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EXECUTIVE SUMMARY

As required by Public Law 105-332, the State of Hawai`i developed and submitted a Multi-Year Plan for the administration of vocational (career and technical) education for fiscal years 2001-2004.  The four-year state plan was extended for the period of July 1, 2004 through June 30, 2005.  On July 7, 2004, Final Agreed Upon Performance Levels for year six were negotiated and approved.

State Leadership dollars were expended according to the eight required uses and permissive activities.  The Hawai`i State Department of Education performance goals were exceeded for the indicators measuring Academic Attainment (1S1), Completion (2S1), and Participation in Nontraditional Programs (4S1).  Overall, the special population groups performed as well as or better than the general population for all indicators with the exception of Placement (3S1) and Participation in Nontraditional Programs (4S1).  The University of Hawai`i System community colleges exceeded two of their performance measures, 2P1, Completion, and 3P2, Retention.  The majority of special populations groups exceeded the performance goals for six of the seven core measures.  Both the Interim and Final Status of Funds are included in this 2004 CAR.
PROGRAM ADMINISTRATION [SECTION 122(c)]

Report on State Administration

As required by Public Law 105-332, the State of Hawai`i developed and submitted a Multi-Year Plan for the administration of vocational (career and technical) education for fiscal years 2001-2004.  The four-year state plan was extended for the period of July 1, 2004 through June 30, 2005.  On July 7, 2004, Final Agreed Upon Performance Levels for year six were negotiated and approved. 

The Career and Technical Education Coordinating Advisory Council (The Council) who reports to the State Board for Career and Technical Education (The State Board) is the principal mechanism for a continuous review process of the Multi-Year Plan.  The Council membership includes the Hawai`i State Board of Education, the University of Hawai`i Board of Regents (also The State Board), the Workforce Development Council (WIA administrator) with the Superintendent of Education and the President of the University of Hawai`i serving as ex-officio members.  The President of the University is also the chief administrative officer for Perkins III.

There are two eligible recipients—the Hawai`i State Department of Education (HSDOE) and the University of Hawai`i System community colleges (UHScc).  The Office of the State Director for Career and Technical Education (OSDCTE), on behalf of The State Board, administers all Perkins-related matters.  The OSDCTE has a close working relationship with each operating agency and is able to assist on all matters.  The collaboration enhances the state’s ability to effectively and efficiently govern career and technical education.

Report on State Leadership [Section 124]

The following is a summary of the activities conducted under the eight required uses and permissive activities of state leadership funds.  Although categorically reported, most activities addressed two or more required and/or permissive uses of funds.

Assessment

At the secondary level, funds were used to support data collection, assessments, and program evaluation activities that contributed to the refinement of career and technical education (CTE) in the context of school reform initiatives.  Specific initiatives included High Schools That Work, Career Pathways, Programs of Study and other best practices models.  HSDOE CTE staff continued to utilize the accountability and evaluation system to tie the allocation and budget expenditure system to program outcomes.

As a consortium, the seven UHScc continued to use staff in the UHScc Academic Affairs Office to develop and produce systemwide Perkins III reports that meet federal guidelines for measurement approaches, alignment to program-defined standards, scope of attainment, timing of attainment measurement, reliability of assessment instructions, reliability of assessment administration, and student coverage in attainment measurement.  The UHScc staff continued to work with campus administrators and staff to review and strengthen the assessment of vocational programs using the Program Health Indicator Model.

Program Improvement, Professional Development, Use of Technology, and Supporting Partnerships were also impacted.

Use of Technology

The HSDOE continued its support of and worked on extending the contract that provides online guidance tools and information by providing training to school staff and state personnel.  Research and collaboration within HSDOE agencies was done to link Education and Career Opportunities (ECOS) to the HSDOE’s student information system.  The Department of Education/CTE website and Resource Exchange was maintained to facilitate communication with teachers, schools, and industry partners.

The UHScc initiated a pilot project that used the Internet to increase the collaboration of faculty in aligning and articulating curriculum in the implementation of career pathways.  The intent was to provide faculty, administrators, and students with easy-to-access curriculum and course information that could be visually aligned on a single screen for comparison viewing.  The UHScc also developed a work-based learning and job placement system utilizing the “faculty in industry” program to expand employer partnerships and the exchange of resources.  The program allowed faculty to intern in industry on a regular, rotational basis and to keep current in technological advancements and industry standards and practices.

Program Improvement, Professional Development, and Supporting Partnerships were also impacted.

Professional Development

The HSDOE held three CTE coordinators workshops for schools regarding on-going CTE and school reform efforts.  The workshops highlighted school-wide best practices that demonstrated whole-school reform efforts framed around career pathways or CTE efforts.  HSDOE continued to sponsor leadership teams’ participation in national professional development.

At the UHScc, professional development focused on student empowerment and management and effective teaching techniques.

Supporting Partnerships, Program Improvement, and Assessments were also affected.

Program Improvement

State CTE staff coordinated literacy across the content area instructional strategy professional development sessions.  Course curriculum was aligned to state Hawai`i Content and Performance Standards.  Program area workshops were held to update teachers on the newest technology and career pathway standards.  Special emphasis was placed on improving curriculum and utilizing effective differentiated instructional strategies assessments.  Through the career pathway development efforts, teachers were in-serviced on pathway standards and career and technical education programs of study.  Attention was focused on providing support personnel at school and district levels with training on school improvement initiatives and collecting data through school monitoring visits to provide guidance in program improvement.

Additionally, in collaboration with the State Instructional Services Branch, CTE staff hosted a leadership workshop for all high schools.  The workshop featured school reform strategies for using data to impact student achievement and create a climate for high expectations.  The State CTE staff participated in on-site technical assistance visits and workshops to HSTW participating schools and a site development workshop for a new HSTW school.

Each campus in the University of Hawaii (UH) system is separately accredited, and each has its own programs, curricula, processes for approving curricula, and partnerships.  Despite these distinctions, it is necessary to link all similar and related UH programs in a coherent way.  The first steps toward this goal, which included sharing the State’s career pathway plan and information with the campus communities, initiating an articulation process for career and technical education (CTE) programs, and identifying entrance requirements for such programs, have been completed.

Professional Development, Assessment, Use of Technology, and Support for Programs for Special Populations, Supporting Partnerships were also impacted.

Nontraditional Training and Employment

State Leadership funds were spent on activities for increasing access to and participation of students in nontraditional occupation preparation.  Some of those expenditures included:  promotional materials to support male exploration and recruitment into health science professions; tools/equipment purchases for nontraditional students who were members of at least one other special population; professional development for leaders in secondary and postsecondary education that addressed gender issues in education delivery and occupational selections; the development, printing, and distribution of promotional and informational material to inform and promote nontraditional occupations; technical assistance to support the development of strategies, services, and projects related to increasing access, enrollment, and completion of nontraditional students in CTE programs; and workshops for faculty, administrators, and community people at national, state, district, and campus levels on access and program effectiveness for special populations, including nontraditional students.

At the UHScc, e-brochures were designed and developed to increase the enrollment of nontraditional students in high skill, high wage careers.

Use of Technology, Professional Development, Supporting Partnerships, Program Improvement, and Support for Programs for Special Populations were all impacted.

Supporting Partnerships

Career Pathways Leaders convened work groups and met with their business advisory councils to plan and implement activities that promote an improved CTE curriculum and that support school reform initiatives.

Professional Development and Program Improvement were also impacted.

Correctional Institutions

The Department of Public Safety offered a variety of vocational training classes at six correctional facilities.  Classes included computer technologies and computer repair, Auto-CAD, automotive technology, environmental science, horticulture, landscape architecture, and pre-employment, and transition classes.

With limited funding, the programs were successful.  Of the 739 inmates enrolled, 697 completed.  This is a 94 percent completion rate.

Support for Programs for Special Populations that Lead to

High Skill, High Wage Jobs
Through the HSDOE Standards Implementation Design (SID) system, schools were expected to support the needs of special populations students who participated in career and technical education programs.  Training for faculty and administrators at the district and campus levels on access and program effectiveness for special populations were conducted and supported by OSDCTE.

Nontraditional Training and Employment and Professional Development were also affected.

Permissible Uses of Funds

OSDCTE provided technical assistance and financial support to the HSDOE and UHScc across all areas including special populations and for nontraditional training and employment.  Tech Prep education continues to be the flagship for the career pathway system.  A statewide conference, workshops, and meetings were conducted.  Career and technical education student organizations were supported in their annual statewide competition.

In collaboration with the Governor’s Council on Workforce Development (Perkins III Section 118 designee), a Hawai`i Career Resource Network group continue to meet in support of career guidance and academic counseling programs to assist students in making informed academic and career decisions.  Career guidance and academic counselors from the HSDOE and UHScc are members of the group.

Implications for Next Fiscal Year/State Plan

Emphasis will be placed on activities that address the core indicators that do not meet the agreed-upon performance levels.  In addition, the career pathway system and programs of study will be implemented statewide.

In preparation for the reauthorization of Perkins, the HSDOE, the UHCC, and all partners will collaborate on the revision of the State Plan.  The HSDOE and UHScc data personnel have already been notified of the need to negotiate new measures for the 2005-2006 year.

SECTION II

PROGRAM PERFORMANCE – SECONDARY

At the secondary level, performance goals were exceeded for the indicators measuring Academic Attainment (1S1), Completion (2S1), and Participation in Nontraditional Programs (4S1).  While the majority of performance indicators have been achieved at the secondary level in the past, changes in performance levels are expected as participation in Career Pathways increases.  The number of concentrators grew over 52 percent from last year.  This is an indication that efforts to market Career Pathways and encourage students to complete Career and Technical Education Programs of Study are succeeding.

Overall, the special population groups performed as well as or better than the general population for all indicators with the exception of Placement (3S1) and Participation in Nontraditional Programs (4S1).  The special population groups have traditionally performed as well as, or better, as the general population and there is no apparent reason for the change this year.

	INDICATOR

1S1
	ACADEMIC ATTAINMENT
	PERFORMANCE GOAL

48.42% 
	ACTUAL PERFORMANCE

63.36%

	Numerator:           268

Denominator:        423


	A 12th grade student who has completed the requirements for her/his selected State Certified Vocational Education Program of Study and received a cumulative grade point average of “2.0” or better in all language arts, math and science courses required for graduation.  A program of study includes 2 Carnegie units in a single vocational program area plus 1 required academic course.

A 12th grade student who has completed the requirements for her/his selected State Certified Vocational Education Program of Study.  A program of study includes 2 Carnegie units in a single vocational program area plus 1 required academic course.

	a.  PERFORMANCE SUMMARY

	Overall
	The actual performance for this indicator exceeded the performance goal.  Programs of Study are being emphasized because they promote the integration of academic and technical skills.  Efforts to tie curriculum and instruction to student academic performance continue through systemic school reform efforts such as smaller learning communities and career pathways.  High schools have begun to eliminate the lower-level academic courses that may mean that students may be placed in academic courses that are more challenging for them which may impact academic performance in the coming years.  

	Special Populations
	Overall special population students performed as well as other students for this measure.  About a fourth of the economically disadvantaged students and one single parent did not meet the performance goal.

	Tech Prep
	Tech Prep and Vocational Education data are the same.

	b.  CONCENTRATOR AND TECH PREP STUDENT

	Definition
	A 12th grade student who has completed the requirements for her/his selected State Certified Career and Technical Education Program of Study.

	c.  MEASUREMENT APPROACHES AND DATA QUALITY IMPROVEMENT

	Approach
	Academic Grade Point Average

	Quality Improvement Efforts


	Alignment to State Academic Standards
	Quality Rating (1-3):   1

	
	The state has disseminated documents and provided staff development on academic core content standards.  The statewide standards assessment was given to 10th graders and baseline data was collected.  The State’s academic standards will be aligned to new career pathway standards that are developed and all standards will be applied in CTE courses.  Once a statewide academic assessment has been implemented, that measure can be used in place of course grades for assessing academic performance levels.

	
	Scope of Attainment Measurement
	Quality Rating (1-3):   1

	
	Currently, statewide policies and systems have not been established to ensure that all assessment systems provide representative coverage of all major components of language arts and mathematics content areas addressed by state academic standards and assessment systems.  The state is moving toward devising such systems.  Until then, academic courses included in this measurement are language arts, mathematics, and science.  Also included in the measurement are the IMP math equivalency courses.  Upon completion of the state’s academic standards, an assessment system will be developed and utilized for measuring attainment of academic standards.  The state has chosen not to include social studies because research does not indicate significant impact on CTE.

	
	Timing of Attainment Measurement
	Quality Rating (1-3):   3

	
	Academic attainment is measured at the end of a student’s senior year and after completion of a related vocational education program of study.

	
	Reliability of Assessment Instruments
	Quality Rating (1-3):   1

	
	Attainment is measured by transcript analysis.  Specific course expectations and grades are subject to teacher interpretation and professional judgment.  

	
	Reliability of Assessment Administration
	Quality Rating (1-3):   1

	
	Because there is currently no statewide testing instrument of individual courses, each teacher assigns course grades as s/he believes appropriate.  

	
	Student Coverage in Attainment Measurement
	Quality Rating (1-3):   3 

	
	All schools report attainment outcomes for students who have reached the threshold level.

	d.  Effectiveness of Improvement Strategies in Previous Program Year

	Strategy
	Efforts to implement a standards-based system for all students at the school level are more eminent as a standards-based report card system is targeted for secondary implementation in SY06-07.  The State is exploring the possibility of end of course or program assessments.

	Activities 

Completed


	The state conducted professional development for school teams on integrating CTE and academic courses that included both academic and technical teachers to emphasis literacy and numeracy instruction in CTE courses. Research delineating the importance of career concentrations was distributed to teachers (e.g. High Schools That Work, Career Academies). 

	Results


	An emphasis on standards-based curriculum and assessment based on the Hawaii Content and Performance Standards II (HCPSII) is the focus of all schools.  Increased requests for information and technical assistance regarding career pathways are evident.

	Impact


	While it is too early to determine a statistically significant outcome for the various improvement activities, qualitative data seems to show that there is a positive impact on individual student achievement.

	e.  Improvement Strategies for Next Year

	Strategy
	The State will continue its efforts to encourage schools to improve the emphasis on academic integration in all CTE courses.  Career pathway standards that integrate and apply academic skills with technical skills will continue to be developed and promoted.  The State will offer professional development that result in student performance.


	INDICATOR

1S2
	SKILL PROFICIENCIES
	PERFORMANCE GOAL

94.08%
	ACTUAL PERFORMANCE

88.65%

	Numerator:           375

Denominator:        423


	A 12th grade student who has completed the requirements for her/his selected State Certified Vocational Education Program of Study and received a cumulative grade point average of “2.0” or better in all vocational courses in their State Certified Program of Study.  A program of study includes 2 Carnegie units in a single vocational program area plus 1 required academic course.

A 12th grade student who has completed the requirements for her/his selected State Certified Vocational Education Program of Study.  A program of study includes 2 Carnegie units in a single vocational program area plus 1 required academic course.

	a.  PERFORMANCE SUMMARY

	Overall
	This performance goal was not met for this indicator.  There is an increased emphasis on implementing more rigorous career pathway standards as a means to prepare all CTE students for postsecondary options.  The higher expectations also support the State’s efforts to meet the adequate yearly progress requirements set forth under the “No Child Left Behind Act” (NCLB).  This slight decrease in performance may be the result of the State’s efforts to transform the CTE curriculum away from hobby-type curriculum to serious programs that prepare students for high-skill, high-wage careers.

	Special Populations
	Special population students overall performed as well as other students for this measure. A few limited English proficient students did not meet the performance goal.  

	Tech Prep
	Tech Prep and Vocational Education data are the same.

	b.  CONCENTRATOR AND TECH PREP STUDENT

	Definition
	A 12th grade student who has completed the requirements for her/his selected State Certified Career and Technical Education Program of Study.

	c.  MEASUREMENT APPROACHES AND DATA QUALITY IMPROVEMENT

	Approach
	Vocational/Technical Grade Point Average

	Quality Improvement Efforts
	Alignment to Industry Standards
	Quality Rating (1-3):   

	
	Career pathway system development initiatives allowed the State to complete drafts of core standards for five of the six career pathways.  Cluster standards are now being developed in all career pathways.  In addition, performance-based assessments are currently being researched in one pathway and are being refined in another pathway.  The goal is to use statewide performance-based assessments to measure student achievement of standards instead of course grades.

	
	Scope of Attainment Measurement
	Quality Rating (1-3):   1

	
	Statewide policies and systems have not been established in all programs of study to ensure that all assessment systems provide a representative coverage of state-established, industry-validated content standards in cooperation with industry and postsecondary.  Currently, the career and technical education courses included in this measure are a sequence of at least two vocational courses in one program area and may or may not be based on a career pathway standard.

	
	Timing of Attainment Measurement
	Quality Rating (1-3):   3

	
	Attainment is measured after concentrated participation.  Vocational skill attainment is measured at the end of a student’s senior year and after completion of a vocational education program of study.

	
	Reliability of Assessment Instruments
	Quality Rating (1-3):   1

	
	Attainment is currently measured by transcript analysis.  Specific course expectations and grades are subject to teacher interpretation and professional judgment.  

	
	Reliability of Assessment Administration
	Quality Rating (1-3):   1

	
	Because there is no statewide testing instrument of individual courses, each teacher assigns course grades as s/he believes appropriate.

	
	Student Coverage in Attainment Measurement
	Quality Rating (1-3):   3

	
	All schools report attainment outcomes for all students who have reached the threshold level.

	d.  Effectiveness of Improvement Strategies in Previous Program Year

	Strategy
	The development and implementation of career pathway standards is the central focus for the continued improvement of CTE programs at the secondary level.  One comprehensive definition for CTE has been adopted.  This allows all schools to focus their efforts and leverage their resources to attain the goals of CTE without fragmentation and duplication of effort.  Plans for a career pathway implementation guide are currently being developed and will assist schools in upgrading their CTE programs.

	Activities 

Completed


	The State implemented a professional development system that involves documentation of standards-based student work.   

	Results


	Evaluations from teachers attending staff development workshop(s), show increased understanding of standards-based unit development and career pathway initiatives.

	Impact


	State assessments are not in place to measure the impact of pathway standards development on student achievement.  However, initial indicators show great potential for continued improvement of CTE.  Career pathway initiatives have provided a solid foundation for increased rigor and continued program improvement.  

	e.  Improvement Strategies for Next Year

	Strategy


	The target goal is that at the end of next year, all six career pathways will have core standards, two pathways will have assessment measures in place, and four pathways will have cluster and/or concentration standards as applicable.  


	INDICATOR

2S1
	COMPLETION
	PERFORMANCE GOAL

95.95%
	ACTUAL PERFORMANCE

96.22%

	Numerator:          

407

Denominator:       

423


	A 12th grade student who has completed the requirements for her/his selected State Certified Vocational Education Program of Study and has been awarded a high school diploma.  A program of study includes 2 Carnegie units in a single vocational program area plus 1 required academic course.

A 12th grade student who has completed the requirements for her/his selected State Certified Vocational Education Program of Study.  A program of study includes 2 Carnegie units in a single vocational program area plus 1 required academic course.

	a.  PERFORMANCE SUMMARY

	Overall
	The performance goal was met, for this indicator.  The “No Child Left Behind Act” (NCLB) is the basis for each school’s efforts to have students complete all courses required for graduation and may have had a positive impact on the graduation rate of CTE students.

The emphasis on guidance seems to be having some impact on students completing programs of study.  The data indicate that more students are completing more than one program of study within a career pathway.

	Special Populations
	Special populations overall and individually performed better than the overall population.

	Tech Prep
	Tech Prep and Vocational Education data are the same.

	b.  COMPLETER AND TECH PREP STUDENT

	Definition
	A 12th grade student who has completed the requirements for her/his selected State Certified Career and Technical Education Program of Study and has been awarded a high school diploma.

	c.  MEASUREMENT APPROACHES AND DATA QUALITY IMPROVEMENT

	Approach
	State/Local Administered Data

	Quality Improvement

 Efforts
	Alignment of Completion Measure to State Graduation Requirements
	Quality Rating (1-3):   3

	
	Completion measure includes only those students that meet all state requirements for high school graduation to receive a high school diploma.  

	
	Scope of Completion Measurement
	Quality Rating (1-3):   3

	
	Completion measure includes all 12th graders who completed a vocational program of study, not just seniors, who received a high school diploma.

	
	Timing of Completion Measurement
	Quality Rating (1-3):   3

	
	Completion is measured at the same time after the end of the school year by all schools.

	
	Reliability of Completion Measurement
	Quality Rating (1-3):   3

	
	Completion measure is consistent with the statewide definition of completion and is based on state-established criteria for graduation.

	
	Student Coverage in Attainment Measurement
	Quality Rating (1-3):   3

	
	Completion data are reported by all schools for all students reaching state thresholds.

	d.  Effectiveness of Improvement Strategies in Previous Program Year

	Strategy
	Continued emphasis was placed on career planning and preparation activities and staff development for schools to continue to use the Princeton Review’s ECOS system—an Internet-based career research, planning, and portfolio system as a means to inform students and teacher-mentors of programs of study and to monitor the completion of all graduation requirements.  A competitive incentive grant process was established to provide additional motivation for schools striving to systemically implement career pathways.  The incentive grant process encouraged schools to evaluate their efforts to assist students in meeting the core indicator requirements.

	Activities 

Completed


	Continued professional development on the use of ECOS was conducted for all districts and expanded to include intermediate and middle schools.  Early intervention strategies identified from the previous year’s pilot showed positive results.  These pilot schools continued their diagnostic and intervention strategies.

	Results
	ECOS reports show increase use by schools and students.  More schools have included ECOS in their CTE one-year plan, including dedicated personnel and a strategy to include ECOS in the comprehensive guidance program.  Many schools indicate changes in their yearly plan to provide advisor-advisee programs to improve graduation rates.

	Impact


	Schools are only now beginning to use ECOS systematically and purposefully; therefore, conclusions based on ECOS longitudinal data cannot be made.  However, as a part of the career pathway initiative, guidance and counseling efforts will continue to be evaluated and revised as necessary.  There is qualitative evidence in schools’ end-of-year reports that activities are taking place to improve secondary to postsecondary transition.  These efforts have just been initiated so quantitative data are not available. 

	e.  Improvement Strategies for Next Year

	Strategy
	Expand the implementation of ECOS and its services.  Work with the student support branch to coordinate and co-deliver staff development in career planning and preparation (e.g. ECOS).  Develop a guide and provide professional development to assist schools with their comprehensive guidance efforts.

The results of a Kellogg funded postsecondary readiness test will be used to determine how best to use the test information to encourage students to complete a program of study and to graduate.


	INDICATOR

3S1
	PLACEMENT
	PERFORMANCE GOAL

97.50%
	ACTUAL PERFORMANCE

82.98%

	Numerator:           39
Denominator:        47
	Completers who responded to the placement survey who entered into postsecondary education, employment, or military within 6 months of graduation.
Completers who responded to the placement survey.   

	a.  PERFORMANCE SUMMARY

	Overall
	Data for this indicator were obtained from the follow-up survey administered to the graduating class of 2003.  The actual performance level decreased 13.69% from last year.  Many respondents only completed the rating section for their high school experience and did not fill in the parts of the survey that referred to their current education or employment status.  Therefore, the results are not a reliable indication of placement.

	Special Populations
	None of the special population groups performed better than the overall population.  However, there were so many incomplete surveys and the sample size was so small that reliable conclusions cannot be made.

	Tech Prep
	Tech Prep and Vocational Education data are the same.

	b.  COMPLETER AND TECH PREP STUDENT

	Definition
	A 12th grade student who has completed the requirements for her/his selected State Certified Career and Technical Education Program of Study and has been awarded a high school diploma.

	c.  MEASUREMENT APPROACHES AND DATA QUALITY IMPROVEMENT

	Approach
	State-Developed, Administered Surveys/Placement Records 

	Quality Improvement Efforts
	Alignment to Definitions of Three Types of Placement 
	Quality Rating (1-3):   3

	
	The Hawaii State Department of Education has definitions for the three types of placement.

	
	Timing of Placement Measurement
	Quality Rating (1-3):   3

	
	Placement is defined as placement in postsecondary education, employment, and/or military 6 months after graduation.  All completers are measured within the designated time period following graduation.

	
	Reliability of Placement Measurement
	Quality Rating (1-3):   1

	
	No standardized statewide survey instruments and survey procedures are followed to ensure the reliability of state or locally administered surveys. 

	
	Student Coverage in Placement Measurement  
	Quality Rating (1-3):   1

	
	The state does attempt to obtain contact information and survey all completers who graduate from all schools and continues efforts to track students’ current contact information; however, the state had only a 9.65 percent response rate.

	
	Response/Match Capacity  
	Quality Rating (1-3):   1

	
	The response to the follow-up survey is less than 10%. 

	
	Non-Duplicated Counts
	Quality Rating (1-3):   3

	
	Placement measurement collects and reports placement information for each type of placement but reports only non-duplicated counts in calculating the overall performance level.  One survey is sent to each completer, and each respondent is assigned to one placement type where applicable.

	
	

	d.  Effectiveness of Improvement Strategies in Previous Program Year

	Strategy
	The State is continuing its efforts to research and design alternative means for collecting placement data.  

	Activities 

Completed
	Designed, developed, and implemented an electronic placement survey that was delivered via email.  The State started its pilot of an electronic data collection system for the placement survey.  The State increased its efforts to improve data collection by exploring electronic data collection methods but technical difficulties with the web server decreased its effectiveness for this year.  

	Results
	The State is continuing to explore ways to increase the response rate and reliability of information received.

	Impact


	Due to the low response rate, reliable conclusions regarding placement cannot be made.

	e.   Improvement Strategies for Next Year

	Strategy
	Continue to administer the survey electronically and explore other possibilities for data collection including working in conjunction with school reform efforts data collection system.


	INDICATOR

4S1
	PARTICIPATE

NONTRAD
	PERFORMANCE GOAL

29.01%
	ACTUAL PERFORMANCE

29.10%

	Numerator:        1,862

Denominator:   

6,398
	A student in the underrepresented gender group who has enrolled in nontraditional vocational education course(s) identified with a “V” or “T” (other than “TC”) in the HSDOE’s authorized Course Code Number system.

A student who has enrolled in nontraditional vocational education course(s) identified with a “V” or “T” (other than “TC”) in the HSDOE’s Authorized Course Code Number system.

	a.  PERFORMANCE SUMMARY

	Overall
	The performance goal for this indicator met

	Special Populations
	The majority of special population groups did not attain the performance goal.  However, the number of participants of each special populations group, except single parents, increased from last year.

	Tech Prep
	Tech Prep and Vocational Education data are the same.

	b.  PARTICIPANT AND TECH PREP STUDENT

	Definition
	A student who is enrolled in any vocational course(s) identified with a “V” or “T” (other than “TC”) in the HSDOE’s Authorized Course Code Number System.

	c.  MEASUREMENT APPROACHES AND DATA QUALITY IMPROVEMENT

	Approach
	State/Local Administrative Data

	Quality Improvement Efforts
	Accurate Classification of Programs as Nontraditional
	Quality Rating (1-3):   3

	
	Statewide policies and crosswalk systems have been established to ensure that the classification systems used by all schools are directly aligned to the state crosswalk system.

	
	Reliability of Participation Measurement
	Quality Rating (1-3):   3

	
	Statewide policies and systems have been established to ensure that participation is measured in all schools using standard definitions of participation and standardized procedures for reporting participation.

	
	Student Coverage in Reporting Nonntraditional Programs 
	Quality Rating (1-3):   3

	
	Participation is reported by all schools for at least 90% of their vocational participants in nontraditional programs.

	d.  Effectiveness of Improvement Strategies in Previous Program Year

	Strategy
	Participation in nontraditional programs was encouraged at the individual school level.  Teachers are aware of the need to recruit and maintain enrollment in their nontraditional courses.

	Activities 

Completed
	All schools are expected to include strategies in their one-year plan to address the special needs of Nontraditional students.  One school received supplemental funding to continue offering a design information technology course that is supportive of female students.

	Results
	School by school comparative data is not available for this indicator.  However, the design information technology students expressed increased interest in the program.

	Impact
	As career pathways and programs of study are implemented, there will be an increased awareness of career opportunities that are available to all students, including nontraditional occupations.

	e.  Improvement Strategies for Next Year

	Strategy


	The State will continue efforts to systemically implement career pathways and programs of study.  Through career pathway initiatives, schools are expected to increase students’ awareness of career opportunities especially careers that are nontraditional.

Research is being done on ways to link the ECOS system with the local Career Kokua system to provide updated national and local occupational information that students may use to complete their personal and educational plans.

The State is working with a local publishing company to feature, in a publication, employees in various occupations within the six career pathways.  Both traditional and non-traditional workers will be featured.


	INDICATOR

4S2
	COMPLETION

NONTRAD
	PERFORMANCE GOAL

23.17%
	ACTUAL PERFORMANCE

22.28%

	Numerator:           080

Denominator:        359


	A 12th grade student in the underrepresented group who has completed the requirements in a nontraditional State Certified Vocational Education Program of Study and has been awarded a high school diploma.  A program of study includes 2 Carnegie units in a single vocational program area plus 1 required academic course.   

A 12th grade student who has completed the requirements in a nontraditional State Certified Vocational Education Program of Study and has been awarded a high school diploma.  A program of study includes 2 Carnegie units in a single vocational program area plus 1 required academic course

	a.  PERFORMANCE SUMMARY

	Overall
	Due to the significant increase in the total number of completers reported, this performance goal was not met.  However the actual number of students in the underrepresented group are only two less than the previous year.  Since courses with broad occupational content are matched to specific nontraditional occupations, a large number of courses are considered nontraditional and it impacts the number of students included in this measure.

	Special Populations
	The actual number of special population students who are completers of nontraditional programs of study is negligible.  However, all of the special population groups except the economically disadvantaged performed better than the established performance goal.

	Tech Prep
	Tech Prep and Vocational Education data are the same.

	b.  COMPLETER AND TECH PREP STUDENT

	Definition
	A 12th grade student who has completed the requirements for her/his selected State Certified Vocational Education Program of Study and has been awarded a high school diploma.

	c.  MEASUREMENT APPROACHES AND DATA QUALITY IMPROVEMENT

	Approach
	State/Local Administrative Data

	Quality Improvement Efforts
	Accurate Classification of Programs as Nontraditional  
	Quality Rating (1-3):   3 

	
	Statewide policies and crosswalk systems have been established to ensure that the classification systems used by all schools are directly aligned to the state crosswalk system.

	
	Reliability of Completion Measurement
	Quality Rating (1-3):   3

	
	Statewide policies and systems have been established to ensure that participation is measured in all schools using standard definitions of participation and standardized procedures for reporting participation.

	
	Student Coverage in Reporting Nontraditional Programs
	Quality Rating (1-3):   3

	
	Participation is reported by all schools for at least 90% of their vocational completers in nontraditional programs.

	d.  Effectiveness of Improvement Strategies in Previous Program Year

	Strategy
	Participation in nontraditional programs was encouraged at the individual school level.  Teachers are aware of the need to recruit and maintain enrollment in their nontraditional courses.

	Activities 

Completed
	All schools are expected to include strategies in their one-year plan to address the special needs of Nontraditional students.  One school received supplemental funding to continue offering a design information technology course that is supportive of female students.

	Results
	School by school comparative data is not available for this indicator.  However, there is evidence of interest of nontraditional students in food service and graphic design.

	Impact
	Students are becoming increasingly aware of various occupational choices in all fields and occupations.

	e.  Improvement Strategies for Next Year

	Strategy


	As pathways and programs of study are implemented, there will be an increased awareness of more opportunities that are available to all students including nontraditional occupations.  Brochures and information regarding post secondary nontraditional opportunities and gender bias will be distributed in all professional development.


SECTION II

PROGRAM PERFORMANCE – POSTSECONDARY

Performance goals were met for two of the seven core measures required under Perkins III to evaluate improvement at the postsecondary level.  The Completion Performance Measure (2P1) exceeded the performance goal by 2.57 percent.  The Retention Performance Measure (3P2) exceeded the performance goal by 3.47 percent.

The majority of special populations groups exceeded the performance goals for six of the seven core measures.  Numerous projects directed at Nontraditional Student Participation (4P1) and Completion (4P2) performance measures have been implemented at the postsecondary level.  Though the performance goals were not met for these indicators, Nontraditional Completion (4P2) showed an .85 percent improvement over the previous year.
	INDICATOR

1P1
	ACADEMIC ATTAINMENT
	PERFORMANCE GOAL 

81.56%
	ACTUAL PERFORMANCE

80.79%

	Numerator:  1,926

Denominator:  2,384 
	Concentrators who have a cumulative GPA =2.00 in academic courses and who have stopped program participation in the year reported.

Concentrators who have stopped program participation in the year reported.

	a.  PERFORMANCE SUMMARY

	Overall
	The performance goal for academic attainment was not met.

	Special Populations
	Non-traditional enrollees, displaced homemakers, and limited English proficient met performance goals.  Though not meeting the goal, economically disadvantaged and limited English increased in number over the previous year.

	Tech Prep
	Tech Prep and Vocational Education data are the same.

	b.  CONCENTRATOR AND TECH PREP STUDENT

	Definition
	A student in a declared vocational program who has completed at least ten credits in her/his program.  

	c.  MEASUREMENT APPROACHES AND DATA QUALITY IMPROVEMENT

	Approach
	Academic Grade Point Average

	Quality Improvement Efforts


	Alignment to Program-Defined Academic Standards
	Quality Rating (1-3):   1

	
	The state of Hawai‘i does not have across-the-board, statewide standards for postsecondary program content and academic performance.  Individual vocational programs do have approved program content standards.  There are Program Coordinating Councils for programs that are offered at more than one campus.  Each campus has program advisory groups made up of industry representatives.  The application of the academic grade point measure is statewide and assesses the same program academic content (all academic courses) for all concentrators in all vocational programs.

	
	Scope of Attainment Measurement
	Quality Rating (1-3):   1

	
	The state of Hawai‘i does not have statewide postsecondary standards for academic program content and performance standards.  There are standards for degrees and certificates, coordinated through a central postsecondary administrative unit and approved by a single Board of Regents.  Attainment measurements are taken for all vocational completers who have academic course work (general education, not vocational).  Successful achievement is set at 2.00.

	
	Timing of Attainment Measurement
	Quality Rating (1-3):   2

	
	Hawai‘i postsecondary attainment is measured concurrent with concentrated participation.  The measure is taken in the fall for the preceding academic year (the year reported)

	
	Reliability of Assessment Instruments
	Quality Rating (1-3):   1

	
	Data are extracted directly from student transcript files.  Programs created to extract the data have been tested to ensure accuracy.  The measure reviews all academic coursework contained in the transcript file for all Concentrators.  

	
	Reliability of Assessment Administration
	Quality Rating (1-3):   1

	
	Standardized policies and systems have been developed to ensure that attainment is measured consistently for all institutions.  A central office collects data directly from the source files at each institution, imports the data to a central file, and completes the measurement centrally.  

	
	Student Coverage in Attainment Measurement
	Quality Rating (1-3):   3

	
	The measure includes Concentrators in all vocational programs with the exception of one small center.  Hawai‘i postsecondary exceeds the 90% threshold of vocational concentrators.

	
	

	d.  Effectiveness of Improvement Strategies in Previous Program Year 

	Strategy


	All but one campus in the system developed strategies to increase the University’s performance in this area.  Some of the funded strategies include the development of retention and supplemental instruction programs, the enhancement of the academic services infrastructure, the design and implementation of case management systems, the implementation of a teacher effectiveness program, the integration of academics into vocational training, and improved services to the growing number of special populations.   

	Activities 

Completed


	Counselors, educational assistants, and tutors worked directly with students to assist them with coursework.  Case management counselors were assigned to specific vocational programs where they teamed with instructional faculty and staff to focus on student outcomes (GPA, credit earned ratios, credentialing), assisted and advised students on career and educational goal setting and planning, assisted students with barrier identification and removal, monitored student progress, and advised students of activities that would help them transition to employment or further education.  Often these counselors visited students in their classes rather than wait for the students to come to their offices.  Special needs counselors/coordinators were able to provide note taker services, interpreter services, mobility assistance, tutoring, various adaptive equipment, and success strategies workshops.  They also provided assistance to faculty seeking help with adapting lessons to students with disabilities.  Life skills workshops were conducted for hearing impaired and blind students to help them assimilate into the college environment.

One college developed a “College Success Program”, designed for students who tested into developmental math and English levels.  The program placed students in cohorts, and provided them with an established curriculum that included math and English courses and college success strategy courses.  On another campus, the physics faculty modified their teaching styles to be more student centered.

Faculty from various campuses shared their experiences with the KeyTrain program and their case management systems.  Faculty attended First-Year Experience, Skip Downing, League for Innovation, and National Academic Advising Association (NACADA) workshops and conferences.  

	Results


	On one campus, data from a 3-year period show an increase in math and English course retention and completion rates for classes in the pilot program.  At another college, student data showed higher course completion rates (fewer D/F grades), higher grade point averages, more students continuing their enrollment in the subsequent semester, and more program completers.  

The case management model has resulted in stronger connections between the student, counselor, faculty, and staff as well as the development of new certificates based on community need.

Students with special needs were able to take advantage of a variety of services not otherwise available to them.  Although data are not available on the effect of these services, many of these students would probably not have been able to attend college or experience success in college without these services. 

One campus noted that a campus-wide changeover in the way they support basic student services (i.e., with supplemental academic support or a new case management system) will take at least three years.  Therefore, the full effect of their efforts cannot be measured or realized until it is all in place. In the meantime, they report that the new system has been established in one multi-discipline program, and is ready to be rolled out to other programs. 

Preliminary data show that 85% of the students in the Fall ’03 College Success Program (CSP) cohort will complete the CSP.  The modified teaching style at another campus showed improved student learning and retention.

Faculty who participated in training, workshops, and conferences found them rewarding and took new ideas back to their home campuses to incorporate into their plans and programs.

	Impact 
	Although many students have benefited from the support provided through these strategies, the strategies have not yet positively affected this performance measure.  It is hoped that the effects of the strategies will become more apparent in 2004-05. 

	e.  Improvement Strategies for Next Year

	Strategy
	Campuses continue to implement strategies that have produced student success, although not to the degree where it affects this measure.  Work continues on teacher effectiveness programs, case management systems, retention and supplemental instructional services for students, assistance for disabled students, and integrated academics. 



	
	


	INDICATOR

1P2
	SKILL PROFICIENCIES
	PERFORMANCE GOAL

91.53%
	ACTUAL PERFORMANCE

89.14%

	Numerator:  2,488  

Denominator:  2,791
	Concentrators who have a cumulative GPA =2.00 in vocational courses and who have stopped program participation in the year reported.

Concentrators who have stopped program participation in the year reported.

	a.  PERFORMANCE SUMMARY

	Overall
	The performance goal for skill proficiencies attainment was not met.

	Special Populations
	Special populations did not meet performance goals, although individuals with disabilities, economically disadvantaged, and limited English proficiency students increased in number over the previous year.  

	Tech Prep
	Tech Prep and Vocational Education data are the same.

	b.  CONCENTRATOR AND TECH PREP STUDENT

	Definition
	A student in a declared vocational program who has completed at least ten credits in her/his program.

	c.  MEASUREMENT APPROACHES AND DATA QUALITY IMPROVEMENT

	Approach
	Vocational/Technical Grade Point Average

	Quality Improvement Efforts
	Alignment to Industry Standards
	Quality Rating (1-3):   1

	
	The state of Hawai‘i does not have across-the-board, statewide standards for program content and vocational performance.  Individual programs do have approved program content standards.  There are Program Coordination Councils for those programs that are offered at more than one institution.  At the local level, there are vocational program groups made up of industry representatives.  The application of the 1P2 measure is statewide and assesses the same program vocational content for all concentrators in like programs.

	
	Scope of Attainment Measurement
	Quality Rating (1-3):   1

	
	The state of Hawai‘i does not have statewide postsecondary standards for vocational program content and performance standards.  There are statewide,  (inclusive of all postsecondary) standards for all degrees and certificates.  Attainment measures address the completion of a minimum of ten credits of vocational work, with at least a 2.00 grade point average.  

	
	Timing of Attainment Measurement
	Quality Rating (1-3):   2

	
	Hawai‘i attainment is measured concurrent with concentrated participation (10 or more vocational credits) in a vocational program.  The measure is taken in the fall for the preceding academic year.

	
	Reliability of Assessment Instruments
	Quality Rating (1-3):   1

	
	Data are extracted directly from student transcript files.  Programs have been created by the central administrative office to extract data from the source files.  The routines have been tested to ensure accuracy.  The measures can be duplicated with the same results.  The routine captures and measures all vocational coursework contained in the transcript file for all vocational concentrators.

	
	Reliability of Assessment Administration
	Quality Rating (1-3):   1

	
	Standardized policies and systems have been developed to ensure that attainment is measured consistently for all institutions.  The central office collects data directly from the source files at each institution, imports the data to a central file, and completes the measurement centrally.  

	
	Student Coverage in Attainment Measurement
	Quality Rating (1-3):   1

	
	The measure includes all concentrators in all vocational programs with the exception of one small, academic center (which is non credit and operates on an open-entry open-exit basis).  Hawai‘i postsecondary exceeds the 90% threshold of vocational concentrators.

	
	

	d.  Effectiveness of Improvement Strategies in Previous Program Year

	Strategy
	Almost all campuses developed and implemented strategies to address this measure.  Strategies to improve academic support services and teacher effectiveness from Standard 1P1 were designed to address this measure as well.  Other strategies such as the development of a technical standards manual for 22 occupational programs, curricula repackaging, peer assistance programs, and strategies directly targeted at the culinary programs were designed to specifically improve student performance in vocational coursework. 

	Activities 

Completed


	See corresponding (Activities Completed) section in 1P1 for activities that addressed student performance in both academic and vocational coursework.  

Because of the resignation of the individual assigned to develop the technical standards manual, work was delayed.  Newly assigned staff members continue to work with faculty on the standards manual.

An Early Childhood Education Certificate of Completion curriculum was developed.  Other curriculum restructuring activities planned at one of the campuses were not completed due to the non-availability of faculty for summer overload.  

On one campus, a culinary instructor was hired to address the backlog of students on a wait list.  At another campus, in consultation with industry professionals, work-based lab exercises and rubrics for assessment were developed for two culinary lab classes.  Now all instructors utilize the same exercises and assessment tools for the selected classes.

	Results


	See corresponding (Results) section in 1P1.

The work on the technical standards manual has promoted awareness and action regarding the need to establish standards in these occupational areas to insure student success.

The hiring of the culinary instructor in an already successful program made it possible to accommodate all of the students on the wait list and many of these students successfully completed the program.  The work-based laboratory exercises made the classroom lessons meaningful and provided “real world” experiences that will also benefit the student as he/she begins a career in food service.

	Impact
	Although there are many individual success stories that have resulted from the programs and activities developed for this measure, their overall impact has not yet been realized.  In academic year 2004-05, several of the programs initiated in 2003-04 will continue with hopes that the broad-based effects of these programs will be seen in next year’s statistics.

	e.  Improvement Strategies for Next Year

	Strategy
	Some of the programs started last year continue and include services to disabled students, supplemental instruction and peer assistance programs, expanding the case management student services model, enhancement of culinary programs, etc.  Newer initiatives such as the establishment of learning communities will help improve student performance in career and technical education coursework.


	INDICATOR

2P1
	COMPLETION
	PERFORMANCE GOAL

35.70%
	ACTUAL PERFORMANCE

38.27%

	Numerator:  1,068

Denominator:  2,791
	Concentrators who received a degree or certificate in a vocational program and who have stopped program participation in the year reported.

Concentrators who have stopped program participation in the year reported.

	a.  PERFORMANCE SUMMARY

	Overall
	The performance goal for completion was exceeded.

	Special Populations
	Economically disadvantaged, nontraditional, and limited English proficient students exceeded the performance level.  

	Tech Prep
	Tech Prep and Vocational Education data are the same.

	b.  CONCENTRATOR AND TECH PREP STUDENT

	Definition
	A student in a declared vocational program who has completed at least ten credits in her/his program.

	c.  MEASUREMENT APPROACHES AND DATA QUALITY IMPROVEMENT

	Approach
	State/Local Administrative Data

	Quality Improvement Efforts
	Alignment of Completion Measurement to Standards
	Quality Rating (1-3):   3

	
	Completion measures are directly aligned with program-defined content standards for both academic and industry standards.  Completers include only those students who have been awarded an associate degree or certificate in a vocational program.

	
	Scope of Completion Measurement
	Quality Rating (1-3):   3

	
	The measure includes all students reaching the defined threshold.

	
	Timing of Completion Measurement
	Quality Rating (1-3):   3

	
	A standardized academic calendar assures that start and end dates are consistent for all institutions.  Degrees and credentials are awarded at the end of each academic term.  Completion is measured at the end of each term for all institutions.

	
	Reliability of Completion Measurement
	Quality Rating (1-3):   3

	
	The definition of completion, the timing of the measure, and the source of the information are all consistent and standardized statewide.

	
	Student Coverage in Completion  Measurement
	Quality Rating (1-3):   3

	
	Hawai‘i postsecondary completion data are for at least 90% of the students reaching state thresholds.

	d.  Effectiveness of Improvement Strategies in Previous Program Year

	Strategy
	Strategies to improve retention and completion included addressing the needs of disabled students and other special populations and implementing program-specific case management systems and other student service programs.  

	Activities 

Completed


	A retention counselor was placed in the College Skills Center to provide academic support services for vocational education students enrolled in remedial math and English courses.  Assistance was provided to special populations through stipends to those not eligible for financial aid, tutoring, note taking and interpreter services, etc.  The case management systems being implemented at several campuses have allowed counselors to concentrate their efforts on students in particular programs; provide extra help with registration, academic advising, and personal and academic problems; and offer or direct students to workshops that help them with the many aspects of college life.  

	Results


	On one campus, data from a 3-year period show an increase in math and English course retention and completion rates for classes in the pilot program.  Other data on the success of the case management systems and the other services provided to special populations are not available.  It is clear though, that if not for the Perkins funding, these services could not be provided to students.  

	Impact
	Although the University’s performance in this area dropped slightly from last year’s index, the University continues to exceed the pre-established goal.   Success in this area can probably be attributed to on-going efforts to address the needs of disabled students and work more effectively with all students through various student management models.   

	e.  Improvement Strategies for Next Year

	Strategy
	A retention and completion program, a peer assisting program, the continued implementation of case management models, and continued assistance for disabled and other special needs students are among the strategies approved for 2004-05.


	INDICATOR

3P1
	PLACEMENT
	PERFORMANCE GOAL

70.52%
	ACTUAL PERFORMANCE

65.30%

	Numerator:  781

Denominator:  1,196
	Completers in the year reported who have stopped program participation and who are employed within one UI quarter following program completion.  

Completers in the year reported.

	a.  PERFORMANCE SUMMARY

	Overall
	The performance goal for placement was not met due to an inability to perform a file match for federal employees.  Fifteen percent (15%) of the completers are in a federally sponsored program that is not reflected/captured with the methodology of matching with the State of Hawai‘i Department of Labor.  Had the file match been performed, an additional 170 students in federal employment would have raised the performance level to 79.52%.  The program was not active when baseline performances were established so its inclusion at this point distorts actual performance percentages.  

	Special Populations
	Economically disadvantaged, single parents, and displaced homemakers exceeded the performance level.  Individuals with disabilities and limited English proficient students increased in number over the prior year.

	Tech Prep
	Tech Prep and Vocational Education data are the same.

	b.  COMPLETERS AND TECH PREP STUDENT

	Definition
	A student who has been awarded a degree or credential in a vocational program.

	c.  MEASUREMENT APPROACHES AND DATA QUALITY IMPROVEMENT

	Approach
	Administrative Record Exchanges/Matching of Administrative Records

	Quality Improvement Efforts
	Alignment to Definitions of Three Types of Placement 
	Quality Rating (1-3):   2

	
	Records are matched and exchanged for employment and education.  Definitions for all three types of placement have been developed but only employment and education placement are measured.

	
	Timing of Placement Measurement
	Quality Rating (1-3):   3

	
	Placement into employment is measured in the Unemployment Insurance quarter following the term in which students completed their program.  Placement into education is measured using National Student Clearinghouse data for a term following the term in which students complete their program.  As students complete at different periods in the year, the state collects and reports accordingly for these two types of placement.  

	
	Reliability of Placement Measurement
	Quality Rating (1-3):   2

	
	A signed memorandum of agreement exists with the state Department of Labor, Unemployment Insurance Division, regarding the procedures for matching data.  The state participates in Enrollment Search with the National Student Clearinghouse.  The procedures are followed.

	
	Student Coverage in Placement Measurement
	Quality Rating (1-3):   2

	
	Social security numbers are matched with the Unemployment Insurance database.  Postsecondary exceeds the threshold of 80%.  Postsecondary submits all completers for matching.  National Student Clearinghouse data includes enrollments in more than 2,700 colleges and universities.

	
	Response/Match Capacity
	Quality Rating (1-3):   2

	
	Hawai‘i UI records system matches against 86% in-state employer coverage.  Hawai‘i exceeds the suggested threshold of 60% match of in-state workers for a “satisfactory progress” score.  Based on our greater statewide coverage and situation as an island state not having many workers crossing state lines, the response/match capacity is judged to be satisfactory.  The Clearinghouse match includes enrollments in more than 2,700 colleges and universities.

	
	Non-Duplicated Counts
	Quality Rating (1-3):   3

	
	Unduplicated placement information is collected and used to calculate the overall performance level.  

	d.  Effectiveness of Improvement Strategies in Previous Program Year

	Strategy
	In 2003-04, job placement was included as a major component in the achieving standards plans for several campuses.  Strategies included funding job placement counselor/specialist positions and providing career readiness activities for students.  Career-specific strategies such as the work-based laboratory activities and assessment tools described in 1P2 were developed to address declining food service job placement levels as well as performance in vocational coursework.  

As a consortium, work started with a group of counselors and job placement specialists from throughout the University system to develop an interactive, web-based program to assist students in the various steps (job searching, resume writing, interviewing, etc.) for successful job placement. 

	Activities 

Completed
	Job Placement Offices on several campuses provided students with one-stop access to employment opportunities on and around the college campus; provided employers with a single contact for job recruitment; managed career and college fairs; offered in-class and extra-curricular workshops and assistance with job searching, resume writing, sharpening interviewing skills, and in some cases one-on-one job placement services.  On one campus, the job placement staff maintained a website with 500+ job listings and created and maintained a database to monitor frequency of use of services provided by the office.  

In consultation with industry professionals, work-based laboratory exercises and rubrics for assessment were developed for two culinary courses.  

Work began on the design and template for the interactive, web-based program.

	Results
	One of the campuses reported that program participation in a career readiness program increased from 3 programs to 6 programs.  All campuses reported that the job placement officers and staff serviced many students in-office and provided workshops and presentations in classes and to the general student population.  Job placement specialists were instrumental in providing vocational students with much-needed assistance in job searching and application and interview techniques.  

The work-based laboratory exercises make the classroom lessons more meaningful and provide “real-world” experiences that will benefit the student as he/she begins a career in food service.

The tracking system logged an average of 120 user contacts and 35 job referrals per month.  The web page registered about 1,200 hits per month.

	Impact
	In a tight job market, it is difficult to determine whether the unmet goal is due to the effectiveness of job placement strategies or other external factors.  (In October 2004, Hawai‘i’s seasonally adjusted unemployment rate was 3.3%, compared to the national unemployment rate of 5.5%.)  In any case, the University will continue its efforts to prepare students for gainful employment and provide student job placement services.   

	e.   Improvement Strategies for Next Year

	Strategy
	Job Placement programs have been approved for funding at six of the seven community college campuses for the 2004-05 year.  In addition, work on the consortium project continues with an expected completion date of June 2004.   


	INDICATOR

3P2
	RETENTION
	PERFORMANCE GOAL

90.13%
	ACTUAL PERFORMANCE

93.60%

	Numerator:  731

Denominator:  781
	Completers in the year reported who are no longer enrolled at the college and who are employed within one UI quarter following program completion (numerator for 3P1: employment) and who are employed in the following UI quarter.

Completers in the year reported who are no longer enrolled at the college and who are employed within one UI quarter following program completion (numerator for 3P1: employment).

	a.  PERFORMANCE SUMMARY

	Overall
	The performance level for retention was exceeded.

	Special Populations
	Economically disadvantaged, non-traditional, and single parents exceeded the adjusted level of performance.  Individuals with disabilities and limited English proficient students increased in number.

	Tech Prep
	Tech Prep and Vocational Education data are the same.

	b.  COMPLETER AND TECH PREP STUDENT

	Definition
	A concentrator who has been awarded a degree or credential in a vocational program.

	c.  MEASUREMENT APPROACHES AND DATA QUALITY IMPROVEMENT

	Approach
	Administrative Record Exchanges/Matching of Administrative Records

	Quality Improvement Efforts
	Alignment to Definitions of Three Types of Retention
	Quality Rating (1-3):   1

	
	Records are matched and exchanged only for placement and retention into employment.  Definitions for all three types of placement have been developed but only employment retention is measured.

	
	Timing of Retention Measurement
	Quality Rating (1-3):   3

	
	Retention in employment is measured at a standardized time following completion and a standardized time following placement into employment.  Hawai‘i postsecondary retention data does include retention for more than one period.  

	
	Reliability of Retention Measurement
	Quality Rating (1-3):   2

	
	A signed memorandum of agreements exists with the state Department of Labor, Unemployment Insurance Division, regarding the procedures for matching data.  The procedures are followed.  

	
	Student Coverage in Retention Measurement
	Quality Rating (1-3):   3

	
	Social security numbers are matched with the Unemployment Insurance database.  Social security numbers are submitted for at least 80% of completers.  

	
	Response/Match Capacity
	Quality Rating (1-3):   2

	
	Hawai‘i UI records system matches against 86% in-state employer coverage.  Hawai‘i exceeds the suggested threshold of 60% match of in-state workers for a “satisfactory progress” score, but lacks the postsecondary match.  Based on our greater statewide coverage and situation as an island state not having many workers crossing state lines, the response/match capacity is judged to be satisfactory.

	
	Non-Duplicated Counts
	Quality Rating (1-3):   3

	
	Unduplicated retention information is collected and used to calculate the overall performance level.

	d.  Effectiveness of Improvement Strategies in Previous Program Year

	Strategy
	Employment persistence reflects the effectiveness of a job placement program’s ability to match students’ skills and work preferences with employers’ needs and expectations.  In 2003-04, job placement was included as a major component of the achieving standards plan for several campuses.   As a consortium, work started with a group of counselors and job placement specialists from throughout the University system to develop an interactive, web-based program to assist students in the various steps (job searching, resume writing, interviewing, etc.) to successful job placement. 

	Activities 

Completed
	Job Placement Offices on several campuses provided students with one-stop access to employment opportunities on and around the college campus; provided employers with a single contact for job recruitment; managed career and college fairs; offered in-class and extra-curricular workshops and assistance with resume writing, sharpening interviewing skills, and in some cases one-on-one job placement services.

Work was started on developing a design and template for the interactive, web-based program.

	Results
	One of the campuses reported that program participation in a career readiness program increased from 3 programs to 6 programs.  All campuses reported that the job placement officers and staff serviced many students in-office and provided workshops and presentations in classes and to the general student population.  Job placement specialists were instrumental in providing vocational students with much-needed assistance in job searching and application and interview techniques.  

The tracking system logged an average of 120 user contacts and 35 job referrals per month.  The web page registered about 1,200 hits per month.

	Impact
	Assuming that continued employment is in many cases with the same employer, the University’s success on this performance indicator is, at least in part, due to the success of the job placement programs on the campuses.  Although not all students take advantage of these services, when the job placement specialist works with students and employers to find a good match, the results can be rewarding for all.  (Since the University’s performance on indicator 3P1 was below the preset goal, but performance on indicator 3P2 exceeded the goal, it appears that while initial placements may be low, there is a high probability of persistence or retention in employment once students are placed.)   

	e.  Improvement Strategies for Next Year

	Strategy
	Job Placement programs have been approved for funding at six of the seven community college campuses for the 2004-05 year.  In addition, work on the consortium project continues with an expected completion date of June 2005.   


	INDICATOR

4P1
	PARTICIPATE

NONTRAD
	PERFORMANCE GOAL

15.94%
	ACTUAL PERFORMANCE

14.11%

	Numerator:  776

Denominator:  5,498
	Underrepresented gender groups who participated in nontraditional programs in the year reported.

Participants in nontraditional programs in the year reported.

	a.   PERFORMANCE SUMMARY

	Overall
	The performance level for participants in nontraditional programs was not met.

	Special Populations
	All special populations, with the exception of single parents, exceeded the performance of the general population.  Single parents increased in number over the previous year.  

	Tech Prep
	Tech Prep and Vocational Education data are the same.

	b.  PARTICIPANTS AND TECH PREP STUDENT

	Definition
	A student in a declared vocational program who has completed at least one vocational credit in her or his program.

	c.  MEASUREMENT APPROACHES AND DATA QUALITY IMPROVEMENT

	Approach
	State/Local Administrative Data

	Quality Improvement Efforts
	Accurate Classification of Programs as Nontraditional 
	Quality Rating (1-3):   3

	
	All Hawai‘i postsecondary programs are included in a single, state crosswalk table.  All existing programs are re-evaluated annually and new programs are evaluated as they are offered.  Policies are in place to ensure that all colleges use the same state crosswalk table for their performance measures.

	
	Reliability of Participation Measurement
	Quality Rating (1-3):   3

	
	All Hawai‘i postsecondary institutions meet state policies and system requirements.  The central postsecondary office, annually distributes the state classification system.  Local institutions produce their own institutional performance measures for local funding applications and reports.  Postsecondary measures, overall, are run from a central office that uses original source data.  

	
	Student Coverage in Reporting Nontraditional Programs
	Quality Rating (1-3):   3

	
	Participation is reported by all colleges for at least 90% of vocational participants in nontraditional programs.

	d.  Effectiveness of Improvement Strategies in Previous Program Year

	Strategy
	Several campuses received funds to develop programs to specifically address non-traditional student participation.  Their plans included providing internships, tuition waivers, and stipends to qualifying students; hiring a counselor specifically to serve non-traditional students; hiring a non-traditional student specialist to coordinate recruitment efforts and to work collaboratively with faculty and staff on recruitment and retention strategies; hiring a media specialist to promote non-traditional programs; working with vocational faculty one-on-one to acquaint them with non-traditional student issues; making connections with community organizations that promote women in technology; and assisting the campus recruiter (an information specialist) with information on non-traditional programs and targeted student populations. 

	Activities 

Completed


	One female student participated in the non-traditional internship program in electronics; stipends were provided to non-traditional students in Automotive Mechanics, Nursing, Electronics, and Accounting; tuition waivers were awarded to other non-traditional students; a video entitled “Men in Nursing” and an accompanying brochure and website were developed; college counselors worked with community organizations to encourage women to enter technology fields; counselors met with faculty in non-traditional programs to assist them with gender equity issues; and college recruiters were informed of non-traditional programs and targeted populations.

The non-traditional specialist position was advertised twice but never filled.  A candidate was finally identified but not appointed because the consortium decided that the community colleges would pool resources and address this issue at a system level.    

The media specialist was hired and completed brochures for 19 programs, a general brochure for non-traditional careers, job fair posters and flyers, signage for recruitment activities, digital files for tabletop displays, and a virtual tour of the Automotive program.  

	Results


	The student that participated in the internship program subsequently enrolled in the non-traditional program.  Qualifying students were provided stipends and tuition waivers that enabled them to continue their studies.  

Promotional materials with an emphasis on gender equity are available to assist programs and counseling staff.

	Impact
	Non-traditional student participation slightly decreased from the previous reporting year.  Efforts continue to address this area.   

It should be noted that a couple of factors negatively affect the University’s numbers in non-traditional participation and completion: (1) The Federal government (specifically Pearl Harbor) has been actively recruiting large numbers of trades workers for apprenticeship positions who must then enroll in credit courses as part of their training program.  The overwhelming majority of the apprentices are males.  (2) The Employment Training Center enrolls many non-traditional students, but data are not collected because it is a non-credit program.  

	e.  Improvement Strategies for Next Year

	Strategy


	For 2004-05, there is one continuing campus-based project.  Most of the work in this area will come from a consortium project; the campuses agreed to support the development of a non-traditional student recruitment and retention program that would be managed from the system level.  Some unforeseen problems in identifying the right person for the job have temporarily delayed this effort.

For 2004-05 and beyond, the campus that helps to train the federal government apprentices plans to work with the Pearl Harbor recruiters to ensure that all efforts are made to encourage females to apply for these positions.  There are also plans to provide waivers for the test preparation training for female candidates.  


	INDICATOR

4P2
	COMPLETION

NONTRAD
	PERFORMANCE GOAL

14.34%
	ACTUAL PERFORMANCE

12.13%

	Numerator:  118

Denominator:  973 
	Completers in underrepresented gender groups in nontraditional programs in the year reported.

Completers in nontraditional programs in the year reported.

	a.  PERFORMANCE SUMMARY

	Overall
	The performance goal for completion in nontraditional programs was not met.

	Special Populations
	Single parents and displaced homemakers exceeded the performance goal.  

	Tech Prep
	Tech Prep and Vocational Education data are the same.

	b.  COMPLETER AND TECH PREP STUDENT

	Definition
	A concentrator who has been awarded a degree or certificate in a vocational program.

	c.  MEASUREMENT APPROACHES AND DATA QUALITY IMPROVEMENT

	Approach
	State/Local Administrative Data

	Quality Improvement Efforts
	Accurate Classification of Programs as Nontraditional
	Quality Rating (1-3):   3

	
	All Hawai‘i postsecondary programs are included in a single, state crosswalk table.  All existing programs are re-evaluated annually and new programs are evaluated and classified at the time of origination.  Policies are in place to ensure that all colleges use the same state crosswalk for their performance measures.

	
	Reliability of Completion Measurement
	Quality Rating (1-3):   3

	
	All Hawai‘i postsecondary institutions meet state policies and system requirements.  The central postsecondary office annually distributes the state classification system.  Local institutions produce their own institutional performance measures.  Postsecondary measures are run from the central office that uses original source data (not compiled data).

	
	Student Coverage in Reporting Nontraditional Programs
	Quality Rating (1-3):   3

	
	Participation is reported by all colleges for at least 90% of vocational participants in nontraditional programs.

	d.  Effectiveness of Improvement Strategies in Previous Program Year

	Strategy
	Several campuses received funds to develop programs to address non-traditional student participation and retention.  Their plans included providing internships, student waivers, and stipends to qualifying students; hiring a counselor specifically to serve non-traditional students; and working with vocational faculty one-on-one to acquaint them with non-traditional (gender equity) student issues. 

	Activities 

Completed


	One female student participated in the internship program; tuition waivers were awarded and stipends were provided to non-traditional students in Automotive Mechanics, Nursing, Electronics, and Accounting; college counselors worked with non-traditional students – assisting them with registration and college orientation, financial aid applications, and personal and academic problems; counselors worked with vocational faculty on non-traditional student issues. 

	Results


	The student who participated and subsequently enrolled in a non-traditional program is more likely to continue since she has first-hand knowledge of the career she has chosen.  Qualifying students were provided stipends that enabled them to continue their studies.  Faculty received assistance with gender equity issues.  

	Impact
	Non-traditional student retention has improved from the previous reporting year, however the University has not met its goal for this year.  Efforts continue to address this area.   

	e.  Improvement Strategies for Next Year

	Strategy


	For 2004-05, most of the work in this area will come from a consortium project; the campuses agreed to support the development of a non-traditional student recruitment and retention program that would be managed from the system level.  Some unforeseen problems in identifying the right person for the job have temporarily delayed this effort.    
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