Executive Summary

The Georgia Department of Education (GDOE) is the Eligible Agency designated by state law as defined in Section 3(9) of Perkins III.  The Technology/Career Education Division of GDOE manages secondary career and technical education programs, while the Georgia Department of Technical and Adult Education (GDTAE) manages postsecondary programs.  Both agencies were active in conducting leadership activities for service recipients.  At the secondary level, the performance on all core indicators exceeded expectations with the exception of Vocational Skills Achievement, which was slightly lower than the negotiated value.  At the postsecondary level, all benchmarks were met except for Academic Attainment, Vocational Attainment and Retention in Employment. The Tech Prep Initiative in the state enjoyed another successful year.  Strategies that have been implemented to strengthen services to special populations and non-traditional enrollees have continued to yield favorable results.  In the face of declining financial resources, career and technical programs in Georgia remained strong during FY 2003.

I. Program Administration

a. State Administration
Georgia is a “50/50” state, in that all funds received through the basic Perkins granted are divided equally between GDOE and GDTAE, with the exception of funds for State Institutions.  These funds are administered by GDOE.  All funds received through the Tech Prep grant are administered by GDOE.

GDOE and GDTAE implement the state plan and assess all secondary and postsecondary vocational and technical education programs, services and activities. They work as partners in equipping Georgia students with a broad range of skills to enable them to succeed in their future careers and to become productive citizens.

The Technology/Career Division provides technical assistance and support to local systems to enhance the delivery and quality of services available to students through the development of quality vocational and academic programs, the development of data collection systems, assessments, and the monitoring and evaluation of vocational programs.  Teams of GDOE personnel, educators, and consultants conduct detailed Program Reviews of all secondary vocational and technical education programs in local school systems on five-year intervals.  The local systems receive written summaries of the review teams’ observations and recommendations for improvement.
The GTDAE has developed the Performance Accountability System (PAS) to promote quality and excellence in technical education and training.  The PAS is composed of four modules: program assessment, community needs assessment, planning and budgeting. Data collected from the state database are used by the PAS to evaluate performance.  Summary information on enrollment, graduation, and placement data for each program group is provided to each institution.  Institutions have Performance Accountability Review (PAR) on-site visits with teams composed of five to seven staff members from technical colleges on three-year intervals. GDTAE staff coordinates this process.  Overall, the PAR process verifies that each institution is meeting state standards and federal requirements.

b. State Leadership
I.
Required Activities (Secondary)

1)
Assessment of vocational and technical programs, including assessment of how the needs of special populations students are met    

· Technical assistance was provided to local school systems during the 35 program reviews and 5 Office for Civil Rights (OCR) reviews in FY 2003. Local system curriculum, laboratory safety, work-based learning programs (including the state sponsored Youth Apprenticeship program), school-based enterprises, intervention programs, and student organizations were reviewed.
· Individual education plans for all students, including special populations in Youth Detention Centers (YDCs – the state Juvenile Justice system) were implemented.  

· To ensure that curriculum standards are taught and needs of special population students met, local industry and postsecondary representatives reviewed curriculum standards for Technology/Career Education programs. 

· The evaluation of Local Plans included provisions to determine that the needs of special populations were addressed.

· The Georgia Vocational Staff Development Consortium (GVSDC) offered curriculum workshops to local system educators.
· Coordinated Vocational Academic Education (CVAE) and Related Vocational Instruction (RVI) programs, which provide support services to special needs students in Georgia, were reviewed.
2)
Develop, improve, and expand the use of technology in vocational and technical education

· Efforts were made to secure and upgrade existing program related student and teacher computers and software for all areas, including the YDCs.
· Innovative professional development opportunities via online training were offered for spreadsheet, database, web design, and computer programming software programs. Training was followed with a teaching methodology workshop to enable teachers incorporate these programs in their instruction.

· Teachers were compensated for developing and making exemplary lesson plans accessible on the Georgia Learning Connection (GLC) website.

· Technical assistance workshops for teachers were offered on data management for  work-based learning programs through an electronic statewide database.
· RVI and CVAE coordinators provided assistance to students in using technology.

· Curriculum development and revision to meet national standards and align with QCC standards was continued.
3)
Provide professional development opportunities
· Maintained state-level support for the GVSDC, a statewide non-profit corporation that provides professional development opportunities for vocational educators.
· Conducted teacher workshops on curriculum alignment, contextual learning and program articulation with postsecondary schools.  
· Offered workshops on integrating computer technology into daily curriculum and industry certification of programs.
· Sponsored Professional Development Conferences for teachers in each vocational program area, special needs teachers, administrators, and counselors.

· Provided professional development for teachers in the areas of:  program certification, work-based learning, project-based instruction, student organization chapter management, integrating student organization activities in the classroom, and teaching strategies.

· Offered program specific workshops for beginning and existing teachers.

4)
Strengthening academic, and vocational and technical, components through integration

· Conducted teacher workshops on how to integrate academic and technical education programs in YDCs.
· Provided professional development on project-based learning.

· Developed on-line lesson plans with Georgia Learning Connections (GLC).

· New and revised courses have 34 core competencies, which address and reinforce academic competencies.
· During the five-year program reviews, the integration of academic competencies into the T/C Education curriculum was assessed.

· By using academic team teachers and paraprofessionals, acceleration in the academic and vocational curriculum was provided through RVI and CVAE support services, which strengthen the academic and vocational skills of the special needs students.
· Worked with Area Health Education Centers (AHEC) as a part of Teachers Exploring and Advocating Careers in Health (TEACH) Academy, which involved Math and Science Teachers working with HSTE teachers to develop lesson plans that integrate higher level math and science skills into the HSTE curriculum and also apply HSTE standards to math and science curriculum. 
5)
Provide preparation for nontraditional training and employment

· Incorporated career development and non-traditional training in program certification standards.
· Provided nontraditional toolkits and training sessions for all local counselors.
· Offered counselors non-traditional training on how to encourage the enrollment of YDC female offenders in construction trades.
· Provided Women’s Transitional Centers with information on non-traditional trades training available in the community.
· Incorporated career development and non-traditional training in program certification standards.
· Special needs students were encouraged and welcomed into non-traditional classes, and winners in competitions were recognized at the state youth leadership conferences.
6)
Support partnerships among local systems, postsecondary institutions, parents, and business and industry entities
· Representatives from local businesses, industries, postsecondary institutions, and parents served on program advisory committees.

· The Society for Human Resource Management served as certifying agency for business program certification.
· Collaborated with the Georgia Department of Labor, Regional Education Service Agencies (RESAs)’s, Correctional Education Association, Technical Colleges, Electrical and Construction Trades unions and associations to improve programs and increase student employment options.
· Articulated all high school marketing course competencies with DTAE colleges.

· Revised “Smart Choices,” a career guidance material containing a practitioner’s manual, student activities manual, for elementary, middle and high school, and a student-parent handbook (available in English and Spanish).

7)
Serve individuals in state institutions

· Offered professional development opportunities to instructors in state institutions.
· Provided vocational opportunities for incarcerated students in short-term and long-term institutions 

· Provided academic and vocational training to juvenile offenders, and also to those in the Department of Corrections facilities. 
· Provided support to youth in YDCs statewide through RVI and CVAE services.
· Upgraded computers and software to better serve the needs of individuals in state institutions.
· Curriculums for youth detention centers are taken from the Quality Core Curriculum  (QCC) structure, developed and maintained by the GDOE. 
8)
Support programs for special populations that lead to high skill, high wage jobs

· Provided vocational training opportunities to 40% of the students in the YDCs classified as special education students.
· Provided local systems with extended day and industry certification grants
· Implemented Governor’s Honors Program for Agriscience and Biotechnology.
· Developed local articulation agreements that lead to high skill/high wage jobs.  
· Leadership opportunities in CTSOs were offered to special populations
II. Permissive Activities (Secondary)

1) To provide technical assistance to fund recipients

· DOE staff provided on-site review of vocational programs and made recommendations for program improvement.

· Technical Colleges in the state provided technical support for special populations in vocational trades offered in detention centers.

· Continued to assist local systems with the implementation of curriculum and completion of program certification standards.

· Administered statewide workshops for coordinators during the year.  

2) To improve career guidance and academic counseling programs

· Formed committees and developed strategies to ease the transition of pre-release and post-release YDC students from detention, to training and to employment.  

· Special students were provided counseling, which is a major focus of the RVI and CVAE programs.

· Worked with Area Health Education Centers (AHEC) in helping teachers and students understand what they needed to pursue health careers.

· Employed the services of a career guidance staff at the state level.

· Incorporated career guidance component in program certification.

· Published newsletters “Profiles” highlighting innovative and exciting programs.

3) To establish agreements between secondary and postsecondary programs, including   Tech Prep 

· Encouraged RVI and CVAE students to take advantage of Tech Prep.

· Worked with local systems in facilitating articulation between secondary and postsecondary courses.

· Worked with DTAE staff to align high school and post-secondary courses.

· Reviewed annual articulation agreements signed by consortia.

· Continued to encourage schools to implement industry certification and to develop an articulation agreement with a post-secondary school.
· Developed dual enrollment opportunities to increase advanced placement opportunities for students.

4) To support cooperative education

· Provided staff development training for CBE Coordinators on using V-Tecs software to maintain job-placement records of students.

· Provided Extended-day grants to local school systems.
· Tech Prep Coordinators participated in “Ground Hog Day”, a major job shadowing activity of the Tech Prep consortia across the state.  

· Every consortium involved business and industry in local consortium committees, which supports work-based education. 

5) To support student organizations

· Developed curriculum standards that reflected and supported the mission of Health Occupations Students of America (HOSA), which is to increase a highly qualified healthcare workforce to help with the shortage of healthcare workers.

· The Georgia Hospital Association worked actively with promoting the HOSA organization in the communities throughout Georgia.  

· Sponsored state rally, regional competition, Fall Leadership and State Leadership Conferences for students and educators.

· Provided staff development training for local all CTSO chapter advisers.

· Consortia coordinators and committee members participated in student organization competitive events.

6) To support vocational and technical education in charter schools

· Worked with Charter School HSTE programs to implement curriculum and support  the development of student organizations.
· Offered all charter schools the opportunity to be part of consortium committees and to get involved in all activities.
· Continued to articulate courses and programs where available.
7) To support programs that offer work-related experience

· Provided Work-Based Learning to special populations in both RVI and CVAE.
· Offered staff development to teachers regarding training plans and agreements, to facilitate student learning at clinical sites.

· Worked with local hospitals and the Georgia Hospital Association and local community healthcare facilities to promote work-based learning

· Offered work related experience through live work in the corrections system.

· Provided extended-day grants for work-based learning coordinators.

· Provided the Young Farmer Adult Education Program, and created a program to link seniors to the young farmer program “Young Farmer Internship Program”
8) To support family and consumer sciences programs 

· Provided staff-development and technical assistance to teachers and local system administrators.
· Conducted joint summer leadership camp activities.
· Introduced Family and Consumers Science (FACS) program in a YDC facility. 
· FACS educators participated in Tech Prep consortium activities.  
· Developed additional FACS curriculum and increased business partnership.
9) To improve or support business partnerships

· Worked with the Georgia Hospital Association to facilitate partnerships in communities throughout the state.
· Worked with business partners on curriculum development and validation.  

· Strengthened existing partnerships and recruited new partners.

· Worked with partners to provide staff development.  
· Worked with the Society for Human Resource Management (SHRM) Council to revise program certification standards.

· Participated in Job Fairs conducted in prisons by Business and Industry partners. 

· Developed a new YDC facility and added additional programs with new courses.

· Included industry representatives as judges for competitive and leadership events in technical/career education programs.

10) To improve or develop new vocational and technical education courses

· Improved and added new vocational programs in YDCs.

· Collaborated with industry and education to develop relevant, academically rigorous, and technology relevant courses for Healthcare Science Technology Education (HSTE)  in Georgia

· Developed new vocational programs and emphasized work-based learning. 

· Continued to revise curriculum

· Implemented dual enrollment programs to offer opportunities for students.
· Insured that all courses were reviewed and validated by industry groups.

11)   To provide vocational and technical education programs to adults and dropouts

· Provided Young Farmer (YF) Adult Education Program related training.
· Conducted leadership conferences and State YF Convention.  
· Georgia GED referral program continued to assist students and adults. 
· Tech Prep included and supported alternative education programs.  
12)   To assist students in finding jobs and continuing their education

· Work-based learning coordinators, including Youth Apprenticeship coordinators, assisted students with job placement and postsecondary education goals. 
· Developed a transition plan, which included strategies for transition team members to coordinate and administer both pre-release and post-release services.
· Developed individualized career plans to facilitate student transition.
· Helped students develop portfolios, a valuable instrument when seeking for employment with local partners and potential employers.
· Postsecondary partners offered more Asset testing to help 10th and 11th graders prepare for continuing their education.
I. Required Activities (Postsecondary)

1)
Assessment of vocational and technical programs, including assessment of how the needs of special populations students are met 

· Provided staff development and training opportunities for PAS Coordinators.
2)
Develop, improve, and expand the use of technology in vocational and technical education

· Updated curricula to incorporate new workplace technology.

· Provided leadership to Instructional Technology Coordinators in colleges.

· Emphasized use of instructional technology in the Faculty Development Institute. 

3)
Provide professional development opportunities
· Provided training to technical college faculty members in Faculty Development Institute programs to enhance skills in effective instructional practices.

· Provided state leadership to statewide peer groups that facilitate staff development for institutional effectiveness, student services and instructional services.

· Facilitated statewide faculty meetings to provide occupational updates and/or discussion of curricular updates.  In addition, facilitated regional faculty meetings (our Instructional Faculty Consortium Committees, or IFCC, process).

4)
Strengthening academic, and vocational and technical, components through integration

· Implemented courses in college level English and Math.

· Revised approximately 25% of the standard curricula.
8)
Support programs for special populations that lead to high skill, high wage jobs 
· Initiated peer group for Special Population Coordinators.

II. Permissive Activities (Postsecondary)

2) To improve career guidance and academic counseling programs

· Provided state leadership to Career Placement.

3) To establish agreements between secondary and postsecondary programs, including   Tech Prep

· Provided state leadership for Tech Prep and for other collaborative state activities with secondary education.

4) To support cooperative education

· Provided state leadership for Tech Prep and for other collaborative state activities with secondary education.

7) To support programs that offer work-related experience

· Ensured that all newly approved curricula met this requirement.
10) To improve or develop new vocational and technical education courses

· Revised and updated the statewide standard curricula of 19 diploma and degree programs based upon the input of program-area State Technical Committees made up of industry representatives.

· Provided leadership to Instructional Technology Coordinators in our colleges.

· Emphasized use of instructional technology in the Faculty Development Institute.

· Provided state leadership for Career Placement Director’s peer group.

· Developed curricula in new fields such as Computer Information Systems Security Specialist, Computer Animation and Multimedia, and Echocardiology.

· Revised approximately 25% of the standard curricula.

12)
To assist students in finding jobs and continuing their education

· Marketed services and students.

· Networked with employers.

· Provided staff development and training opportunities.

III.  Core Indicator Related Activity-

Traditionally, the GDTAE has high placement rates. The trend continued in FY 2003 with a 98.66% placement rates. During FY 2003, many activities were conducted statewide to increase placement and retention rates.

· Continued collaboration and networking with GDFCS, GDOL, and GDTAE, to improve employment opportunities for single parents and displaced homemakers.

· Conducted employability skills workshops.

· Local Career Placement Directors continued to coordinate and sponsor Job Fairs.

· Career Placement Directors, statewide; served on boards and committees of various career placement organizations (GACE, GACTE, GCDA) and on GDOL Employer committees.

· Continued to develop and maintain good professional working relationships with Human Resources personnel who have an interest in hiring our graduates.

· Continued to provide students with job hunting tips, job search services that include but are not limited to resume writing and interviewing techniques.

· Invited Human Resources personnel to peer group meetings and/or visited employees to discuss hiring needs procedures.

· Continued to encourage memberships in career placement and job search organizations.

· Continued process of certification training for Career Placement Directors.

· Continued to provide staff development/mentoring activities.

· Invited appropriate state staff (Data Center, Planning and Information Services) to peer group meetings to discuss relevant data quality issues/concerns.

In order to enhance the attainment of students during FY 2003, the GDTAE conducted

the following statewide activities:

· Continued training through the Faculty Development Institute that helps to improve the instructional skills of our faculty.

· Purchased updated occupational and instructional technology.

· Continued to expand and enhance Tech Prep and other collaborative activities that help the attainment in high school students by promoting more advanced training.

· Revised existing curricula with business and industry representatives to ensure that programs prepare students for current and emerging skills in the workplace.

· Developed procedures to enhance student readiness for college-level general education courses.

· Provided support groups, study skills classes, and individualized instruction through the New Connections to Work programs to assist Single Parents and Displaced Homemakers with academic and vocational training programs.

To increase graduation rates, the GDTAE conducted the following activities:

· Continued to develop one and two quarter programs focused on specific occupational skills for high demand jobs and began the process of developing statewide standard curricula for such programs (technical certificates of credit).

· Revised existing curricula with business and industry representatives to ensure that programs prepare students for current and emerging skills in the workplace.

· Continued training through the Faculty Development Institute that helps to improve the instructional skills of our faculty.

· Continued to monitor student progress through the New Connections to Work programs to encourage Single Parents and Displaced Homemakers to successfully graduate from their chosen training programs.

To boost the number of under-represented gender students enrolling and completing

nontraditional programs, the GDTAE conducted the following activities:

· Provided staff development/leadership training for equity coordinators in each of the six consortia.  Recruitment and retention activities were addressed as well as sharing of best practices.

· Provided joint staff development/training for equity coordinators and special populations coordinators, included serving LEP students, addressing harassment in the colleges, best practices for nontraditional students, data collection, etc.

· Continued distribution of a brochure and poster highlighting nontraditional careers and opportunities.

· Continued distribution of desk calendars to middle and high school counselors and employers, highlighting opportunities in nontraditional careers. 

· Provided colleges a CD titled Destination Success: Tools for Improving Student Outcomes in Nontraditional Programs.  This is a supplement to Taking The Road Less Traveled, which was distributed in FY 2002.  Both tools offered great ideas for recruitment, retention and placement of nontraditional students. 

· Continued use of a listserv for equity coordinators.  This has enabled coordinators to share information regarding equity issues. 
· Promoted the awareness of equity issues and awareness of nontraditional students’ retention and placement by having the Equity Project Coordinator meet with peer groups of faculty, career placement directors, special populations coordinators, and vice presidents of student services.
c.
Implications for next fiscal year/State Plan
Secondary

Professional development and technical assistance for secondary school teachers and administrators and program improvement strategies are among the continuous commitments of the GDOE. Georgia will continue to provide workshops and training that enhance data gathering, analysis and reporting. The SKILLTRAC software designed to adequately record specific Technology and Career and Education program skills attainment by students is being field-tested, and will soon become a working tool in all local school systems. The local school systems will continue to work with business/industry representatives on specific program skills requirement and program certification. 

GDOE representatives will continue to provide technical assistance to local system teachers and administrators according to needs, particularly regarding system’s performance on each of the core indicators in 2003. Local system representatives will receive technical assistance on using the SKILLTRAC software to accurately document student attainment of vocational skills.

To improve data quality and timely data accessibility, we will continue to work closely with the office of Student Information, the DTAE, the Board of Regents and the Georgia Department of Labor. Local plans to be completed and implemented in 2005 by local systems will be reviewed by state program representatives. We will continue to encourage local systems to have vocational programs and teachers certified by industry.

III. Program Performance

a. State Performance Summary: Secondary
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	Total
	82.22%
	73.43%
	71.38%
	82.66%
	29.10%
	40.27%

	Male
	83.20%
	73.53%
	71.69%
	81.48%
	17.70%
	47.25%

	Female
	81.23%
	73.33%
	71.08%
	83.88%
	43.04%
	36.55%

	Am Indian
	89.47%
	67.95%
	69.81%
	76.47%
	36.30%
	35.09%

	Asian
	67.78%
	55.52%
	57.46%
	68.04%
	26.82%
	43.32%

	Black
	72.18%
	74.78%
	70.25%
	79.95%
	32.18%
	32.06%

	Hispanic
	71.55%
	67.17%
	77.40%
	67.23%
	26.03%
	26.85%

	White
	90.59%
	73.95%
	72.45%
	85.22%
	27.24%
	47.94%

	Other
	85.90%
	60.65%
	64.58%
	80.00%
	29.27%
	37.86%

	Disabled
	43.11%
	73.89%
	57.91%
	88.99%
	28.34%
	10.62%

	Economically Disadvantaged
	70.37%
	67.86%
	74.64%
	91.06%
	29.02%
	28.70%

	Single Parent
	72.34%
	85.53%
	79.69%
	94.17%
	39.22%
	47.76%

	Other barrier
	69.33%
	86.94%
	77.23%
	92.15%
	28.74%
	18.28%

	Ltd. English Proficiency
	44.97%
	53.26%
	79.20%
	80.79%
	27.65%
	 13.45%

	Non-traditional
	80.91%
	82.42%
	75.66%
	99.95%
	29.10%
	25.80%

	Tech Prep
	83.13%
	84.67%
	71.72%
	99.97%
	33.18%
	81.64%


The shaded areas need improvement activities in FY 2004
The State Performance Summary table is an analysis of performance for FY 2003. 
Core Indicator #1 – Attainment of Academic and Vocational Skills

Sub-indicator 1S1 – Academic Achievement

Georgia exceeded the performance benchmark for thi sub-indicator. According to the definition for this indicator, we counted only the students who identified themselves on the answer GHSGT cover sheet as TCP or dual diploma students in 2002-2003. Only the students who took and passed all 5 tests of the GHSGT are included in the analysis. Georgia will continue to implement improvements activities to ensure that the 0.75% of Asians, 25.42% of individuals with disabilities and 23.56% of limited English enrollees attain the benchmark for this sub-indicator. To enhance our data quality and make it more reliable and meaningful, we will continue to improve the quality of data provided by school systems. Definitions for the core indicators will be refined to make them more meaningful.
Sub-indicator 1S2 - Vocational Skills Achievement
Achievement exceeded the benchmark for this sub-indicator by 6.90%. To improve student attainment of vocational skills, the DOE developed curriculum frameworks, which consist of two components: (1) core employability skill standards, which are integrated throughout the instructional course sequence of a given program; and (2) the technical skill standards, which occupationally relate to a specific course. Local systems that were unsuccessful in attaining the benchmark will be encouraged to initiate improvement activities during the next school year.
Core Indicator #2S1 – Completion of Diploma

Overall performance for this indicator did not meet the benchmark of 78.49%. The performance rate of single parents and the limited English proficient population slightly exceeded the benchmark. Although the state’s numerator (32,606) and denominator (45,681) show significant increase in the number of vocational completers, Georgia will continue to implement strategies to ensure that vocational course takers who meet the graduation requirements actually complete with dual or vocational diploma. 
Core Indicator #3 – Placement of Graduates
Although the placement data from the DTAE and Board of Regents for FY 2002 was not available due to system glitches, Georgia exceeded the benchmark for this indicator by 13.16%, using only the GDOL placement data. In addition, our high school graduates placed in out-of-state colleges and universities or private postsecondary institutions within the state or employed outside Georgia were not included in this calculation. Our graduates who joined the military were also not included in this calculation.  The state will continue to explore avenues that would enable us to collect placement information on every graduate. 

Sub-indicator 4S1 – Nontraditional Participation

In the six programs identified as underrepresented gender, Georgia’s performance (29.10%) exceeded the benchmark by 0.51%.  Local school systems will continue to receive technical assistance on promotion of nontraditional occupations. 
Sub-indicator 4S2 – Nontraditional Completion

The rate of nontraditional program participants/completers increased by 23.41% in FY 2003. The analysis shows significant gains across most populations, except the disabled group, which missed the benchmark by 6.24%, and Limited English Proficient group, which also missed it by 3.41%. The state will continue to work with school systems in promoting nontraditional student participation and completion in under-represented programs, particularly for the disabled and Limited English Proficient (LEP) population. 
State Performance Summary: Postsecondary

All benchmarks were met except for academic attainment, vocational attainment and retention in employment.

For Core Indicator 1, the GDTAE has defined the measure as successful course completion.  During FY 2003, 84.25% of students achieved passing grades in vocational courses. Thus, the established benchmark of 88.34% for vocational attainment was not met.  84.94% of students achieved passing grades in academic courses missing the benchmark of 87.63%.  The GDTAE will strive towards increasing attainment in academic and vocational courses.  

The GDTAE defined Core Indicator 2 as the graduation rate for all award-seeking students.  During FY 2003, the GDTAE graduation rate was 42.66% exceeding the established benchmark of 39.25%. The GDTAE will continue to work on increasing the number of students that graduate each year.

Core Indicator 3 has two sub-indicators.  For the first sub-indicator (3P1), placement is defined as students placed in field, related field, out of field, in the military, or continuing their postsecondary education. During FY 2003, GDTAE had a 98.66% placement rate exceeding the 97.18% benchmark that had been established.  The total placement number is an unduplicated count.  Thus, total numbers may be less than the sum of sub-categories.

The benchmark for the second sub-indicator (3P2) was not met.  U.I. data was used to track students still employed six months after graduation. FY 2002 data used for this measure indicated an 87.69% retention in employment rate, which missed the 90% benchmark.

Core Indicator 4 has two sub-indicators.  For sub-indicator (4P1), 14.34% of students enrolled in nontraditional programs were of under-represented gender, which was an increase from 12.70% in FY 2002. 

For the second sub-indicator (4P2), 12.11% of graduates in nontraditional programs were of under-represented gender.  This exceeded the benchmark of 9.79%.  

Tech Prep
Tech Prep students scored higher than the benchmark on 4 of the 7 indicators.  For FY 2003, 44.36% of Tech Prep exitors received an award (2P1).  This exceeded the benchmark of 39.25%.  Tech Prep graduates were placed at a rate of 99.59%. 

Special Populations

GDTAE is committed to academic achievement and high personal growth for all 

qualified applicants.  Special populations missed benchmarks in 1P1 and 1P2.  To correct these deficiencies study skills were offered at most GDTAE colleges.  Although these skills were offered to all students, special population students were encouraged to participate.  Tutors for both academic and vocational courses are also available within the GDTAE college system.  Many of the colleges provide bilingual tutors in order to assist LEP students.  

All special populations except for the academically disadvantaged exceeded graduation expectations. These students do, however, seem to have difficulty in retaining their employment for any extended period of time.  Programs to improve student services in career counseling and academic advising will decrease students’ difficulty in remaining employed.  

Single Parents and Displaced Homemakers missed benchmarks 1P1 and 1P2.  To assist this group, New Connections to Work (NCTW) organized support groups to address concerns for Single Parents and Displaced Homemakers who have returned to school.  Remedial/related instruction was provided and, in some colleges, special tutoring was provided by student peers and through computerized instructional programs.  These groups reached designated benchmarks for (2P1). The NCTW programs provide employability skills workshops to assist students in completing applications, resumes, and enhancing interview skills.  For 3P1, Single Parents and Displaced Homemakers exceeded the placement rate benchmark; however, they did not reach the benchmarks for retention in employment.  Continued follow-up after employment was conducted by NCTW staff; however, follow-up continues to be a challenge.  This group exceeded the 11.46% benchmark (4P1). Nontraditional completion/graduation (4P2) was 10.54% for Single Parents and 10.62% for Displaced Homemakers.  Both groups exceeded the benchmark.
b.   Definition of Vocational Concentrator and Tech Prep Students (Secondary)

A secondary vocational concentrator in Georgia is defined as a student who earned four or more credits (Carnegie Units) in vocational education courses, of which three are in a concentrated Technology/Career Prep (TCP) program of study.

A Statewide Articulation Agreement with of Georgia's technical colleges allows secondary students to receive postsecondary credit after successful completion of an articulated course at a technical college and validation of the competencies attained. This agreement warrants the state of Georgia to implement Tech Prep to improve seamless student transition from high school to postsecondary technical education.
A Tech Prep Student is a high school junior or senior who has completed two or more technology/career courses from a Tech Prep Program of Study that have been identified in the state database as aligning with a postsecondary program leading to a postsecondary credential.
A secondary Tech Prep Completer in Georgia is defined as follows:

A student who has successfully completed secondary and postsecondary requirements for Tech Prep Program of Study, which resulted to an award of a postsecondary associate degree, diploma, or a certificate. Our student records information includes junior and senior students who qualify as Tech Prep students, according to this definition. As the table above indicates, the number and performance of Tech prep students continue to increase.

Definition of Vocational Concentrator and Tech Prep Students (Postsecondary)

Vocational Concentrator- a student enrolled in a credit major who has completed at least 12 hours (does not include specially admitted students). 

A postsecondary Tech Prep student is a student who has transitioned from a secondary school/system, to postsecondary education having completed secondary courses from a Tech Prep program of study that has been identified in the state database as aligning with a postsecondary program leading to a postsecondary credential. 

c. Measurement Approaches and Data Quality Improvement


Secondary

	Core

Indicator
	Measurement Approach
	Method and Years for Baseline

	1S1
	Self-identified Technology/Career Education (TCP) and Dual Diploma students passing the Georgia High School Graduation Test (GHSGT) 
	Percent of self-identified TCP and Dual Diploma students passing the GHSGT in 2002-2003.

	1S2
	Students earning 4 or more credits in TCP courses
	Percent of students earning 4 or more credits in TCP courses in 2002-2003

	2S1
	Vocational concentrators who receive or qualify to receive TCP or Dual Diploma
	Percent of vocational concentrators who received or qualify to receive Dual Diploma in 2002-2003.

	3S
	Vocational completers who are placed in postsecondary education, employment or military 3 months after graduation.
	Percent of vocational completers who are placed in postsecondary education, employment or military 3 months after graduation in 2001-2002.

	4S1
	Students participating in vocational programs that lead to nontraditional employment as identified by the State
	Percent of students participating in vocational programs that lead to nontraditional employment as identified by the State in 2002-2003.

	4S2
	Students completing vocational programs that lead to nontraditional employment as identified by the State
	Percent of students completing vocational programs that lead to nontraditional employment as identified by the State in 2002-2003.


Core Indicator #1 – Attainment of Academic and Vocational Skills

Sub-indicator 1S1 – Academic Achievement
All graduates must pass the Georgia High School Graduation Test (GHSGT).  Students are tested in five academic areas: mathematics, science, social studies, language arts, and writing.  A student has up to five opportunities to take the test before graduation date. Among the personal information students provide on the answer sheet are: name, SSN, diploma intent, demographic and grade level. Students are required to provide this same personal information in all five test areas. Accuracy of data provided in IS1 depends on accuracy of reported personal data on the cover sheet of each test. To identify vocational students who passed all five tests in one to five attempts, the identification numbers of graduating students are matched on multiple variables across multiple tests. Student information must match in all five test areas. One should use the data provided in this sub-indicator with caution, as the report depends on accurate student self identification as dual or vocational diploma candidacy on the GHSGT test cover sheet. 
Sub-indicator 1S2 - Vocational Skills Achievement

In Georgia secondary programs of study are identified by groupings of CIP coded courses, enabling students to graduate with either a College Prep, Technology/Career Prep, or Dual diploma. A student should pass the GHSGT, complete or earn four credits/Carnegie Units in four or more vocational education courses (identified by CIP codes), with three of the four credits/Carnegie Units in one of the following programs of study:

Agriculture
Drafting/Graphic Arts
Marketing


Business/Information Management
Family and Consumer Sciences
Mechanical Operations


Communication Tech
Healthcare Science Technology Ed
Personal Services


Construction
Manufacturing Science
Technology Education
The state’s continued effort in developing competencies for each of the vocational education programs of study will provide more reliable information about student attainment of vocational skills. The numbers reflected in vocational skills attainment (sub-indicator IS2) will eventually be replaced by real vocational skills mastered by students and documented at the (classroom) school level.   

Core Indicator #2 – Completion of Diploma
Georgia’s completion record identifies and includes only the high school graduates with a Technology/Career Prep diploma or a Dual diploma. From vocational concentrators, the vocational completers (sub-indicator 2S1) are identified.  The majority of our high school graduates who meet the Technology/Career Prep or a Dual diploma, (completion of four vocational education credits with three in one program of study) requirements, by choice, graduate from high school with a College Prep diploma. As we attempt to improve the quality of local system data, we will continue to try to determine why some students who qualify as vocational concentrators choose to graduate with a College Prep diploma. 
Core Indicator #3: Placement
Placement figures for this indicator are generally obtained by matching information from the Georgia Department of Labor (GDOL), the Board of Regents (state two-year and four-year colleges & universities) and two-year technical colleges (GDTAE), which are the main state databases for determining placement. Graduates identified in more than one database are counted once, in the overall state’s secondary placement figure. Graduates that enter out-of-state colleges and universities or private postsecondary institutions, or military service are not considered in the placement count.
This report contains only records from GDOL database. Due to computer glitches, GDOE’s attempts to collect placement data from the GDTAE and Board of Regents were unfruitful.  As soon as the problems are rectified, we will provide data for the missing sub-indicators.  As in previous reports, the state does not have any placement data on graduates who joined the United States Armed Forces.  We will continue to explore avenues that would enable us to collect placement data on all graduates.
Core Indicator #4 – Nontraditional Occupations

Sub-indicator 4S1 – Nontraditional Participation
To monitor gender under representation in FY 2003, the following six programs were identified: Female under-representation in Agriculture, Construction Drafting/Graphics, Mechanical Operations, and Technology Education, and male under representation in FACS.  Every student in grades 9-12 during the 2002-2003 school year who took at least one course in any one of the six state identified programs leading to nontraditional occupations was counted. The six programs of study targeted were chosen because of occupational data and enrollment information. Every student’s vocational course enrollment record in the database was reviewed, and an unduplicated student count was taken.  Performance was determined by calculating the underrepresented gender for each of the six-targeted programs as a percentage of the total enrollment in the six-targeted programs.  The state will continue to review these targeted programs annually, until we experience 50-50 or close ratio in student enrollment.  Other programs will continue to be reviewed annually, to identify those with gender imbalance. Programs with significant gender imbalance will be included in the targeted list and those in the current targeted group with significant gains (about 50-50 ratio) in gender enrollment levels will be dropped from the list.

Sub-indicator 4S2 – Nontraditional Completion
The 2003 FTE or end-of-year state database information that includes data on graduates and their diplomas was reviewed.  The performance level for this sub-indicator was determined by looking at the number of underrepresented gender students in grades 9-12 who took at least one course in the six targeted (nontraditional) programs and actually graduated in 2003.  Only the graduates with Technology/Career Prep or a Dual diploma in the database were included in this count.  To calculate the percentage of all underrepresented gender students who participated in vocational education in 2002-2003, we took into account only the 12th graders who were eligible for graduation and actually graduated from high school with a Dual diploma or a Technology/Career Prep Diploma. 

Postsecondary

	Data Quality

	Core Indicator
	Measurement Approach
	Quality Criteria

	IP1
	
	Alignment to State Academic Standards
	Scope of Attainment Measure
	Timing of Attainment Measure
	Reliability of Attainment Instrument
	Reliability of Attainment Administration
	Scope of Measurement
	Student Coverage

	
	Successful Course Completion
	3
	3
	3
	2
	2
	3
	3

	IP2
	
	Alignment to Industry Standards
	Scope of Attainment Measure
	Timing of Attainment Measure
	Reliability of Attainment Instrument
	Reliability of Attainment Administration
	Scope of Measurement
	Student Coverage

	
	Successful Course Completion
	3
	3
	3
	2
	2
	3
	3

	
	
	Alignment to Program-Defined Standards
	Timing of Measurement
	Reliability of Measurement
	Scope of Measurement
	Student Coverage
	
	

	2P1
	Individual Student Records
	3
	2
	2
	3
	3
	
	

	
	
	Alignment to Definitions of Three Types of Placement
	Timing of Placement Measure
	Reliability of Placement Measurement
	Response/Match Rates
	Non-duplicated Counts
	Scope of Measurement
	Student Coverage

	3P1
	Individual Student Records
	3
	1
	2
	3
	3
	3
	3

	
	
	Alignment to Underrepresented Occupations
	Timing of Measurement
	Reliability of Measurement
	Scope of Measurement
	Student Coverage
	
	

	4P1 & 2
	Individual Student Records
	2
	2
	2
	3
	3
	
	


All GDTAE technical colleges and divisions utilize BANNER for their student information systems.  A centralized data center extracts needed data from each college’s BANNER system.  Listed below are activities for the past year and planned new activities for next year to help improve data quality.

Activities for FY 2003:

· Developed web application with consultation between GDOL and technical education, institutional research and data center divisions to collect program information from each technical college for WIA reporting.

· Expanded training workshops for registrars, Vice Presidents of Student Services, MIS personnel, and Institutional Effectiveness college personnel to include information available on the data center web site, data collection and data policies.

· Provided state staff data by core indicator to be used in writing the CAR.

· Continued to work with GDOL in matching student records and U.I. records for retention (3P2).

· Developed a special populations report by college.  

· Updated the data elements manual, which provides common definitions for data collected by GDTAE.

· Continued to add edit checks to better ensure data quality and consistency.

· Reviewed data based on the audit from the Office of Vocational and Adult Education.

· Continued to provide individual college data by core indicator.

· Continued monthly data quality meetings. These meetings are composed of data, reporting, program evaluation, and curriculum representatives.

· Thoroughly reviewed programs for assignment of the 2000 CIP codes which will assist in the crosswalk of programs to occupations.

Activities for FY 2004:

· Work with Secretary of State’s office to obtain data on licensure of our students through matching of databases. 

· Train central office staff on information available on the data center web site, data collection and data policies.

· Reformat data center web site for easier use and understanding. 

· Continue to update the nontraditional status of programs based on 2000 census data for occupational employment by gender for Georgia.

· Continue to contact colleges that appear to have low special population numbers each quarter to make sure they are accurately reporting their data. 

c. Effectiveness of Improvement Strategies in Previous Program Year

Secondary

The Georgia Department of Education led local systems in preparing graduates for employment and for further education. More students graduated with Dual diploma or Technology/Career Prep Diploma seals. Parents and employers are more confident in the quality of vocational training offered at the high schools. Through involvement in student organizations, our students assumed national leadership roles, were competitors in national competitions, and a significant number earned national recognition in high school competitions. 

Our teachers received professional development training through the services of GVSDC in the areas of:  program certification, work-based learning, project-based instruction, student organization chapter management, integrating student organization activities in the classroom, and teaching strategies. Several vocational programs became industry certified and the majority of our Tech-Prep students were successfully placed in the labor market. 

Postsecondary

Core Indicator 1- Academic and Vocational Attainment:

In FY 2003 the GDTAE schools utilized various strategies to improve student attainment rates. Faculty members participated in a Faculty Development Institute program to enhance skills in effective instructional practices.  Colleges expanded the use of technology to increase the access of students to instructional support opportunities.  The system continued its policy of updating the standard curricula to assure that current and emerging workforce skills are being taught.  Despite these efforts, the FY 2003 data revealed a vocational attainment rate of 84.25%, missing the established benchmark of 88.34% and down 0.33 percentage points from last year.  The rate for academic attainment in FY 2003 was 84.94%, up 0.46 percentage points from last year but still short of the benchmark of 87.63%. 

Core Indicator 2- Graduation Rate:

During FY 2003, the GDTAE institutions continued to develop new technical certificate programs and continued the process of developing statewide standard curricula for these programs. Graduation rates were enhanced through the offering of more on-line courses, providing feedback to faculty and students regarding industry surveys, offering tutoring services to special populations, developing early intervention strategies to increase retention, purchasing additional adaptive technologies and distributing information to students about the benefits of obtaining credentials for graduation.  The GDTAE graduation rate was 42.66%, exceeding the established benchmark of 39.25%.

Core Indicator 3- Placement Rate:
During FY 2003, the graduate placement rate continued to exceed the placement benchmark.  Activities completed include posting or encouraging employers to post jobs to the Job Board and establishing and maintaining professional working relationships with employers. These efforts enabled the GDTAE to meet the established benchmark.  

Core Indicator 3- Retention in Employment:

Retention in employment remained slightly below the benchmark of 90.00%.  GDTAE will continue to use curriculum that is strengthened by the inclusion of work ethics and the expanded use of internships and apprenticeships. In addition, the GDTAE will work with GDOL to explore the improvement of data matching.

Core Indicator 4- Non-Traditional Participation and Completion Rates:

Varied activities have proven to be effective in individual colleges meeting the benchmarks.  These have had a positive impact on our surpassing the benchmark goals for 4P1 and 4P2.   Ideas and sharing of best practices about the meeting of special needs of under-represented gender students in nontraditional programs has enhanced retention. Highlighting employers who have successfully hired nontraditional students has enhanced placement.  GDTAE has continued to exceed the benchmarks for 4P1 and 4P2 for the last 3 years.  

d. Improvement Strategies for Program Year 2004

It is the goal of GDOE to adequately prepare secondary students for careers and further study.  To attain and maintain benchmarks are challenging. The GDOE will continue to assume leadership in providing technical assistance and professional development activities to local systems on how to improve attainment for each indicator. 

To ensure that Technology/Career Education curriculum standards are taught and that the needs of industries and special population students are met, we will continue to involve local industries and postsecondary representatives in the secondary school curriculum standards review process. 

Through the services of GVSDC professional development opportunities will be available to teachers in the areas of:  program certification, work-based learning, project-based instruction, student organization chapter management, integrating student organization activities in the classroom, special population recruitment and retention, teaching strategies for business, information technology classes, etc.

The state administrators will continue to provide technical assistance to local school systems in determining appropriate classroom and laboratory facility modifications, and also establish standards for new structures as technology changes. We will continue to intensify efforts in making workshops and seminars more readily accessible to teachers, guidance counselors and administrators, particularly in areas of underrepresented gender student recruitment and retention. To make Technology/Career Education more accessible to more special population students, the state will continue to provide local system coordinators for CVAE, RVI, and PS with professional development activities that focus on the expansion of technology in vocational and technical education programs. 

The GDTAE recognizes the challenges the schools have encountered in meeting the benchmarks on some measures.  In FY 2004 the agency will focus on improving the following:

· Increase staff development opportunities. 

· Develop a career serves webpage. 

· Utilize graduates of non-traditional programs to promote increased participation and graduation from non-traditional programs.

· Continue recruitment of Single Parents and Displaced Homemakers to nontraditional training.

· Provide standardized curriculum for job readiness workshops for Single Parents and Displaced Homemakers.

· Ensure that all institutions not meeting Tech Prep benchmarks write improvement plans as part of their local applications.

· Continue communicating the importance of meeting Perkins benchmarks to institutions.

· Continue working on enhancing the skills of our faculty through the Faculty Development Institute

· Continue to revise at least 25% of program curricula per year.

· Continue development of statewide curricula for technical certificate of credit programs.

· Add updated or new software and technology in college programs to assure effective instruction in current or emerging workforce skills or essential academic skills.
· Provide additional developmental, academic skills, and occupational program full and part-time instructors, including support instructors and tutors and lab assistants.



























