EXECUTIVE SUMMARY

The Georgia Department of Education (GDOE) is the Eligible Agency responsible for the administration the Perkins III Act as defined in Section 3(9) of the state law.  The Career, Technical and Agriculture Education (CTAE) Division formerly known as Technology/Career Education Division of GDOE, manages secondary career and technical education programs, while the Georgia Department of Technical and Adult Education (GDTAE) manages postsecondary programs. As GDOE strives to lead the nation in improving secondary student achievement, the CTAE division prepares students for careers as well as further education, by implementing the No Child Left Behind (NCLB) Act. In fiscal year 2004, the GDTAE and CTAE agencies actively conducted leadership activities for program administrators and teachers. The High Schools that Work (HSTW) initiative and Youth Apprenticeship Program serving students in the state experienced a year of numerous successful activities.

I. PROGRAM ADMINISTRATION

a. Report on State Administration

To address Perkins III requirements, the Georgia Department of Education (GDOE) and the Georgia Department of Technical and Adult Education (GDTAE) share the responsibility of preparing youths and adults for work as well as for further education. The Career-Technical and Agriculture Education Division of GDOE is responsible for all-secondary programs, and the GDTAE is responsible for all postsecondary programs. GDOE provides local school systems with technical assistance and support in the development and implementation of quality, state-of-the-art technology/career education programs and services that support the needs of all students and facilitate student transition.  

As a “50/50” state, Georgia divides equally between GDOE and GDTAE all grant awards received through Perkins, with the exception of awards for Tech Prep, CRN, and State Institutions.  The funds for State Institutions, Tech Prep, and CRN grants are administered by GDOE. 
GDOE and GDTAE implement the vocational and technical state plan, assess all secondary and postsecondary activities and provide technical assistance to local systems in the development of quality vocational and academic programs. GDOE and GDTAE also develop processes for data collection, assessment, monitoring and evaluation of programs. To equip Georgia students with a broad range of meaningful skills to enable them to succeed in their future careers, these two agencies work collaboratively with industry partners.
Every 5 years, each secondary system goes through a comprehensive program review while the postsecondary institutions go through a Performance Accountability Review (PAR) every three years. These are on-site visits with team members from other secondary or postsecondary institutions. GDOE and GDTAE staffs respectively coordinate these technical processes. The secondary system program review and postsecondary PAR processes provide technical assistance and verify and ensure that all institutions are meeting state standards and following federal guidelines.

b. Report on State Leadership Activities

Secondary: State Leadership

The following are examples of leadership activities that GDOE supported in part with the Perkins III allocation during the reporting period: 

1.   REQUIRED ACTIVITIES

1)  Assessment of vocational and technical programs, including assessment of how the needs  

     of special populations students are met.  

· The career and technical education (CTE) programs are reviewed. Data collected from assessments enable program reviewers/state staff to make recommendations that enhance program quality and outcome, including addressing the needs of special populations.

· Instructors that teach Coordinated Vocational Academic Education (CVAE), Project Success (PS), and Related Vocational Instruction (RVI) programs, which provide support services to special needs population, submitted annual reports about student activities and performance.
· Developed web-based pre-test and post-test assessment tools for Technology Education.

· Reviewed local system plans to determine if plans adequately addressed the needs of special populations
· Revised curriculum standards.
· Industry Certification boards certified and recertified programs.

2)  Develop, improve, and expand the use of technology in vocational and technical education.
· Provided computer programming training to instructors through partnership with the Georgia Institute of Technology.
· Offered workshop/trainings to career, technical and agriculture education (CTAE) instructors on using the Georgia Career Information System (GCIS) program in career decision-making. 
· Expanded the use of technology in the classroom through collaborations with technical colleges, and added 5 computerized occupational assessment sites in the correctional facilities.
· Upgraded program facilities and equipment to enable programs to become industry certified.

· Continued to intensively use computer technology in the delivery of most aspects of Technology Education programs. 
3) Provide professional development opportunities.
· Sponsored regional drive-in conferences for CTAE instructors. 
· Provided professional development for teachers through the Georgia Vocational Staff Development Consortium (GVSDC) in the areas of program certification, project-based instruction, integrating student organization activities into lessons, and teaching strategies.
· System instructors attended skill-specific, program-focused workshops to enable them to increase their skills and knowledge.

· The state maintained membership in the Georgia Vocational Staff Development Consortium.

· Healthcare Science Technology Education teachers participated in required annual updates on safety and universal precautions with their local hospitals or health care facilities.

 4)  Strengthening academic, and vocational and technical, components through integration.

· Created 6-year Individual Career Plans (ICP) that included the 13th and 14th year, designed to lead to a dual seal diploma (college prep and career-technical prep) with the emphasis on future plans for employment as well as meeting graduation requirements.  
· Career and technical education program competencies were aligned with academic standards.
· The state technical colleges worked collaboratively with the Department of Corrections in enhancing academic instruction in the vocational programs.
· Developed new middle grades curriculum that addressed the integration of academic and career and technical education courses.  
· Provided staff development activities that addressed strengthening academic and technical education integration and provided specific lesson plans that integrate academics.
5)  Provide preparation for nontraditional training and employment.
· Career development, individual career plans, and non-traditional training were incorporated into program certification standards.
· Conducted workshops regarding the awareness, recruitment, retention and placement of nontraditional students.  
· Purchased and distributed to middle and high schools a new awareness, recruitment, retention and placement of nontraditional resource, “Destination Success”, via Tech Prep coordinators.  
· Conducted 5 reviews for the Office of Civil Rights to determine that all students are given access and to all CTAE classes/programs regardless of race, color, ethic group, or gender.
· Participated in statewide program reviews to determine if strategies were in place for promoting nontraditional careers.
· Offered nontraditional programs in all male or female detention facilities in the state.

· Staff worked with systems to expand non-traditional training through Prostart competitions.
6) Support partnerships among local systems, postsecondary institutions, parents, and 

      business and industry entities. 

· Through partnerships with postsecondary institutions, DOE provided opportunities for young people and their parents to receive information regarding programs of study, admissions requirements, financial aid, and dual credit programs or articulation.

· Through partnerships with business and industry, career related speakers were invited into the classroom or during career fairs, served on advisory boards/committees, and also allowed students the opportunity to visit their places of business for “real work” experiences.

· Parents received parent booklets, brochures and posters that encouraged them to get involved in their children’s education and career planning. 

· Many schools worked with local extended care facilities to provide Certified Nursing Assistant training for students. Some schools provided articulation and post secondary options in programs such as dental assisting and patient care assisting.

7)  Serve individuals in state institutions.
· All five Youth Development Campuses (YDCs) offer CTAE programs.

· All incarcerated students at one of the five Youth Development Campuses and Department of Juvenile Justice centers are enrolled in vocational courses.   

· Professional development opportunities were offered to instructors in state institutions.

8)  Support programs for special populations that lead to high skill, high wage jobs.

· Georgia’s Career Resource Network provided educational and career-related brochures to Spanish speaking populations.  
· GDOE conducted 5 reviews for the Office of Civil Rights to determine that all students are given access and admissions to all CTE classes/programs regardless of race, color, ethic group, or gender.
· Students were provided career development opportunities, in which they learned about themselves, explored the world of work and other educational opportunities.  
· Healthcare Science Technology Education program worked with special populations through tech prep and youth apprenticeship.
· Incarcerated Georgia students had the opportunity to complete a diploma or GED program.
·  Students released from incarceration had the opportunity to continue their education at one of the colleges toward a certificate or diploma.
· Students were encouraged by the CVAE/PS and RVI programs to achieve the highest level of academic excellence obtainable. Special needs population participated in these programs. 
· The Road Less Traveled kits, which specifically addressed high wage, high skill jobs for special (nontraditional) populations were purchased for all high schools.
 2.  Permissive Activities

1)  To provide technical assistance for eligible recipients.

· System administrators, teachers and advisory groups were provided assistance in the areas of facility design, equipment lists, program certification, recognition programs, curriculum, professional development, and promotional materials, assessment, and programs of work.

· Through partnerships with Area Health Education Centers, health care science teachers were guided and directed through the industry certification of process.

· Assisted local systems with implementation of curriculum and completion of program certification standards.

2)  To improve career guidance and academic counseling programs.

· Incorporated career guidance component and individual career plans in program certification.
· Provided Georgia Career Information System (GCIS) information at each campus for career counseling by counselors and instructors.  

· “Smart Choices” series were revised for all middle and high school students; Individual Career Plans were developed for students in all program areas and technical assistance was provided through workshops around the state.
· Enhanced the Georgia Career Information System to include the availability of career portfolios as an organizational resource for career guidance and academic counseling.  

· Promotional materials related to careers, programs of study, individual career plans, brochures, digital tours, program power points, and newsletters were among the tools developed to support guidance and counseling services.

3)  To establish agreements between secondary and postsecondary programs, including Tech

     Prep

· Formed partnership with Georgia Institute of Technology to provide technical assistance to computer science instructors. 

· Required schools implementing program certification to develop an articulation agreement with a postsecondary institution. 

· Worked with DTAE staff to align high school courses with postsecondary courses. 

· Career and Technical Education students were encouraged to participate in tech prep opportunities by working with local tech prep coordinators.

· The Youth Detention Centers worked with Technical Colleges to offer postsecondary credit to qualified incarcerated students.

4)  To support cooperative education. 

· Work-Based Learning opportunities were available to all students in Career/Technical Education programs.  Many programs offered the students internship opportunities. 

· Provided staff development training for new Cooperative Business Education (CBE) Coordinators and teachers on V-Tecs, student recordkeeping software.

5)  To support student organizations.  

· Provided staff development training for local Future Business Leaders of America (FBLA) and other Career Technical Student Organization’s chapter advisers.  

· Sponsored state rallies, regional competitions, Fall and State Leadership Conferences.

· State program specialists attended the National Leadership Conference of Future Business Leaders of America and other CTSOs and secured judges for Competitive Events programs.

· Provided numerous opportunities for the Georgia Technology Student Association (TSA) students to take part in leadership and technical activities and key program principles. 

· Provided opportunities for students to make career choices, showcase the development of technical skills, and also promote leadership development through CTSO activities.

· Emphasized the importance of leadership skills in the CVAE/PS and RVI programs.  The Special needs students participated in the CTSOs activities, which enhance leadership potential, collaborative group interaction and self-confidence.

6)  To support vocational and technical education in charter schools.

· Continued to provide technical support and assistance for programs and in charter schools.  

· Charter schools participated in consortium committee activities.
· Charter schools that provide vocational-technical education were funded.
7)  To support programs that offer experience in, and understanding of, all aspects of an 

     industry. 
· Continued to provide extended-day grant for work-based learning coordinators.
· Continued to deliver specific program skills attainment through project-based instruction.
· Provided Summer Educator Academies, which support educators in industry as professional development for work based learning.
· Provided Tech Prep opportunities, which support job shadowing and work-based learning activities through individual career plans.  
8)  To support family and consumer sciences programs 

· Individualized Career Plans for family and consumer science programs including the proper sequence of courses with foundation classes as prerequisites.
· Staff development and program support were provided to teachers and local systems.
· The state funded new programs and made funds available for equipment upgrades.
· Family and consumer science educators participated in consortium activities and Tech Prep supported academies for students in hospitality careers.
9)  To improve or support business partnerships.

· Teachers and administrators worked with the Society for Human Resource Management (SHRM) Council to revise certification standards for Business Education program.

· Utilized over 100 members of the business community as judges for the FBLA State Leadership Conference events. 

· Collaborated with existing business partners to provide technical assistance and staff development

· Local healthcare facilities built partnerships with HSTE programs to alleviate the workforce crisis in the health care industry.

· Program advisory committees were established for numerous programs around the state. 

10)  To improve or develop new vocational and technical education courses.

· Most middle school and high school courses in the technology education program were revised.  
· The Advanced Placement Computer Science courses were moved into the Information Technology curriculum pathway, which brought about the formation of a partnership with the Georgia Institute of Technology computer programming training.
· Revised Career Connection framework to include more Georgia specific standards
· Continued to improve classes in correctional facilities through collaboration with DTAE. 
· Developed specialized courses in Fashion Marketing, Food Marketing, Travel & Hotel, and Sport and Event Marketing.  
· Continued to develop dual enrollment courses.
11)  To provide vocational and technical education programs to adults and dropouts.

· Provided career/technical education programs to adults and dropouts in correctional facilities.
· Provided parenting skills and site-based childcare training to pregnant teens.
· Career and Technical Education programs were taught in many alternative schools around the state, to provide training options to students identified as potential dropout or dropouts.
· Continued to offer the Georgia GED referral program.
12)  To assist students in finding jobs and continuing their education.

· Work-based learning coordinators worked with postsecondary career placement directors as well as other educators in making contacts with business and industry partners. 
· Developed teachers-as-adviser curriculum, which provides students with activities directing them to resources regarding postsecondary education and job skills.
· The Georgia Career Information System (GCIS), a computer software program which provides career development/guidance activities, college information and job information, was provided to all high schools at reduced rate subsidized by the state.  
· Georgia students received information regarding postsecondary education, both in Georgia and nationally, including, scholarship information, financial aid, job search skills, resume writing and interviewing skills.
· The Department of Corrections developed a Memorandum of Agreement with the Department of Labor and the Board of Pardons and Paroles to assist program completers in finding employment upon release from detention.
· Career centers in the school and Vocational Rehabilitation Centers researched and placed students through community involvement.
Postsecondary: State Leadership

The GDTAE expends its state leadership funds on all required activities. Our primary objective is the improvement of quality, state-of-the-art vocational and technical education programs and services that support the needs of students and facilitate student transitions. The following is a list that shows some of the expenditures on mandates and selected permissives.

1.  REQUIRED ACTIVITIES
Mandate 1- To strengthen the academic and vocational skills of students to ensure learning in the core academic and vocational/technical subjects.

· Revised the standard curricula in eleven program areas.
Mandate 2- To provide students with strong experience in and understanding of all aspects of an industry.

· Ensured that all newly approved curricula met this requirement.
Mandate 3- To develop, improve, or expand the use of technology in vocational-technical education.

· Provided leadership to Instructional Technology Coordinators in our technical colleges.

· Emphasized the use of instructional technology in the Faculty Development Institute. 

Mandate 4- To provide professional development programs for teachers, counselors, and administrators.

· Provided training to 315 technical college faculty members in 24 three-day Faculty Development Institute programs to enhance their skills in effective instructional practices.

· Provided state leadership to statewide peer groups that facilitate staff development for institutional effectiveness, student services and instructional services.

· Facilitated 36 statewide faculty meetings to provide occupational updates and/or discussion of curricular updates.  In addition, facilitated regional faculty meetings (our Instructional Faculty Consortium Committees, or IFCC, process).

Mandate 5- To develop and implement evaluations of vocational-technical education programs including special populations.

· Provided staff development and training opportunities for the Performance Accountability System (PAS) Coordinators.
Mandate 6- To initiate, improve, expand, and modernize quality vocational-technical education programs.

· Revised and updated the statewide standard curricula for diploma, degree, and technical certificate programs in eleven program areas based upon the input of program-area State Technical Committees made up of industry representatives.

· Developed program curricula in four new program areas in consultation with industry and employer representatives and college staff.

Mandate 7- To provide services and activities that are of sufficient size, scope, and quality to be effective. 

· Assisted colleges with planning and compiling Perkins budgets to ensure all of their expenditures are of sufficient size and scope.

Mandate 8- To link secondary and postsecondary vocational and technical education including implementing Tech Prep programs.

· Provided state leadership for Tech Prep during Tech Prep conference and other collaborative state workshops with secondary education.

2.  PERMISSIVE ACTIVITIES

Permissive 2- Provide career guidance and academic counseling.

· Provided state leadership activities Career Counselors on Career Placement.

Permissive 3- Provide internships, cooperative education, school-based enterprises, entrepreneurship, and job shadowing experiences. 
· Provided state leadership for Tech Prep and for other collaborative state activities with secondary education.

Permissive 4- Provide programs for special populations. 

· Initiated peer group for Special Population Coordinators.

Permissive 8- Leasing, purchasing, upgrading or adapting equipment, including instructional aides.

· Purchased equipment for assisting in mandated activities.

Permissive 10- Improving or developing new vocational and technical education courses

· Developed curricula in new fields such as E-Business Application Development, Direct Support Professional (to work with developmentally disabled persons), and Culinary Nutrition Management.

· Revised the standard curricula in eleven program areas.

Permissive 13- Provide assistance to participants in finding an appropriate job and continuing their education.

· Marketed services and students.

· Networked with employers.

· Provided staff development and training opportunities.

3.  CORE INDICATOR RELATED ACTIVITY

Secondary
The GADOE continued to use CTAE related data to evaluate program outcomes and to revise curriculum.. Secondary technical program representatives worked collaboratively with business and industry in identifying required employability skills required of students. More career and technical programs gained industry certification. More students continued to enroll in and complete nontraditional programs. More students continued to gain leadership skills through involvement in student organizations. Teachers and administrators continued to acquire more teaching and curriculum related skills through participation in staff development activities.       

Postsecondary 


Traditionally, the GDTAE has high placement rates. The trend continued in FY 2004 with a 98.05% placement rate. During FY 2004, many activities were conducted statewide to increase placement and retention rates.

· Continued collaboration and networking with the GDFCS, GDOL, and GDTAE, to improve employment opportunities for single parents and displaced homemakers.  

· Conducted employability skills workshops.

· Continued to develop and maintain good professional working relationships with Human Resources personnel from companies who hire or have an interest in hiring our graduates.

· Invited Human Resources personnel to peer group meetings and/or visited employers to discuss hiring needs/ procedures. 

· Continued to encourage memberships in career placement and job search organizations.

· Continued the process of exploring certification training for all Career Services Directors.

· Continued to provide staff development.

· Invited appropriate state staff (Data Center, Planning and Information Services) to peer group meetings to discuss relevant data quality issues.

· Developed a Career Services web page to post services offered to students; career services documents; relevant links; etc.

· Provided hands-on peer training regarding “pockets of excellence” (best practices) strategies and developed “pockets of excellence” resource directories.

· Sponsored information sessions to demonstrate eRecruiting software.

In order to enhance the attainment of students during FY 2004, the GDTAE conducted the following statewide activities:

· Continued training through the Faculty Development Institute, which helps to improve the instructional skills of our faculty.

· Purchased updated occupational and instructional technology.

· Continued to expand and enhance our Tech Prep and other collaborative activities that help vocational skills attainment in high school students by promoting more advanced training.

· Revised existing curricula with business and industry representatives to ensure that programs prepare students for current and emerging skills in the modern workplace.

· Developed procedures to enhance student readiness for college-level courses.

· Provided support groups, study skills classes, and individualized instruction through the New Connections to Work programs to assist single parents and displaced homemakers to successfully complete academic and vocational training programs.

To increase graduation rates, the GDTAE conducted the following activities:

· Continued to develop one and two quarter programs focused on specific occupational skills for high demand jobs and continued the process of developing statewide standard curricula for such programs (technical certificates of credit).

· Revised existing curricula with business and industry representatives to ensure that programs prepare students for current and emerging skills in the modern workplace.

· Continued to monitor student progress through the New Connections to Work programs to encourage single parents and displaced homemakers to successfully graduate from their chosen training programs.

To boost the number of under-represented gender students enrolling and completing non-traditional programs, the GDTAE conducted the following activities:

· Provided staff development/training for equity coordinators and special population coordinators.  The agenda included serving LEP students, addressing harassment in the colleges, serving Hispanic students, best practices for non-traditional students, data collection.

· Continued using the state brochure/poster highlighting non-traditional careers.

· Distributed desk calendars to middle and high school counselors and employers, highlighting opportunities in non-traditional careers. 

· Provided additional training on the CD entitled Destination Success: Tools for Improving Student Outcomes in Non-traditional Programs.  This is a supplement to Taking The Road Less Traveled, which was distributed in FY 2002. 

· Continued use of a listserv for equity coordinators.  This has enabled coordinators to share information regarding equity issues.

· Enhanced the awareness of equity issues by having the equity/special populations coordinator meet with peer groups of faculty, career placement directors, special population coordinators, vice presidents of student services, and New Connections to Work coordinators.

· Encouraged high school students to enter non-traditional programs/careers by having the equity/special populations coordinator make presentations to area high school counselors and Tech Prep Coordinators. These presentations emphasized the need for career counseling and math skills.
II
PROGRAM PERFORMANCE

a.  Secondary: State Performance Summary
	2003-04 Final Agreed Upon Performance Levels (FAUPL)
	1S1   69.03%
	1S2 67.03%
	2S1

78.99%
	3S1  Total

70.00%
	3S1 Postsecondary 
	3S1

Employment  
	4S1 29.09%
	4S2

17.36%

	Total
	80.34%
	72.74%
	74.26%
	84.18%
	27..91%
	79.98%
	29.07%
	42.14%

	Male
	82.11%
	70.52%
	74.83%
	82.75%
	26.52%
	78.40%
	17.36%
	52.06%

	Female
	78.55%
	75.03%
	73.71%
	85.66%
	29.33%
	81.62%
	43.08%
	37.01%

	Am Indian
	82.22%
	65.85%
	79.63%
	76.47%
	20.59%
	67.65%
	30.90%
	42.00%

	Asian
	71.40%
	58.64%
	60.91%
	71.15%
	18.68%
	65.93%
	25.59%
	53.38%

	Black
	70.97%
	73.39%
	72.65%
	82.31%
	27.20%
	77.59%
	32.07%
	35.42%

	Hispanic
	68.20%
	67.53%
	82.78%
	67.16%
	17.28%
	63.70%
	25.27%
	26.95%

	White
	88.42%
	73.52%
	75.50%
	86.40%
	29.17%
	82.47%
	27.44%
	48.45%

	Other
	87.46%
	60.98%
	69.43%
	82.56%
	15.38%
	80.51%
	28.68%
	36.96%

	Disabled
	40.89%
	76.86%
	57.74%
	81.34%
	32.27%
	75.05%
	28.56%
	11.37%

	Economically Disadvantaged
	70.29%
	76.49%
	78.00%
	77.12%
	28.24%
	71.96%
	31.00%
	29.81%

	Single Parent
	61.67%
	81.72%
	86.58%
	88.24%
	44.12%
	78.43%
	36.87%
	49.18%

	Other barrier
	60.41%
	83.40%
	77.65%
	84.87%
	33.21%
	78.97%
	25.18%
	14.05%

	Ltd. English Proficiency
	39.02%
	53.44%
	90.03%
	51.48%
	9.70%
	48.10%
	24.10%
	8.71%

	Non-traditional
	78.81%
	78.37%
	78.35%
	84.78%
	29.72%
	80.07%
	29.07%
	26.34%

	Tech Prep
	81.24%
	81.58%
	74.01%
	85.06%
	29.09%
	80.79%
	32.96%
	83.63%


Georgia’s 2003-2004 performance summary shows levels of attainment in each of the four core indicators relative to the final agreed upon performance levels (FAUPL). The performance levels are further disaggregated by gender, race, special populations and Tech Prep. The shaded performance levels did not meet the agreed upon performance levels and would require additional improvement activities at the local levels in FY 2005. 

Core Indicator #1 – Attainment of Academic and Vocational Skills

Sub-indicator 1S1 – Academic Achievement

This indicator shows the career and technical education students who took the Georgia High School Graduation Test (GHSGT) and passed in 1 to 5 attempts. During the 2003-2004 school year, 80.34% of the students passed the GHSGT reflecting an increase of 11.31%. Although this indicator shows an overall gain, Georgia will continue to implement improvement strategies to bring the performances of the Hispanic population and special populations to required level.

Sub-indicator 1S2 - Vocational Skills Achievement

Although Georgia exceeded the expected performance level of this indicator by 5.71%, the minority populations did not attain the expected level. There was substantial gain in the number of students who earned 4 or more credits in Career and Technical Education. When compared with the numerator in 2003, we gained 10,848 students, who met requirements for this sub-indicator. We will continue to work on the strategies that improve the vocational skills attainment of the minority populations. 

Core Indicator #2S1 – Completion of Diploma

With a performance of 74.26 percent, Georgia missed the attainment of this indicator by 4.73 percent, although the total number of concentrators receiving or qualifying to receive a CTE or dual diploma increased. Further analysis showed that special populations and the American Indian and Hispanic populations exceeded the required performance levels. Georgia will continue to work with local systems to ensure that students who qualify as CTE concentrators complete and pass the GHSGT. 

Core Indicator #3 – Placement of Graduates

Georgia exceeded the expected performance for this indicator by 14.18 percent. Every group in this category except the LEP and Hispanic populations met or exceeded the expected performance level for this indicator. Although we performed generally well, the high school graduates placed in out-of-state or private postsecondary institutions, or employed outside Georgia, or who joined the military were not included in this calculation. We also could not gather information on those placed in our four-your postsecondary institutions due to technical difficulties. Georgia will continue to work with other states to ensure that students who enter the military are included in this population.      

Core Indicator #4 – Nontraditional Occupations

Sub-indicator 4S1 – Nontraditional Participation

With a performance of 29.07 percent, Georgia missed the expected performance level for this sub-indicator by 0.02 percent. Our enrollment of underrepresented genders in the six-targeted programs increased 8,724. The number of female students in nontraditional programs exceeded the required performance level. The state will continue to work with school systems to eliminate the gender related stereotypes that prevent male students from participating in nontraditional programs. The majority of our Tech-Prep students also participated in these programs.    

Sub-indicator 4S2 – Nontraditional Completion

We exceeded the expected performance level for this sub-indicator by 24.78 percent. Every gender and race exceeded the expected level of performance. Although the male population did not meet the expected participation level, those in nontraditional programs completed at a higher rate. Altogether, our Tech Prep students had a completion rate of 83.63 percent. The state will continue to work with local systems in promoting student participation and completion in nontraditional programs.  

Postsecondary: State Performance Summary
Core Indicators

Overall, for FY 2004 postsecondary students in Georgia performed well.  All benchmarks were met except for academic attainment, vocational attainment and retention in employment.

For Core Indicator 1, the GDTAE has defined the measure as successful course completion.  During FY 2004, 82.76% of students made only grades of A, B, C or S in vocational courses. Thus, the established benchmark of 88.84% for vocational attainment was not met.  In academic courses, 83.92% of students made only grades of A, B, C or S, missing the benchmark of 88.13%.  The GDTAE will continue to strive towards increasing attainment in academic and vocational courses.  

The GDTAE defined Core Indicator 2 as the graduation rate for all award-seeking students.  During FY 2004, the GDTAE graduation rate was 41.43%, exceeding the established benchmark of 39.75%. The GDTAE will continue to work on increasing the number of students that graduate each year.

Core Indicator 3 has two sub-indicators.  For the first sub-indicator (3P1), the GDTAE has defined the measure as a graduate placement rate. The GDTAE captured placement on all graduates.  Positive placement is defined as students placed in field, related field, out of field, in the military, or continuing their postsecondary education. During FY 2004, GDTAE had a 98.05% placement rate exceeding the 97.18% benchmark that had been established.  

Students may be placed in more than one category (i.e. military, advanced training and employment).  The total placement number is an unduplicated count.  Thus, the total placement numbers may be less than the sum of total categories.

The GDTAE did not meet the second sub-indicator (3P2) retention in employment.  U.I. data was used to track students employed one quarter after graduation to see if they were employed three quarters after graduation. FY 2003 data was used for this measure. GDTAE had an 87.38% retention in employment rate which was below the 90% benchmark.

Core Indicator 4 has two sub-indicators.  For the first sub-indicator (4P1), 
non-traditional participation, the GDTAE has defined the measure as the percent of students enrolled in non-traditional programs who are of under-represented gender.  In FY 2004, the GDTAE had 13.92% of students enrolled in non-traditional programs of under-represented gender, which exceeds the benchmark of 11.71% by over 2%. The benchmark has been exceeded since FY 2001.  GDTAE is proud of this increase, but recognizes the need to continue to enhance efforts for recruitment and career counseling of non-traditional students.  

For the second sub-indicator (4P2), non-traditional completion/graduation, the GDTAE defined the measure as the percent of completers (graduates) in non-traditional programs who are of underrepresented gender.  For FY 2004, the GDTAE has 12.08% of graduates in non-traditional programs that are of underrepresented gender.  This exceeds the benchmark of 10.04% by 2.4%.    GDTAE is proud of this continued improvement, but recognizes the need to enhance retention and placement efforts of non-traditional students.
Special Populations
Once again some special population groups (disabled, economically disadvantaged, and single parent) missed the benchmark of 83.13% for 1P1 and 88.84% for 1P2. Colleges continued to offer tutoring, study skills workshops, and on-line assistance with developmental coursework.  Many colleges expanded the service hours for special population services. Most colleges provided increased opportunities for hands-on experience and tutorials. In order to enhance faculty members’ ability to work with special population students, staff development was provided on Universal Design, a varied way to teach that reaches multiple learning styles
All special populations exceeded graduation expectations, except for the academically disadvantaged and economically disadvantaged.  Stressing the importance of consistent data entry has assisted in accurate tracking of these individuals.  These students do, however, seem to have difficulty in retaining employment for an extended period of time.  Improving career counseling and academic advising are paramount concerns for our technical colleges.  Programs to improve student services in both of these areas will decrease students’ difficulty in remaining employed.  

To assist single parents and displaced homemakers, New Connections to Work (NCTW) organized monthly support groups for new students. Remedial/related instruction was provided to assist students in academic classes and in successful course completion. In most NCTW programs, special tutoring was provided by student peers and through computerized instructional programs.

The graduation rate for single parents was 40.21%, which met the benchmark of 39.75% for 2P1. NCTW programs in each college provided career assessment and advisement activities to assist students in appropriate course selection. NCTW also provided support groups and individual tutoring for those enrolled in certificate, diploma and degree programs. These activities were specifically designed to enhance the graduation and success of single parent students.

Core indicator 3 has two sub-indicators. For 3P1, 97.78% of single parents and 97.30% of displaced homemakers were positively placed.  This exceeded the placement rate benchmark of 97.18%. However, 87.68% of single parents and 86.00% of displaced homemakers were retained in employment, which did not meet the benchmark of 90%. 

Core Indicator 4 has two sub-indicators. single parents and displaced homemakers exceeded the 11.71% benchmark (4P1). Continued collaboration between Equity Coordinators and NCTW Coordinators improved awareness and access to non-traditional training for single parents and displaced homemakers. Non-traditional completion/graduation (4P2) was 10.56% for single parents and 11.54% for displaced homemakers. Both groups exceeded the 10.04% benchmark.

Tech Prep

Tech Prep students scored higher than the benchmark on three of the seven indicators.  For FY 2004, 41.04% of Tech Prep exitors received an award (2P1).  This exceeded the benchmark of 39.75%.  Tech Prep graduates were positively placed at a rate of 98.95%, exceeding the benchmark of 97.18%.  Many of these students participated in dual enrollment opportunities. Finally, Tech Prep students had a non-traditional participation rate of 13.37% exceeding the benchmark 11.71%.

In an attempt to improve the areas of academic attainment (1P1) and vocational attainment (1P2), Tech Prep coordinators and student services personnel continued to assure access to quality support services by identifying and providing support to students in weak areas identified early in their technical college experience.  A myriad of academic improvement services were provided to postsecondary Tech Prep students including academic skill labs, tutoring, and mentoring to support and improve academic attainment (1P1) and vocational attainment (1P2).

To improve the performance of Tech Prep students in regard to retention in employment (3P2) technical college career placement personnel stressed the importance of establishing a strong and stable early employment record with Tech Prep students.   All technical college courses included work ethics competencies through the GDTAE curricular standards.  Georgia’s technical colleges guarantee our graduates and offer retraining to employers for graduates, which they feel are not work ready.  Also, Georgia’s Tech Prep program assures that each tech prep student receives career advisement early in their academic careers to help them focus their education preparation.

To improve the performance of Tech Prep students’ non-traditional completion rates (4P2), the technical colleges provided support services to students through student services personnel and instructional faculty.   Services provided to non-traditional participants included mentoring, special speakers’ series, guest lecturers, non-traditional instructors, brown bag lunch sessions, etc.  

b.
Secondary: Definition of Vocational Concentrator and Tech Prep Students

Secondary vocational concentrator: The state of Georgia defines secondary vocational concentrator as a student who earned four or more credits (Carnegie Units) in vocational education courses, of which three are in a concentrated Career and Technical Prep (CTP) program of study.  This definition parallels the state requirements for graduating with Career/Technical Prep or a Dual diploma.  This considers variations in credit awards for courses, because of different scheduling systems at local school systems. The most standardized unit of counting student participation in vocational education programs of study is the Carnegie Unit. 

Secondary Tech Prep:

To identify and count Tech Prep students by using state-level student record files and state administrative information about Tech Prep articulation agreements and articulated courses. A Tech Prep student has been operationally redefined as a high school junior or senior who has completed two or more CTE courses from a Tech Prep Program of Study that has been identified in the state database as aligning with a postsecondary program leading to a postsecondary credential.

Tech Prep Completer:
A secondary Tech Prep Completer is a student who has successfully completed secondary and postsecondary requirements of an articulated Tech Prep Program of Study, resulting in a postsecondary associate degree, diploma, or a certificate.
Postsecondary: Definition of Vocational Concentrator and Tech Prep Students

Vocational Concentrator:

The GDTAE defines a concentrator as a student enrolled in a credit major who has completed at least 12 hours (does not include specially admitted students). 

Tech Prep:

A secondary Tech Prep student is a high school junior or senior who has completed two or more technology/career courses from a Tech Prep Program of Study that have been identified in the state database as aligning with a postsecondary program leading to a postsecondary credential. 


A postsecondary Tech Prep student is a student who has transitioned from a secondary school, to postsecondary education having completed secondary courses from a Tech Prep program of study that has been identified in the state database as aligning with a postsecondary program leading to a postsecondary credential.
c.
Measurement Approaches and Data Quality Improvement
 Secondary

	Core

Indicator
	Measurement Approach
	Method and Years for Baseline

	1S1
	Self-identified Technology/Career Education (TCP) and Dual Diploma students passing the Georgia High School Graduation Test 
	Percent of self-identified TCP and Dual Diploma students passing the GHSGT in 2003-2004.

	1S2
	Students earning 4 or more credits in TCP courses
	Percent of students earning 4 or more credits in TCP courses in 2003-2004

	2S1
	Vocational concentrators who receive or qualify to receive TCP or Dual Diploma
	Percent of vocational concentrators who received or qualify to receive Dual Diploma in 2003-2004.

	3S
	Vocational completers who are placed in postsecondary education, employment or military 3 months after graduation.
	Percent of vocational completers who are placed in postsecondary education, employment or military 3 months after graduation in 2002-2003.

	4S1
	Students participating in vocational programs that lead to nontraditional employment as identified by the State
	Percent of students participating in vocational programs that lead to nontraditional employment as identified by the State in 2003-2004.

	4S2
	Students completing vocational programs that lead to nontraditional employment as identified by the State
	Percent of students completing vocational programs that lead to nontraditional employment as identified by the State in 2003-2004.


Core Indicator #1 – Attainment of Academic and Vocational Skills

Sub-indicator 1S1 – Academic Achievement
Every high school student in Georgia is required to pass the Georgia High School Graduation Test (GHSGT) in order to graduate from high school. A student can take the test up to five times starting from the spring semester of his/her junior year.  The test measures student achievement in mathematics, science, social studies, language arts, and writing.  Information on every student who passed all five tests in one to five testing attempts is compiled and those who identified themselves as vocational or dual diploma are reported in our sample form the IS1 indicator.
Efforts are being made to improve our GHSGT scoring and data gathering process. The state continues to work with local systems on improving the GHSGT database and the Student Information databases to ensure that we receive consistent data for our indicators.

Sub-indicator 1S2 - Vocational Skills Achievement

As we revise our vocational curriculum, Georgia is making efforts to ensure that our accountability systems become competency-based. This effort would enable us to properly document student attainment of vocational skills. Every student who completed four or more credits/Carnegie units in career/technical education courses with at least three of the courses in one program of study is identified in this sub-indicator.  It is assumed that this student would ultimately graduate with a Career/Technical Prep or a Dual diploma.
Core Indicator 2S1 – Completion of Diploma

The completers identified in indicator 2S are the vocational concentrators in sub-indicator 1S2 who completed high school and earned a Career/Technical Prep or Dual diploma. This includes only graduates who completed the requirements for the GHSGT and also completed the requirements for vocational concentrators.   We will continue to work with local systems in improving data quality particularly student vocational diploma records.

Core Indicator 3: Placement

Under normal circumstances, we would use placement records of 2002-03 records of our graduates in the Georgia Department of labor (GDOL) state unemployment information wage files for the wage quarter July - September 2003 database, public postsecondary technical colleges, two-year colleges database (DTAE), 4-year postsecondary institutions, four-year colleges or universities in Georgia database (P-16) and the United States Department of Defense (USDOD) database. We were limited to using only two of the above databases (GDOL and DTAE) to generate the placement figures for indicator 3S. Graduates whose records were found in both databases were counted only one time in our placement figures. We will still continue to make efforts to gather USDOD data by communicating with other states and through our local JROTC representatives.
Core Indicator #4 – Nontraditional Occupations

Sub-indicator 4S1 – Nontraditional Participation
To monitor gender under representation in our programs, females in Agriculture, Construction Drafting/Graphics, Mechanical Operations, and Technology Education were monitored and males in Family/Consumer Sciences were monitored.  As in the previous years, we targeted these programs by using the federal occupational/job data provided at the USED technical assistance meeting in Portland, Oregon, August 2000.  Programs with 50-50 or close ratio in student enrollment were not targeted for gender imbalance.

Sub-indicator 4S2 – Nontraditional Completion

To determine the figure for this sub-indicator, we counted the number of underrepresented gender students in grades 9-12 who took at least one course in the targeted programs and those who actually graduated in 2004 with either a Career/Technical or a Dual diploma in one of the underrepresented gender areas. 

Postsecondary: Measurement and Data Quality Improvement

All GDTAE technical colleges and divisions utilize BANNER for their student information systems.  The GDTAE developed validation tables, which are in place at each institution. The  GDTAE has a centralized data center which extracts needed data from each college’s BANNER system.  These data are run against a series of edit checks to verify accuracy.  If there are errors in the data, the college receives an error report, which must be corrected. The GDTAE’s reporting unit and data center are working continuously to improve the quality of the data. Listed below are activities for the past year and planned activities for next year to help improve data quality.  

Activities for FY 2005:

· Continue matching data with the Board of Regents and the GDOL, to assist with job placement information for the technical colleges.

· Work with the GDOL to begin matching employment information for students that leave the state after graduation.

· Train central office staff on information available on the data center web site, data collection and data policies.

· Continue to review data received from the technical colleges and revise procedures and policies to ensure better quality data.

· Update the non-traditional status of programs based on 2000 census data for occupational employment by gender for Georgia

· Continue to contact colleges that appear to have low special population numbers each quarter to make sure they are accurately reporting their data.

· Develop follow-up report of students found in UI records who do not appear to be retained in employment so that colleges can try to contact these students.

· Work with data quality committee to develop greater standardization between our colleges in the collection of special population data.

d. Secondary: Effectiveness of Improvement Strategies in Previous Program Year

Our special populations particularly the disabled students made significant gains in 2004 indicators. Tech Prep students performances also demonstrate a strong commitment to preparing students for work as well as further education. Students are encouraged by the CVAE/PS and RVI programs to achieve the highest level of academic excellence.  More students with disabilities were served and state staff for special populations worked closely across the state in conducting and participating in meetings that addressed the needs of students. Every school student had access to career information through the GCIS program. Student participation in CTSOs increased, and more students were elected to regional and national offices.  Finally, more career/technical programs became certified by industries, thereby earning the endorsement industry certification.

Postsecondary: Effectiveness of Improvement Strategies in Previous Program Year
During FY 2004, the GDTAE disbursed a total of $14,572,870 (including carryover funds) from the basic grant to our institutions.  Table 1 below indicates the amounts expended on the core sub-indicators by all GDTAE institutions.  The amounts shown in the table reflect duplicated expenditures since core sub-indicators are not mutually exclusive.

	Table 1--Core Sub-Indicators
	Total Allocation 

	 1P1 Academic Attainment
	 $9,144,882.43 

	 1P2 Vocational Attainment
	 $9,578,659.73 

	 2P1 Completion
	 $7,075,161.30 

	 3P1 Placement
	 $4,071,082.43

	 3P2 Retention in Employment
	 $2,397,312.21 

	 4P1 Non-Traditional Participation
	 $4,399,290.35 

	 4P2 Non-Traditional Participation
	 $3,390,620.64 


	Data Quality

	Core Indicator
	Measurement Approach
	Quality Criteria

	IP1
	
	Alignment to State Academic Standards
	Scope of Attainment Measure
	Timing of Attainment Measure
	Reliability of Attainment Instrument
	Reliability of Attainment Administration
	Scope of Measurement
	Student Coverage

	
	Successful Course Completion
	3
	3
	3
	2
	2
	3
	3

	IP2
	
	Alignment to Industry Standards
	Scope of Attainment Measure
	Timing of Attainment Measure
	Reliability of Attainment Instrument
	Reliability of Attainment Administration
	Scope of Measurement
	Student Coverage

	
	Successful Course Completion
	3
	3
	3
	2
	2
	3
	3

	
	
	Alignment to Program-Defined Standards
	Timing of Measurement
	Reliability of Measurement
	Scope of Measurement
	Student Coverage
	
	

	2P1
	Individual Student Records
	3
	2
	2
	3
	3
	
	

	
	
	Alignment to Definitions of Three Types of Placement
	Timing of Placement Measure
	Reliability of Placement Measurement
	Response/Match Rates
	Non-duplicated Counts
	Scope of Measurement
	Student Coverage

	3P1
	Individual Student Records
	3
	1
	2
	3
	3
	3
	3

	
	
	Alignment to Underrepresented Occupations
	Timing of Measurement
	Reliability of Measurement
	Scope of Measurement
	Student Coverage
	
	

	4P1 & 2
	Individual Student Records
	2
	2
	2
	3
	3
	
	


Core Indicator 1- Academic and Vocational Attainment:
A priority for the GDTAE is student attainment of challenging state-established academic and vocational/technical skill proficiencies. Through the basic grants allocated to our institutions, the importance of student attainment is stressed. Despite these efforts, the FY 2004 data revealed a vocational attainment rate of 82.76%, missing the established benchmark of 88.84%.  The rate for academic attainment in FY 2004 was 83.92%, which was also short of the established benchmark of 88.13%. 

Core Indicator 2- Graduation Rate:
While its performance continues to exceed the established benchmark, the GDTAE continues to work on improving its graduation rates for all students.  Through the basic grants allocated to our institutions, the importance of graduation in all programs (technical certificates, diplomas and degrees) is stressed.  The FY 2004 data indicates these efforts yielded positive results.  The GDTAE graduation rate was 41.43%, exceeding the established benchmark of 39.75%.

Core Indicator 3- Placement Rate:
Placement in employment has consistently been a strength for the GDTAE. Through the basic grants allocated to our institutions, job placement is stressed. During FY 2004, the graduate placement rate continued to exceed the placement benchmark.  Activities completed include establishing and maintaining professional working relationships with employers; developing standard operating procedures that are based on NACE (National Association of Colleges and Employers) standards; obtaining feedback and updates from the DTAE Data Center and developing and maintaining a Career Services web page that contains relevant documents, services to students; links to other pertinent sites; etc.  These efforts enabled the GDTAE to exceed the established benchmark of 97.18%. According to FY 2004 data, the GDTAE placement was 98.05%.  

Core Indicator 3- Retention in Employment:
Retention in employment was still a challenging measure more due to methodological other than curricular issues. During FY 2004 retention in employment (with a rate of 87.38%) remained below the benchmark of 90.00%.  One reason for the difference could be that some students are working but are not counted in U.I. data because they are self-employed. In addition, students not employed in Georgia will not be counted in U.I. data. To increase retention in employment, the GDTAE will continue to use curricula strengthened by the inclusion of work ethics training in all programs and the expanded use of internships and apprenticeships. 
Core Indicator 4- Non-Traditional Participation and Completion Rates:

Within the technical colleges, continued activities have proven to be effective in individual colleges meeting the benchmarks.  These activities have included focusing on non-traditional faculty who act as mentors, support and study groups for non-traditional students, lending libraries for textbooks, local support for needed tools, programs at civic groups highlighting non-traditional students and faculty, staff development for administration and faculty focused on non-traditional students, and local publicity about successful non-traditional students.  Overall, a team approach is needed for non-traditional success- equity coordinator, tech prep coordinator, admissions personnel, and placement staff. 

Secondary: Implications for next fiscal year/State Plan

· As employment skills change Georgia will continue to revise career/technical education curriculum competencies and certify programs to adequately address the needs of industries. 

· Teachers and vocational administrators will continue to take part in workshops and state leadership activities to keep abreast with new industry standards. 

· Georgia students will continue to receive training on latest technologies and participate in regional and national competitions.

· The state will continue to provide technical assistance to local systems through workshops, conferences, program reviews and local system visitations. 
· Our guidance and special population groups will continue to develop activities to enhance learning for all students, particularly the special population. 
· More vocational programs will gain industry recognition and endorsement by becoming industry certified. 
· Our current structure of Programs of Study will be reorganized to align with the 16 nationally identified career clusters.
· Local systems will complete local plans for 2006 activities and implement strategies to improve performance standards, which they did not meet in the previous year.  
Postsecondary:  Improvement Strategies for FY 2005

The GDTAE recognizes the challenges the colleges have encountered in meeting the benchmarks on some measures.  In FY 2005 the agency will focus on improving by the following:

· Increase staff development activities for career placement staff to conferences,

workshops, and seminars.

· Utilize graduates of non-traditional programs to promote increased participation and graduation from non-traditional programs.

· Continue recruitment of single parents and displaced homemakers to non-traditional training.

· Increase staff development for New Connections to Work staff working with single parents and displaced homemakers to ensure their awareness of advantages of non-traditional employment.

· Provide standardized curriculum for job readiness workshops for single parents and displaced homemakers. 

· Develop online and on-campus training for adjunct instructors to increase their effectiveness.

· Re-establish and strengthen the structure and process for regional meetings of program faculty to share ideas and best practices for enhancing student outcomes, beginning with a meeting of regional representatives.

· Continue to revise at least 25% of program curricula per year.

· Continue development of statewide curricula for technical certificate of credit programs (programs 59 quarter hours or less in length). 

· Add updated or new software and technology in college programs to assure effective instruction in current or emerging workforce skills or essential academic skills and/or to enhance student learning of these skills.
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