
EXECUTIVE SUMMARY
I.
Program Administration
The Division of Professional-Technical Education is responsible for professional-technical education in Idaho (secondary, postsecondary and adult) and administers the Perkins Act.  State Leadership funds were used for seven of the required uses of funds and five of the permissive uses of funds.  Core indicator related activities continued to focus on integration of curriculum to improve student academic achievement and technical skills and on efforts to improve data quality.
II.
Program Performance

Professional-technical programs in Idaho met or exceeded the adjusted level of performance on all six of the secondary indicators and five of the seven postsecondary indicators for the total population.  Some improvement in data quality was realized, but this continued to be a concern.  At the local and State levels, the greatest area of need continued to be the ability to gather and sort the numerous data points that were required.  The statewide data system, Idaho Student Information Management System (ISIMS), which was projected to be in place by FY05, appears to be on a timeline for FY07 (or later) implementation.

NARRATIVE
I.
Program Administration [Section 122(c)]
a.
State Administration

The Division of Professional-Technical Education provides leadership, advocacy and technical assistance for professional-technical education in Idaho.  The Division also administers the Carl Perkins Act and coordinates the state system with other state and federal education and training programs.
b.
State Leadership
1.
Required Activities
- Professional Development Programs – funds were used to provide professional development activities for secondary and postsecondary instructors.  Funds were also used to address the shortage of qualified and/or certified professional-technical teachers.  Additionally, funds were used to provide professional development training to a cadre of highly qualified instructors to help prepare them as leaders in professional-technical education.  Professional development funds were also used to support teacher participation in National Board Certification.
- Nontraditional Training (nearly $67,000) – funds were allocated to the six technical colleges for programs that prepare individuals successful entry into nontraditional occupations.  
- Serving Individuals in State Institutions – funds were allocated to the Department of Correction to provide technical training for incarcerated youth and adults.
2.
Permissive Activities
Funds were allocated to secondary schools and technical colleges for projects to improve career guidance and academic counseling; support for professional-technical student organizations; provide technical assistance; support for family and consumer science programs; create linkages between academic and technical programs; develop business partnerships; and, develop curriculum to support or expand existing courses and to develop new professional-technical education courses.
3.
Core Indicator Related Activity
-Activities – A special project was funded to create a guide titled “Untangling the Carl Perkins Performance Measures.”  The guide was designed to help LEAs improve data gathering and reporting.  It consisted of a hard copy with examples and a CD that contained the forms that could be downloaded and filled out.  The guides and CDs were distributed to all districts and consortiums.  They were also provided to other states during a workshop presentation at the annual NACTEI conference.

A Summer Conference session on using the CD provided strategies for gathering data at the local level, templates for recording and storing data, and ensuring data quality.  Technical assistance was provided throughout the year on an as-needed basis.

The Division and Department of Education continued collaborative efforts to implement a common coding system for reporting teacher class assignments.  The coding system helped LEAs identify sequences of courses and capstone classes which allowed teachers to better identify concentrators and completers.  The Division has participated throughout the year in helping the State develop a statewide data reporting system (ISIMS).  Once the ISIMS system is functional, we will have access to student-level information and be able to report data at the level required on the CAR.
A review team consisting of two technical college representatives and one staff member conducted “data quality” reviews at each technical college.  The purpose of the reviews was to gain an understanding of barriers to gathering data in a uniform and comparable manner.  Recommendations from the review team will be used by leadership to establish policies and procedures designed to improve data quality among the technical college systems.
-Outcome – 100% of funded secondary and postsecondary schools completed the Performance Measures Report.  While there is room for improvement, we have increased confidence in the quality of data as schools have become familiar with the data being collected.  The improved data quality resulted in a slight increase in the percentage of schools meeting or exceeding the agreed upon levels in comparison to previous years, although that is not true for all measures.
At the secondary level, 163 high schools filled out the Perkins Measures with the following results:

Measure 1S1 – 90.74% of the schools met the agreed upon level; up nearly 2% from last year.

Measure 1S2 – 86.16% of the schools met the agreed upon level; up nearly 3% from last year.
Measure 2S1 – 94.44% of the schools met the agreed upon level; down approximately 1.5% from last year.

Measure 3S1 – 77.92% of the schools met the agreed upon level; down nearly 3% from last year.

Measure 4S1 – 45.16% of the schools met the agreed upon level; up nearly 5% from last year.
Measure 4S2 – 60.22% of the schools met the agreed upon level; up by 1% from last year.
Results for the six postsecondary technical colleges were about the same as in previous years.  The results were the same for the first five measures, but dropped severely for the last two.  We had the following results:
Measure 1P1 – 100% of the colleges met the agreed upon level; same as last year.

Measure 1P2 – 100% of the colleges met the agreed upon level; same as last year.
Measure 2P1 – 100% of the colleges met the agreed upon level; same as last year.

Measure 3P1 – 83.3% of the colleges met the agreed upon level; same as last year.

Measure 3P2 – 100% of the colleges met the agreed upon level; same as last year.

Measure 4P1 – 16.7% (1 of 6) of the colleges met the agreed upon level; down from 66.7% last year.
Measure 4P2 – 16.7% (1 of 6) of the colleges met the agreed upon level; down from 66.7% last year.
 -Budget - See Section C. Financial Status Report for FY 2002 Interim Financial Report

c.
Implications for next fiscal year/State Plan
The Federal Review team provided numerous suggestions in their Report.  These suggestions, to the extent feasible and possible, will be implemented.  We will continue to follow our policy that indicates districts and technical colleges failing to achieve performance measures will be required to prepare program improvement plans that specifically address areas of need.  As recommended by the Review Team, the recommendations for improvement will be more specific. The CD containing the reporting template will be available for each school that had apparent data quality issues.  In-service workshops will be scheduled upon request.  Financial sanctions will be placed on those districts failing to provide necessary reports.  The State Plan will specifically address those areas that fell below the negotiated level of performance.

II.
Program Performance
Performance Accountability - Core Indicators [Section 113]

Special Populations [Section 122(c)(7), (8), (13), (17), 18)]

Tech Prep [Sections 204(c) and 205]

Fiscal Requirements [Sections 122(c)(10) and (11); and 122(c)(4)(A) and (B)]

a.
State Performance Summary
At the secondary level, the population of professional-technical concentrators met all the performance indicators.  While all performance indicators were met, there was a decline in the number of schools that met measures 2S2 and 3S1.

The percent of schools that had students graduate with a certificate or diploma dropped from 96.18% to 94.44%.
Possible reason(s):  This is a data quality matter.  Measures 1S1 and 2S2 are very similar, so the results should be similar.  The denominator should be the same for both measures while the numerator might vary.  The reports from the schools are either exactly the same or extremely different.  Those schools reporting different results do not appear to understand the definitions.  
Only 45.16% of the schools met the level of 19.51% non-traditional enrollment.

Possible reason(s):  While this is a slight improvement over last year, there appear to be two overarching reasons why our nontraditional enrollments remain at about the same level -- 1) Idaho has many pockets across the state with strong traditional family values which influence students’ course taking choices; 2) a low number of nontraditional instructors to serve as role models.  While enrollment in professional-technical programs remains strong, students continue to enroll in gender traditional programs.  Local improvement plans have specifically described strategies to meet this need.
Disabled students were below the performance level on measure 3S1.  
Possible reason(s):  Current strategies to help disabled students transition from high school to work or postsecondary education do not appear to be meeting the needs of some of the students who have been identified as disabled.
Limited English students were below the performance level on measure 3S1.  The percent of placement was 88.74% compared to the required level of 89.24%.
Possible reason(s):   Of the 163 schools that reported, only 41 of the schools had LEP students; 29 met the standard and 12 did not.  The N for several of the schools was below the required number (10) causing the statistical significance to be invalid.  Regardless, it is important that schools take steps to help LEP students enrolled in professional-technical programs to achieve placement into postsecondary education, employment, or the military.
Single parent students were below the performance level on measure 3S1.

Possible reason(s):  Some single parents choose to delay entry into the labor market or enrolling in postsecondary education because they are caring for their child or children.
At the postsecondary level, all of the performance levels for the population were reached except for measures 4P1 and 4P2.  An average of 12.98% of the students were enrolled in nontraditional programs.  The percentages among the six technical colleges ranged from 15.06% to 10.85%.  Only one of the six colleges exceeded the level of performance for this measure.  Two of the five colleges that did not meet the standard were just below the standard and the others were below the standard by more than two percentage points.
Possible reason(s):  By state statute, postsecondary professional-technical colleges are required to follow an open enrollment policy.  In spite of numerous activities to encourage students to consider nontraditional programs, enrollment percentages have stayed at about the same levels or have gone down.  Perhaps the current economic conditions or high unemployment contribute to students enrolling in more traditional programs of study.
The percentage of placement of Disabled students was 90%; below the required performance level of 91.76% on measure 3P1.  
Possible reason(s):  Even though the students are considered “completers” their personal situations don’t appear to allow them to obtain employment or pursue additional training.

The percentage of placement of LEP students was 90%; below the required performance level of 91.76% on measure 3P1.

Possible reason(s):  There were a low number of LEP students reported at the technical colleges.  One institution reported 26 of 29 (89.66%) LEP students had positive placement.  The next highest enrollment reported 5 of 6 (83.33%) LEP students had positive placement.  Four institutions had 100% placement, but their numbers were 3 students, 1 student, and 1 student.  One institution reported no LEP students.  The small number of students causes a statistical anomaly. 
The percentage of Tech Prep students was 91.36%; below the required performance level of 91.76% on measure 3P1.
Possible reason(s):  This measure was nearly achieved.  Only two institutions had more than 10 Tech Prep completers.  All but five of their students achieved positive placement.  This is another case of statistical insignificance.  The numbers are too small to be statistically meaningful. 
b. Definition of Professional-Technical Concentrator and Tech Prep Students

These definitions are the same as used for FY01, FY02, and FY03.
Concentrator: At the secondary level, a concentrator is a student who has completed three or more semesters of a professional-technical program sequence by the end of his/her junior year; OR, who has completed all the courses (if less than three semesters) offered in an occupational area; OR, who is enrolled in a State approved Professional-Technical School/Academy.  At the postsecondary level, all students enrolled in State Funded technical college professional-technical programs are considered concentrators.
Tech Prep Student: A student who is/has been enrolled in an articulated tech prep course and has signed a Tech Prep Agreement.  The articulated tech prep course must be part of a recognized professional-technical program of study that consists, at a minimum, of two years of secondary and two years of postsecondary study, is carried out under a written articulation agreement, allows the student to earn postsecondary credit while in secondary school, and leads to a specific postsecondary two-year certificate, degree, or apprenticeship.
c.
Measurement Approaches and Data Quality Improvement
The secondary measurement approaches were as follows.
	Measure & Approach
	Denominator
	Numerator
	Quality

	1S1

high school graduation
	All PTE concentrators
	PTE concentrators who meet graduation requirements
	Good

	Activity:  Explore integration strategies to help students achieve academically at a level that will allow them to meet graduation requirements.

	Measure & Approach
	Denominator
	Numerator
	Quality

	1S2

state standards; course completion
	All PTE completers
	PTE concentrators who demonstrate mastery in capstone courses
	Good

	Activity:  Explore strategies to help students demonstrate mastery of professional-technical competencies in capstone courses.

	Measure & Approach
	Denominator
	Numerator
	Quality

	2S2

state/local data
	All PTE concentrators
	PTE concentrators who graduate with a diploma
	Good

	Activity:  Explore strategies to remove barriers and to help concentrators meet graduation requirements and receive a diploma.

	Measure & Approach
	Denominator
	Numerator
	Quality

	3S1

local surveys
	All PTE completers
	PTE Completers achieving positive placement
	Needs Improved

	Activity:  Explore strategies to help completers achieve positive placement following graduation.  Explore strategies to help Disabled, LEP and Single Parent students transition from school to postsecondary education, employment or the military.

	Measure & Approach
	Denominator
	Numerator
	Quality

	4S1

Nat’l employment records
	All PTE students who enroll in programs considered nontraditional
	PTE students who are in programs that are nontraditional to their gender
	Needs improved

	Activity:  Explore strategies to encourage students to enroll in programs that are nontraditional to their gender.

	Measure & Approach
	Denominator
	Numerator
	Quality

	4S2

state/local data
	All PTE students who complete programs considered nontraditional
	PTE students who complete programs that are nontraditional to their gender
	Needs improved

	Activity:  Explore strategies to encourage students to stay in and graduate from programs that are nontraditional to their gender.


Other efforts to improve data quality for sub-indicators with low quality ratings included the following:
When no Tech Prep students were reported, we recommended:


--Provide opportunity for students to take advantage of Tech Prep articulation.

Where Special Populations appeared to be under reported, we used the following recommendation:

--Review the student records to ensure that all students who meet the definition have been counted.



When no completers were identified the previous year, we recommended:
--Review program scope and sequences to ensure students have opportunity to complete the program.



If the data showed several of the levels at 100%, we recommended:

--Carefully read the directions for determining the denominator and the numerator to ensure that the percentages are calculated correctly.



If the data was incomplete or did not look correct, we called or sent emails to the local contact to get the data as complete and accurate as possible.
The postsecondary measurement approaches were as follows.  

	Measure & Approach
	Denominator
	Numerator
	Quality

	1P1

academic GPA
	All PTE concentrators
	PTE concentrators who achieve a 2.0 GPA in required general education courses
	Good

	Activity:  none required

	Measure & Approach
	Denominator
	Numerator
	Quality

	1P2

PTE GPA
	All PTE completers
	PTE completers who achieve a 2.5 GPA in technical courses
	Good

	Activity:  none required

	Measure & Approach
	Denominator
	Numerator
	Quality

	2P1

state/local data
	All full-time PTE concentrators
	PTE completers who complete within 1.5 of program length
	Good

	Activity:  none required

	Measure & Approach
	Denominator
	Numerator
	Quality

	3P1

local surveys
	All PTE completers who responded to a follow-up survey
	PTE respondents who achieved positive placement
	Good

	Activity:  None required

	Measure & Approach
	Denominator
	Numerator
	Quality

	3P2

admin. record exchange
	All PTE completers who were employed as of December 30, 2003 as shown on UI data
	PTE completers employed in as of December 2003 who remained employed as of July 1, 2004 as shown on UI data
	Good

	Activity:  Improve data exchange process to maintain confidentiality while expediting the amount of time required to get the data.

	Measure & Approach
	Denominator
	Numerator
	Quality

	4P1

Nat’l. employment records
	All PTE students enrolled in programs considered nontraditional
	PTE students enrolled in programs that are nontraditional to their gender
	Good

	Activity:  Increase awareness; focus on occupations with high under-representation of students who are nontraditional to the program.

	Measure & Approach
	Denominator
	Numerator
	Quality

	4P2

state/local data
	All PTE students who graduate or complete program of study
	PTE students who complete a program which is nontraditional to their gender
	Good

	Activity:  Increase awareness; focus on strategies to increase retention of students in programs that are nontraditional to their gender.


d.
Effectiveness of Improvement Strategies in Previous Program Year.

We listed three improvement strategies for secondary programs for FY04.  They were:

4S1 & 4P1 – improve the percentage of students who enroll in programs that are nontraditional to their gender.
Effectiveness:  For measure 4S1, the goal was achieved.  The percentage of students who enrolled in programs that were nontraditional to their gender increased from 18.12% to 19.80%.  This is an increase of over 1%.  For measure 4P1, the goal was not met.  The percentage of students who enrolled in programs that were nontraditional to their gender dropped from 13.2% to 12.98%.  This is nearly a full percent below the required level.  Recruitment and counseling efforts were not as effective as needed.
Implications:  Additional emphasis is needed at both the secondary and postsecondary levels.
3S1 – improve the percentage of Disabled students and Single Parent students who are employed, enter the military or enroll in postsecondary education.
Effectiveness:  The percentage of Disabled students who achieved positive placement increased from 83.05% to 84.91%.  The percentage of Single Parents who achieved positive placement decreased from 84.62% to 83.05%.  Both results are more than 5% below the required level of 89.24%.
Implications:  Continued efforts to improve are needed.  This measure has not been fully met by these subgroups for the last four years.
3P1 – improve the percentage of Disabled, LEP, and Displaced Homemakers who achieve positive placement.

Effectiveness:  90% of Disabled students achieved positive placement compared to 85.6% last year.  90% of LEP students achieved positive placement compared to 84.38% last year.  94.34% of the Displaced Homemakers achieved positive placement compared to 91.07% last year.  Good improvements were made to the percentage of Disabled students and LEP students  who met the standard, but the percentage was below the required level.  The percentage of Displaced Homemakers meeting the standard was above the required level.
e.
Improvement Strategies for Next Program Year
One area of emphasis is needed for FY 2005 for secondary programs – positive placement for special population students.
3S1 – improve the percentage of Disabled students, LEP students and Single Parent students who are employed, enter the military or enroll in postsecondary education.

Three areas of emphasis are needed for postsecondary programs in FY05 – positive placement for special population students, improved enrollment of students in programs that are nontraditional to their gender, and improved completion of students enrolled in programs that are nontraditional to their gender.

3P1 – improve the percentage of Disabled students, LEP students, and Single Parent students who are employed, enter the military, or transition to further postsecondary education or advanced training.

4P1 – improve the percentage of students who enroll in programs that are nontraditional to their gender.

4P2 – improve the percentage of students who stay in and graduate from programs that are nontraditional to their gender.

Improvement strategies will include, to the extent feasible and possible, the recommendations made by the OVAE Monitoring Team during their recent on-site visit.
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