamless Articulation and Maximum Access” as one of the four goals in our K-20 system.  There are considerable advantages for our students by setting and aligning academic standards for every level in the K-20 education system.  This seamless articulation model provides a career ladder of opportunity for the students as they acquire college credit while still in high school.  These credentials and/or credits may articulate to a technical center, a community college or a 4-year college/university.  
 
Florida has continued to encourage partnerships among educational providers by focusing attention on the number of articulation agreements each consortia has as part of the Tech Prep distribution formula.
 
Permissive—Support for Career Student Organizations: Florida supports career and technical student organizations (CSOs) with State Leadership Funds and allocates over $350,000 for 11 CSOs annually, using a formula based on membership numbers, the number of state sponsored events, and the number of local chapters in each CSO.  These funds are used for national, state and local competitive events, and other leadership activities.

 

Permissive—Support for Public Charter Schools:  Local school districts and/or community colleges sponsor Florida’s charter schools.  Funding to support these schools is provided by the sponsor from its existing annual allocation.  The charter’s board of directors provides oversight of the school’s day-to-day operations.  Accountability measures are negotiated between the board members and the sponsor, and are then defined in the charter contract.  The sponsor is then responsible for monitoring the effectiveness with which the school is meeting its objectives.  To ensure that each charter technical school has the necessary tools to succeed in fulfilling its charter, the Division of Community Colleges and Workforce Education provides technical assistance on programmatic structure and the Office of School Choice provides technical assistance on the charter initiative.
 
Permissive—Support for Family and Consumer Sciences: Amendment No. 8 of section 1(b) and (c), Article IX of the State Constitution requires the creation of a voluntary, free pre-kindergarten education program for 4-year old children in Florida.  This requirement necessitates systematic and structured on-going staff development for all provides.  This means that all providers muct have access to the same quality staff development in key areas such as curriculum delivery and serving children identified with special needs and disabilities.
 
Early Childhood Education is the Family and Consumer Sciences program which trains for child care workers who will have the opportunity to work in the Universal Pre-Kindergarten classrooms. 
In response to this, the Florida Department of Education ‘s Division of Community Colleges and Workforce Development support the planning stages of the creation of a web-based early childhood education required training program to deliver consistent, quality staff development for use throughout the state.  The web-based program will be used by individual participants under the guidance of mentors, and for use by instructors in a classroom setting to make certain that the quality of content and delivery remain consistent. 

An instructional design document and a sample training CD were created providing a blueprint for the creation of web-based instruction for the required Department of Children and Families mandatory training for all child care workers. 
 
Permissive—Support for Education and Business Partnerships:  Florida encourages the development of Education and Business Partnerships at the state and local level.  

 

      The state continues to partner with the automobile industry (AYES) automotive youth educational system to partially fund a statewide staff position.  It is the responsibility of this staff member to work with local automotive programs to assist them in obtaining industry certification.  

      The automotive industry actively supports and improves automotive education programs throughout Florida.  The annual Ford/AAA Automotive Skills Competition features both written and practical components in which students compete for recognition and scholarships.  The National Automotive Industry Planning Council "Awards of Excellence" program is another recognition/ scholarship program in which Florida students participate annually.

      The aerospace program in Florida has also benefited from multiple instances of industry support.  Three National Aeronautic and Space Administration (NASA) members serve on the statewide program advisory committee.  The Space Grant Consortium contracted for development of a sophisticated on-line professional development tool and provides scholarships for students.  The Florida Space Research Institute houses and maintains the on-line professional development program mentioned above, customized for technology education teachers and high-school aerospace technology students.

      Florida's model Agriculture Leadership Project is jointly funded by the Florida Department of Education, the Florida Department of Agriculture and Consumer Services, and the agriculture industry.  Fifteen agriculture teachers and five local program supervisors, all with at least five years school-level experience, participated in phase one, which seeks to improve their familiarity with all aspects of Florida's agriculture industry and to enhance their programmatic and classroom leadership skills.  The second group has been selected and plans to move forward with implementation of recommendations from the first group.  The culmination of the project will include 1) newly-developed marketing materials for agriculture education [the group's "graduation" project], 2) implementation materials to promote transfer of the program structure to other discipline areas, and 3) selection of the next year's group of participants.
 
Permissive—Support to Improve and Develop New Career Education Courses:  Each statewide program supervisor works closely on a continuing basis with their respective Technical Advisory Committees which are made up of industry representatives from around the state.  The Technical Advisory Committees for each career and technical education discipline area meets throughout the year to review current program offerings, program content and to identify the need for the development of new programs.  Industry matrices are developed to identify the various levels of practitioner and program certification that are available in each discipline area.  These matrices are constantly being reviewed and revised to keep them current. Local educational agencies also provide input into the process of program improvement and new program development. 
 
Permissive—Providing for Job Placement and Continuing Education:  Florida uses some Perkins funds to support the Florida Education and Training Placement Information Program (FETPIP).  This program is an interagency data collection system that obtains follow-up data on former students and others.  By using administrative matching, FETPIP can determine whether students are placed in employment, entered the military or continued their education.  Florida’s program has been identified as a model and has been in place for over 15 years.  FETPIP is the program that determines placements for Florida’s performance measures.  
 
Core Indicator Related Activity:  Florida built its Perkins Measures on existing data reporting mechanisms.  Staff representing the Division of Community Colleges and Workforce Education and the Office of Accountability, Research, and Measurement (ARM) have worked to refine these measures and adjust baseline data. Data reporting for Perkins measures was stressed at annual data reporting workshops for school districts and community colleges.  During 2003-04, local applicants for 2004-05 Perkins funds were provided with local performance data related to each applicable core indicator.  Each LEA was required to incorporate improvement strategies in their application for each indicator where their performance did not meet standards.  For indicators reflecting questionable or non-existent data, strategies for correcting data problems were required.  A pilot initiative with community colleges requiring more extensive documentation and demonstration of reporting capability in instances where data problems were long-standing proved so successful it will be expanded to include school districts in the next funding cycle.
 
Core Indicator Related Outcome:  Baseline data for each school district and community college is analyzed to assess if specific assistance is needed.  Targeted assistance, based on the specific problems identified. is provided.  With the establishment of an annual cycle of providing local program performance data tied to the core indicators, it is possible for local and state-level program administrators to assess trends in program performance and more effectively direct local program improvement planning.  See also Effectiveness of Improvement Strategies.  
 
Core Indicator Related Budget:  Most of the budget associated with performance accountability has come out of either State Administration funds or from state general revenue sources.  See Section C.
 
c.       Implications for Next Fiscal Year
      Florida will continue to work with State Technical Committees and business partners to ensure that program curricula meet the needs of business and industry and the economic development needs of Florida.

      Florida will continue to work toward expanded articulation between levels and within program areas.

      Florida will continue to seek out the newest technologies and revise programs with business partners and national skill standards to effectively incorporate cutting-edge technologies.

      Florida will continue to support a comprehensive professional development plan to ensure that teachers, counselors, administrators:

      are prepared to teach the industry standards identified by business and industry and national standards,

      understand the importance of incorporating technology into their programs and integration strategies as applicable,

      integrate academic skills and technical skills through a 5 year plan 

    
      Florida will support teacher education programs to improve collaboration and teacher supply for Career and Technical Education.
      Florida will continue to promote the Career Academy Model.      
II.      Program Performance
Performance Accountability

The Florida Department of Education in cooperation with the Division of Community Colleges and Workforce Education submitted performance measures and set performance targets with USDOE.  Florida set local performance measures for three sets of measures: secondary career and technical education students, postsecondary degree students and postsecondary adult vocational students.

 

Special Populations  
[Section 122(c)(7)]  The Florida Department of Education employs one staff member with specific responsibilities to ensure delivery of appropriate services to students with special needs.  This individual provides guidance and technical assistance to recipients of Carl D. Perkins funds to support activities in the areas of recruitment, assessment, special counseling and career development, and transition.  Specific professional development opportunities addressing effective instructional strategies, accommodations and modifications, assessment, career counseling, and activities for special population students continue to be offered to career and technical education teachers, exceptional student education teachers, juvenile justice staff, support staff and others.  
Course/program guides and other products are produced and distributed to share innovative curriculum and practices with teachers, administrators, and families annually.  

[Section 122(c)(8)]  As with all federal programs, provisions to comply with all federal equal opportunity laws, regulations and guidance are enforced by Florida’s Equal Educational Opportunity (EEO) office.  Florida was one of two states to continue staffing that office when federal funding was terminated.  Florida has an Education Equity Act, which parallels federal civil rights laws.  Under this state statute, the EEO office works with school districts and community colleges to develop and implement methods and strategies to increase participation of underrepresented groups.  The Florida Education Equity Act also requires periodic reviews.  In addition, local agencies receiving funds must agree to specific assurances related to serving these students.  In addition, the Division of Community Colleges and Workforce Education has developed equity standards entitled, “To Reach All, Teach Each.”  

 

[Section 122(c)(13)]  Several career centers throughout the state work with “at-risk” students by providing alternative education programs that allow the student to earn both a high school diploma and a career and technical education certificate.  Students spend part of the day with academic teachers working on required course work and part of the day with career and technical education teachers mastering occupational and employability skills.  Integration of academic and technical skills is stressed, resulting in a more relevant program for students.  State legislation addresses the necessity for providing additional career and technical education programs for students in juvenile justice facilities.  Regional staff development has been provided to staff working with juvenile justice clients.  In 2003-04, Perkins dollars funded eleven juvenile justice facilities to start or upgrade vocational programming.  Specialized programming targeting the needs and constraints of students in juvenile justice programs are assessed and expanded regularly to better serve this clientele.

 
Tech Prep
[Section 204(c)] Tech Prep is serving Florida as one of the catalysts for change and restructuring within each of Florida's public school districts and community college service regions.  The 28 Florida Tech Prep consortia use funds to conduct a variety of activities which support the transition from high school to postsecondary education and employment.  The enhanced collaboration and communication among educational institutions, business, industry, communities, school administration, faculty, and staff serves to strengthen and enhance program and career choices for students.  Florida’s Tech Prep program is a comprehensive system that includes high school, technical center, community college and college/university participation in each of our large urban districts and also our many rural areas.
 
Florida's definition of a Tech Prep student aligns with federal intent:  a student enrolled in an articulated, sequential program of study (enrolled in level 2 or above courses) at grade level or above by grade 11 in mathematics, science, and communications, including a technical component, which leads to a minimum of a two-year post-secondary certificate or degree, and/or apprenticeship program.  All reporting and statistics for Tech Prep are based on this definition.  
 
        In 1991, the first year of Tech Prep implementation in Florida, there were 11 Tech Prep consortia.  Today, Florida has 28 consortia in place encompassing all 67 school districts, all 28 community colleges, all vocational-technical centers, and 50 public and private 4-year colleges/universities
        The number of students enrolled in Tech Prep programs has increased from 11,000 in 1993 to 401,854 in 2003
        The number of Tech Prep written articulated Programs of Study in place in Florida has increased from 25 in 1993 to 6,185 in June, 2004
 

[Section 205]  For FY 2004-2005,, 28 Tech Prep consortia were eligible to apply for funding.  Applications were submitted to the Florida Department of Education, Office of Workforce Education in May, 2004, and contained  (1) an Abstract; (2) the Program Narrative; (3) Evidence of Program Success; and (4) Data used for the funding formula.
 
The funding allocations for the 28 consortia for 2004-2005 were derived from a formula based on the following four elements:
 
        Data Element 1 (30% of formula):  The number of students in grades 9-14 for school year 2003-2004 that were identified as Tech Prep students in each consortiums' secondary and postsecondary schools.  This count must be validated by student record and/or local MIS reporting, and based on the statewide Tech Prep definition or comparable local definition of a Tech Prep student.
        Data Element 2 (30% of formula):  The number of secondary and postsecondary schools participating in the Tech Prep education initiative for school year 2003-2004.  Participation is defined as having a significant enrollment of Tech Prep education students and offering articulated, secondary to postsecondary programs of study (4+2+2, 4 + 2. 4+1+1, etc.).
        Data Element 3 (30 % of formula):  The number of signed articulation agreements as of May 21, 2004, for enrolled Tech Prep education students (unduplicated within a district.)  A program of study can be counted only once for each school district, even if articulated for more than one school. 
        Data Element 4 (10% of formula):  Tech Prep student outcomes, generated from the state student reporting systems on the postsecondary placement of identified secondary-level Tech Prep students.  The addition of Data Element 4 was recom-mended by a focus group of Perkins funding recipients to encourage local education agencies to be accurate and thorough in their data collection and reporting efforts.
 
Local consortium activities continue to address all of the new and expanded requirements of Section 204 of the 1998 Tech Prep Act.  The overall focus continues to be on facilitating system-wide change based on the Tech Prep education instructional concepts of applied learning and an articulated technology-based occupational preparation program.  These are accomplished through existing and new education-business-community partnerships.  Examples of activities include: 
        facilitating articulation with four-year institutions
        facilitating dual enrollment agreements
        ensuring that special populations continue to have access to Tech Prep   programs and services
        revising/developing/grading student assessments
        tracking students and consolidating data regarding records and outcomes
        incorporating applied academic strategies into the common core of required academic proficiency
        ensuring that all new and revised curriculums meet state academic standards and includes provisions for addressing the needs of under-prepared students
        sponsoring high school faculty and student visits to postsecondary sites and staff development activities
        distributing information to students, parents and business partners
 
The Tech Prep program has gained the support of educators at all levels and community and business leaders throughout Florida because it directly addresses crucial educational problems and offers solutions for them.  Tech Prep looks to the future needs of today's students and tomorrow's employers.  It offers ways to strengthen curricula and increases our expectations of students.  Tech Prep provides a mechanism to support Florida’s workforce training efforts.
 

Fiscal Requirements

[Section 122(c)(10) and (11)]  Florida provided assurances for these fiscal requirements on page 51 of its 2000-2004 state Perkins plan.  

 

[Section 122(c)(4)(A) and (B)]  Florida continued to provide 53 percent of the funds to secondary programs and 47 percent to postsecondary programs.  The rationale for this distribution is based on the proportion of full-time equivalent (FTE) students that was used to determine the distribution for Perkins II.  Since FTE counts were no longer available for the school district postsecondary programs and since enrollment data indicates that the proportions have remained approximately the same, the decision was made to continue the distribution based on the earlier data.  

 

a. State Performance Summary 

Florida’s overall performance has improved over the last reporting year, although college credit program performance has declined.  This is at least partially attributable to changes made in how the data is pulled from the automated student database system, based on recommendations from federal auditors.  At the college credit level, completion, placement and non-traditional student participation have dropped.  Completion and placement issues are linked to economic factors that have continued to challenge Florida's economy over the past year. 

 

At the postsecondary adult vocational program level, program completion performance levels have risen as a result of changes made based on federal audit findings.  While completions are up, placements and retentions are down, again reflecting challenges in the economic/employment sector.  Non-traditional student performance at this level is failing to keep pace with expected improvement targets.

 

At the secondary level, technical skill attainment remains very high, and non-traditional student measures continue to exceed targets.  Academic attainment, completion and placement are partially due to increased state graduation requirements.
 

	Secondary
	Baseline
	Target  03-04
	Actual 03-04
	Over/Under
	Explanation of Decline

	1S1
	88.57
	90.00
	87.04
	-2.96
	Increased state graduation requirements have reduced percent of graduates.

	1S2
	30.91
	32.71
	48.63
	15.92
	 

	2S1
	88.57
	90.00
	87.04
	-2.96
	Same measure as 1S1.

	3S1
	76.90
	79.40
	78.80
	-0.60
	 Challenging economic conditions have reduced employment opportunities.

	4S1
	26.67
	28.21
	31.02
	3.11
	 

	4S2
	26.43
	28.35
	32.30
	3.95
	 


 

	Degree
	Baseline
	Target  03-04
	Actual 03-04
	Over/Under
	Explanation of Decline

	1P1
	74.99
	78.21
	82.26
	4.15
	 

	1P2
	66.27
	68.77
	72.31
	3.54
	 

	2P1
	25.38
	27.88
	20.05
	-7.83
	Audit recommended changes in data methodology.

	3P1
	84.27
	86.09
	85.75
	-0.34
	Challenging economic conditions have reduced employment opportunities.

	3P2
	90.33
	90.33
	91.00
	0.67
	

	4P1
	28.04
	29.49
	23.87
	-5.62
	Reduction in female participation.

	4P2
	22.69
	23.66
	21.15
	-2.51
	 Unclear as to decrease.


 

	Adult
	Baseline
	Target 03-04
	Actual 03-04
	Over/Under
	Explanation of Decline

	1A1
	34.66
	37.16
	42.35
	5.19
	 

	1A2
	47.31
	49.81
	59.38
	9.57
	 

	2A1
	28.31
	30.04
	59.23
	29.19
	 

	3A1
	78.05
	79.79
	74.20
	-5.59
	Challenging economic conditions have reduced employment opportunities.

	3A2
	85.77
	87.27
	82.85
	-4.42
	Challenging economic conditions are hindering retention efforts.

	4A1
	11.45
	12.70
	10.66
	-2.04
	Unclear as to decrease.

	4A2
	10.92
	10.78
	10.23
	-0.55
	Unclear as to decrease.


 

b.      Definition of Vocational Concentrator and Tech Prep Students
There is a separate definition for vocational concentrator for secondary students, postsecondary certificate students, and postsecondary degree students.

 

Vocational Concentrator Secondary Education:  A vocational concentrator is a student who completes at least one Occupational Completion Point within a vocational program.  An Occupational Completion Point is an exit point in a vocational program, which is linked to a labor market entry point.

 
Vocational Concentrator Postsecondary Certificate:  A vocational concentrator is a student who completes at least one Occupational Completion Point within a vocational program in the reporting year. An Occupational Completion Point is an exit point in a vocational program, which is linked to a labor market entry point.

 
Vocational Concentrator Postsecondary Degree:  Any student who has earned 11 or more credits toward the declared degree or certificate.

 

Tech-Prep:  A Tech Prep student is a student enrolled in an articulated, sequential program of study (enrolled in level 2 or above courses) at grade level or above by grade 11 in mathematics, science, and communications, including a technical component, which leads to a minimum of a two-year postsecondary certificate or degree, and/or apprenticeship program.

 
c.       Measurement Approaches and Data Quality Improvement
Much of the data used for postsecondary measures is comparable to that used in Florida’s state funding formula.  This data has been audited for reliability and validity.  In addition, Florida’s data has been audited by the U.S. Department of Education’s Inspector General.  Where issues were identified by either of these groups, improvements are being implemented.  The following chart identifies the measurement approaches and the main areas in which Florida continues to look to improve its data.

	 
	Approach
	Efforts to Improve Quality

	1S1
	State/Local Administrative Matching
	No improvements anticipated.

	1S2
	State Approved Standards and Local Assessment Systems
	Florida is exploring pros/cons of statewide assessments for technical skills.

	2S1
	State/Local Administrative Matching
	No improvements anticipated.

	3S1
3P1 
3A1 
	Administrative Record Exchange
	No improvements anticipated.
 

	4S1
4S2
4P1 
4P2 
4A1 
4A2  
	State/Local Administrative Matching
	No improvements anticipated.

	1A1
	National/State Academic Assessment System
	Florida will continue to seek to improve on this measure.  

	1A2
 
	Course/Program Completion
	Florida is exploring pros/cons of statewide assessments for technical skills.

	2A1
	State/Local Administrative Matching
	Florida will continue emphasis on improving local data reporting.  

	1P1
	State/Local Administrative Matching
	Once all colleges have implemented the appropriate data element, Florida will be reporting on all students in all colleges. 

	1P2
	State/Local Administrative Matching
	See 1P1 for degree.

	2P1
 
	State/Local Administrative Matching
	See 1P1 for degree.


 
Florida has recently merged school district and community college offices that have collected the Perkins data.  The merging of the two offices is designed to ensure a more systematic development of the Perkins data.  Florida will:

 

      Continue holding statewide meetings to review data submissions with program and MIS personnel to identify and correct reporting problems.
      Coordinate efforts to make automated student progress tracking tools available to school districts to improve their handling and submittal of data.
      Continue to improve documentation of the system.
      Continue to require that LEAs applying for Perkins funding incorporate a data-driven program improvement planning process in their local application cycle, including remedies for any data reporting errors identified. 
 

 

d.      Effectiveness of Improvement Strategies
Florida has disaggregated performance data by each local educational agency and established targets for local program improvement.  Local performance data (based on Florida's Perkins Core Indicators) were provided to local educational agencies in March of 2002 as part of the Perkins application process for school year 2002-03 funding.   Each applicant for Perkins funds was required, for each core measure in which they were under performing, to indicate what action(s) they planned to take during the grant period to increase performance.  This process provided a clear indication of where LEAs were performing well and where improvement was required.   This enabled the Department to target technical assistance to LEAs who may need additional assistance.  The results of this effort improved data reporting, attention to student performance in both academic and technical skills and demonstrated where program improvement was needed.  The process also heightened awareness of the importance of nontraditional occupations and the outcomes of instruction through continuing education and job placement.

 

Florida has reduced bureaucracy and increased flexibility by providing applications online and by keeping the requirements of the application as streamlined as possible.  Students and parents are provided access to career guidance information online and have a variety of resources to select from.  No child is required to participate in career and technical education; however, options are available in every school district and community college.  Florida has been a leader in the implementation of career academies and plans to begin identifying additional best practices to be replicated around the state.

 

e.      Improvement Strategies for Next Program Year
As part of the 2003-2004 local application process, local educational agencies will be asked to assess the impact of performance improvement strategies planned in their 2002-2003 application.  Technical assistance teams will be available to assist in explaining the data and in planning how to improve specific performances.  

      Academic Skill Attainment:  Continued emphasis will be placed on the importance of academic performance and on the integration of academic and technical skills at the secondary, postsecondary vocational/technical certificate, and career degree levels.  Florida will evaluate how career and technical education students perform on the Florida Comprehensive Assessment Test (FCAT).  Florida will continue to evaluate and implement strategies for more effectively serving LEP students.

      Technical Skill Attainment:  Florida will continue to enhance program curricula by meeting with business and industry to ensure students are prepared to meet industry standards.  Florida has identified the fields of Nursing, Information Technology, Engineering and Teaching to begin the process of aligning curriculum and establishing statewide articulation pathways from high school through graduate school.  (K-20)  

      Graduation, Certificate and Degree Attainment:  Florida will continue to focus on high student achievement as exemplified by graduation.  Florida will continue to stress curriculum review for relevance to students, business, and industry.  Florida will also continue to use state funding to pay performance funding on postsecondary students meeting completion criteria.

      Placement: Florida will continue to work with local educational agencies and regional workforce boards to enhance placement services to students at the local level.  Florida will continue to promote the use of state funding to pay performance funding on postsecondary completers who are identified with a successful placement.

      Nontraditional:  Florida will continue to infuse gender equity issues into all aspects of the curriculum to ensure that teachers, counselors, and administrators understand the importance of preparing students for opportunities in nontraditional fields.  Florida will continue to enhance targeted recruitment and retention efforts for nontraditional students.  

 
Florida continues its statewide K-20 educational accountability initiative that will tie a portion of state funding to student performance at ALL educational levels K-20.  As this process is implemented, it is anticipated that further improvements in local data collection, reporting, and especially analysis for local program improvement will be realized.  Florida's experience with implementing the federal Perkins Performance Measures will continue to inform and strengthen this statewide K-20 accountability initiative as it evolves during the upcoming year.  

 

 

Florida’s Perkins III Performance Measures

This chart defines the numerators and denominators for calculating percentages of performance for each Perkins Measure.

	Secondary Measures
	Postsecondary College Credit
	Postsecondary Certificates

	1S1 Secondary Academic Attainment
Numerator: Number of secondary vocational job prep. students with an OCP who earned a high school diploma or its recognized state equivalent . 

Denominator: Number of secondary vocational job prep. students with an OCP who left secondary education in the reporting year.
	1P1 Academic Attainment

Numerator: Number of students who meet the criteria in the denominator and who have attained a GPA of 2.5 or higher. 

Denominator: Number of students who have declared a career degree program of study or a college credit certificate program of study and who have completed at least 11 college credits.
	1A1 Academic Skills

Numerator: Number of students in Vocational Certificate (PSAV) programs who achieved an OCP and who have met the prescribed Basic Skills requirement.

Denominator: All students enrolled in a Vocational Certificate (PSAV) program.

	1S2 Secondary Technical Skills

Numerator: Number of secondary vocational job prep. students with an OCP who earned a high school diploma or its recognized state equivalent. 

Denominator: Number of secondary graduates in the reporting year.
	1P2 Technical Skills

Numerator: Number of students who have declared a career degree program of study or a college credit certificate program of study and who have completed at least 11 college credits

Denominator: Number of students who have declared a career degree program of study or a college credit certificate program of study and who are enrolled in the reporting year.
	1A2 Technical Skills

Numerator: Number of students who achieved at least one OCP in a 

Vocational Certificate (PSAV) program

Denominator: All students enrolled in a Vocational Certificate (PSAV) program

	2S1 Secondary Completion

Same measure as 1S1
	2P1 Completions

Numerator: Number of students who have completed a career degree or college credit certificate.

Denominator: Number of students who have declared a career degree program of study or a college credit certificate program of study and who have completed at least 11 college credits.
	2A1 Completion

Numerator: Number of students who achieved a Vocational Certificate (PSAV)

Denominator: All students who achieved at least one OCP in a Vocational Certificate (PSAV) program

	3S1 Secondary Placement
Numerator: Completers who graduated or exited high school and were located by FETPIP working, continuing education, or in the military.

Denominator: (Completers)=Only stu-dents in the prior-year 1S1 denominator who have a valid social security number.
	3P1 Placement
Numerator: Completers who exited the program and were located by FETPIP working, continuing education, or in the military.

Denominator: (Completers)=Students in the prior-year 2P1 numerator with a valid social security number.
	3A1 Placement
Numerator: Number of OCP completers who exited the program and were located by FETPIP working, continuing education, or in the military.

Denominator: (Completers)=Students in the  prior-year 2A1 denominator with a valid social security number.

	
	3P2 Retention
Numerator: Last year’s placements found still working, continuing education, or in the military.

Denominator: Students found placed in the previous year (Prior-year 3P1 numerator).
	3A2 Retention
Numerator: Last year’s placements found still working, continuing education, or in the military.

Denominator: Students found placed in the previous year (Prior-year 3A1 numerator).

	4S1 Nontraditional Enrollments

Numerator: The number of students enrolled in programs non-traditional for their gender.

Denominator: All students enrolled in nontraditional programs.
	4P1 Nontraditional Enrollments

Numerator: The number of students enrolled in career degree or college credit certificate programs non-traditional for their gender.

Denominator: All students enrolled in nontraditional programs.
	4A1 Nontraditional Enrollments

Numerator: The number of students enrolled in programs non-traditional for their gender.

Denominator: All students enrolled in nontraditional programs.

	4S2 Nontraditional Completion
Numerator: The number of students who completed at least one OCP in a program identified as non-traditional for their gender.

Denominator: All students who completed at least one OCP in a non-traditional program
	4P2 Nontraditional Completion
Numerator: The number of students who completed a degree or college credit certificate identified as non-traditional for their gender.

Denominator: All students who completed nontraditional programs.
	4A2 Nontraditional Completion
Numerator: The number of students who completed at least one OCP in a program identified as non-traditional for their gender.

Denominator: All students who completed at least one OCP in a non-traditional program.
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