








2002-2003 CAR Narrative

EXECUTIVE SUMMARY

The Consolidated New York State Annual Performance, Accountability, and Financial Status Report administered by the New York State Education Department under the Carl D. Perkins Vocational and Technical Education Act of 1998 (VTEA) covers the 12 month program year July 1, 2002 to June 30, 2003.  This report fulfills the federal requirements to report performance information and the effectiveness of vocational and technical education programs expending federal VTEA funds.


The 2003 Annual Performance, Accountability, and Financial Status Report narrative is structured in two major sections.  Section I addresses program administration including State administration, State leadership and implications for next year.  State administration activities included the development of an annual update to the four-year State Plan and the processing of 186 VTEA sub-recipient grants.  State leadership addresses leadership activities conducted during the program year in the areas of curriculum, assessment of academic and vocational and technical proficiencies, and technical assistance and staff development. Implications for next year include the need for on-going data quality improvement and the adjustment of performance goals.


Section II describes New York State's program performance and accomplishments including descriptions of major program activities.  Section II includes the definitions for vocational concentrator and Tech Prep student.  Section II also describes performance data measurement of performance indicators, data accountability and improvement strategies for data subindicators for secondary and postsecondary students.   

I. PROGRAM ADMINISTRATION

a. Report on State Administration 

During the July 1, 2002 - June 30, 2003 period, the New York State Plan for the Administration of Career and Vocational-Technical Education was updated for the 2003-04 academic year and the VTEA program was administered with 186 sub-recipient grants.  These included 141 Basic Grant formula funded grants, 34 Tech Prep competitive request for proposals (RFP) grants, 7 local criminal offender RFP grants, 3 criminal offender grants at the other State agencies and 1 leadership-equity continuation grant.

b.
Report on State Leadership

The New York State Education Department (NYSED) strongly encourages sub-recipient 

agencies to address the eight required activities under Section 124 of the Perkins Act.  Sub-recipients must either use their VTEA allocations for these activities or show, in their local plans or institutional profiles, how these activities are addressed in the local service area.  The NYSED undertook the following state-level leadership activities during the July 1, 2002 – June 30, 2003 program year.

Curriculum


To ensure that Career and Occupational Studies Learning Standards (CDOS) were effectively aligned within curriculum and instructional programs related to the New York State Learning Standards in the core academic areas for all students, the New York State Education Department:

· completed data collection based on the results of the final phase of the CDOS assessment pilot on the Universal Foundation Skills, CDOS Standard 3a. This final phase of the assessment required students to respond to multiple choice and data base questions that were cross walked to the Foundation Skills.  The final report is going through some edits and should be ready by the end of the year;

· conducted a variety of activities to implement the provisions of the career and technical education (CTE) policy (enacted in February 2001) on a statewide basis.  Included were workshop awareness sessions, site visits, teleconferences, and technical assistance to school districts and regional service providers via telephone conferences and e-mail.  The policy focuses on the improvement of career and technical education through a rigorous process of school district program approval beginning with an intensive curriculum review that matches individual program instruction with the 28 Board of Regents-approved New York State Learning Standards and with national business/industry skill standards.  During the period June 2002 through June 2003, more than 300 new programs representing arts/humanities, business/information systems, health services, engineering/technologies, human and public services, and natural and agricultural science career cluster areas completed the approval process and received State approval.  These awareness/ implementation activities will continue during the 2003-2004 funding period;

· updated the CTE program web site with relevant information and resources about the program.  Also included is an updated appendix of the Regulations of the Commissioner to assist local educational agencies/BOCES prepare their career and technical education programs for approval;  
· conducted a survey of CTE teachers to determine the effectiveness of their efforts to integrate Career Development and Occupational Learning Standards (CDOS) with curriculum and instructional programs within the context of the New York State Learning Standards in core academic areas for all students;  and

· assembled a group of teachers to review the revised draft of the curriculum on Career and Financial Management (CFM) which replaces the Introduction to Occupations curriculum.  This "new" curriculum was pilot tested in 25 school districts across the State in the spring of 2003.  The CFM course will be required as part of every career and technical education (CTE) program including five-unit CTE programs used as a substitution for additional two units of foreign language needed for a Regents diploma with advanced designation. 

Assessment of Academic and Vocational/Technical Proficiencies


To assess student attainment of academic and career technical proficiencies, the New York State Education Department:

· continued work with a Central New York based consortium of career and technical education teachers, representatives from business/industry, postsecondary institutions and administrators to develop assessments for agricultural education programs.  Final products will be ready by the spring of 2004;

· completed technical and edit changes to the scenarios and test questions in CDOS Family and Consumer Sciences.  These are to be used to measure student progress toward achieving the New York State Learning Standards and are accessible through the web site of the Office of Curriculum and Instructional Support (OCIS); and

· administered the Introduction to Occupations proficiency examination in August 2002 and in January and June 2003. 

Technical Assistance/Staff Development


To ensure that educators and students receive high quality CTE programs, and to ensure that CTE educators are appropriately prepared to deliver these high quality programs, the New York State Education Department:

· conducted three full-day Tech Prep/OCIS (formerly OWPCE) regional conferences, reaching over 800 educators, with representation from parents, students and business. The conferences assisted participants in meeting the challenges associated with implementing the new Board of Regents career and technical education program approval/technical endorsement process, the Career Development and Occupational Studies Learning Standards, Tech Prep programs and workforce development.  New York State Curriculum in Advanced Technological Education (NYSCATE) and the National Science Foundation grant which focused on integrated learning modules was disseminated;

· conducted CTE policy workshops on integrated academics and assessments at statewide professional organization meetings for teachers and administrators;  

· maintained a web site for the CTE program as a resource for teachers and administrators on all technical aspects of the program;

· completed training workshops for the Statewide Career Plan Trainers (CPT) to continue to provide on-going technical assistance, including opportunities for the CPT to share successful practices for increasing the delivery of  career plan awareness and implementation workshops at the local level.  The Career Plan training and marketing products facilitated continued support for the CPT and furthered the implementation of the CDOS Learning Standards as well as increased student performance levels;

· continued to provide appropriate information and resources for CDOS implementation at Staff and Curriculum Development Network meetings, district superintendents updates and for published articles in the School Executive Bulletin;

· Department liaisons continued to meet with and respond to the seven career and technical student leadership organizations approved by the Board of Regents.  Emphasis was placed on support of competitive events programs as assessment of skill attainment with direct impact on improving performance in schools; and

· staff  participated in High Schools that Work (HSTW) national Board meetings and the national staff development conferences.  Staff also hosted State meetings for new and continuing sites, and participated in technical assistance visits at three New York State sites.

Criminal Offender - Secondary

During the 2002-2003 VTEA project year,  the New York State Office of Children and Family Services (OCFS) continued its effort to promote the development of vocational competencies and the Secretary’s Commission on Achieving Necessary Skills (SCANS) for the 2,000 incarcerated youth served by the project.  This was achieved through the provision of a variety of industry-standard vocational services within the OCFS residential facilities. These included vocational assessment, job readiness instruction, industry-specific vocational instruction, career portfolio development and an opportunity for work-based learning.

The OCFS is pleased to report that this project year witnessed both the enhancement of existing occupational education activities and the implementation of new ones. VTEA-funded staff continued to work with the International Center for Leadership in Education (ICLE) regarding the integration of vocational and academic programs to increase the academic achievement levels of all the OCFS youth. Training, in-service programs, workshops and meetings were held throughout the program year to promote and develop the “Rigor and Relevance” method of integrated teaching.  Facility educators worked to develop lesson plans that incorporate academic and career/technical education themes and have begun to practice “Rigor and Relevance” in their everyday teaching.  

As part of “Rigor and Relevance,” focus groups were formed to bring together residential facility educators, the OCFS Bureau of Education Services staff, VTEA-funded staff and private sector representatives to develop curricula in the areas of job readiness, food service, retail sales, office skills and building trades.  These occupational areas were selected by the ICLE based upon labor market projections and the level of reading required to secure and maintain employment.  Curricula will be created by the ICLE, based on focus group findings.  

VTEA funds were also used to institute a vocational offering in radio broadcasting at Lansing Residential Center, to contract services with the National Foundation for Teaching Entrepreneurship, Inc. (NFTE), Cattaraugus County BOCES, and to implement Classroom, Inc. at three additional facility programs. 

Radio-Broadcasting

Lansing Residential Center is working with VTEA staff to establish a vocational offering in radio broadcasting.  The program will provide 100 girls, ages 13-18, an opportunity to learn the intricacies of the radio broadcasting field and serve as disc jockeys of their own Lansing Residential Center radio station that will broadcast throughout the campus.  Logistics, equipment needs and curriculum have been identified and are in the process of being secured.  Participants will learn the technical aspects of radio broadcasting through hands-on instruction in a radio studio.  This instruction will be coupled with classroom instruction where students will further develop their SCANS skills through writing and developing stories for on-air production.   It is anticipated that the program will start in early 2004.

NFTE

Staff from NFTE conducted two-week “Biz Camp” programs to 34 youth at the Staten Island, Industry and Cattaraugus Residential Centers. Using real-work simulations and principles, “BizCamps” teach youth the fundamentals of small business operations, such as the concepts of profit and loss, supply and demand and cost-benefit analyses.   The NFTE also provided curriculum and training to the OCFS staff from each participating facility to enable them to replicate the program in future.   

Allegheny-Cattaraugus County BOCES

An unprecedented collaboration has been formed among the Allegheny-Cattaraugus County BOCES, the Allegheny-Cattaraugus Local Workforce Investment Area (LWIA) and the OCFS Great Valley Residential Center.  Using VTEA funds, the OCFS has solicited the support of BOCES to assist in the introduction of building trades as a vocational offering at the Great Valley Residential Center.  As a further development in the Great Valley program, the Allegheny-Cattaraugus LWIA has agreed to provide its “Virtual One-Stop” program.  The OCFS regards this collaboration as the first among many such programs to be implemented statewide in future years. 

Classroom, Inc.

Successfully piloted at MacCormick Secure Center in the 2001-2002 program year, Classroom, Inc. was continued at MacCormick and replicated at Tryon, Goshen and Highland Residential Centers.  Classroom Inc. provided a computer-simulated work experience program to enhance the work readiness and academic skills of 79 students at these facilities.  The program was based on the simulation of a “Sports Network” business (ESPN).  Students learned the “inner workings” of a communications-based, broadcasting operation. Participants experienced real-work positions to encounter and resolve problems typically encountered in this demanding and exciting field.  

Criminal Offender - Adult

VTEA supported projects were implemented through the OCFS, the Department of Corrections and the Commission of Corrections.  VTEA, Title I funds were used for incarcerated programs in New York State.  The funds provided technical skills instruction and support services to persons incarcerated in county or State correctional facilities.  During the 2002-2003 program year, seven local and three State agencies were the recipients of these funds. 

The following agencies received funds:

Local Agencies
State Agencies




Schenectady City School District
Department of Correctional Services

LaGuardia Community College
Office of Children and Family Services

Oswego County BOCES
Commission of Corrections

Oneida-Herkimer-Madison (OHM) BOCES


Sullivan County BOCES


Syracuse City School District


Onondaga-Cortland-Madison  (OCM) BOCES


Results Achieved 

Locally Operated Programs

1. Students received instruction and certificates of competency, where appropriate, in the following areas: institutional cooking sanitation, office 2000 computer literacy, basic office skills, food service, consumer electronics, plumbing, building maintenance, nails technology and wait-staff training. 

2. Apprenticeship programs in professional painting were offered in concert with Painters and Allied Trades International Union District Council #4, and plumbing with the Plumbers and Steamfitters Union Local 267.

3. Transitional services and the use of the One-Stop systems resulted in a large number of students being employed and placed in postsecondary or other training experiences.  

4. Many students advanced their academic levels and/or passed the GED tests and earned a high school equivalency diploma. 

5. Students who participated in the program developed a career plan that included assessment results achieved through administration of a Career Interest, Jobs Value, and Learning Style Inventory as well as a Personality Type Assessment.

6. Inmates completed a 20 plus-hour module of career development/work skills training and a 20 plus-hour module of computer information technology training.

State Operated Programs

1. All programs that are operated in county jails were visited to ensure that program quality standards were meet.

2. The 2002-2003 VATEA grant provided the New York State Department of Correctional Services a desktop publishing lab established at the Ogdensburg Correctional Facility.  Twenty-four inmates per day, 12 per half-day session are assigned to the lab.  Students are rotated between this lab and the print shop  which also programs an additional 24 inmates.  Curriculum focuses on desktop publishing, computer graphics and writing.  The curriculum is competency-based and allows students to progress according to their own abilities.  The software packages, Quark Xpress, Adobe Suite and Freehand were chosen for their wide use in the print industry today.  It is anticipated that inmates who complete this portion of the printing curriculum will be employable upon release from incarceration with employers specializing in pre-press preparation work.  In addition, computers and software purchased through the project are used to teach computer literacy to inmate students at Monterey and Summit Shock Incarceration Facilities.  

Nontraditional Training 

Note:  See section on Nontraditional Training and Employment - Project for Nontraditional Training and Employment which was funded with State Leadership funds.

c.
Implications for next Fiscal Year/State Plan 

The most pressing concerns for the following year are the need for improved data quality and the realignment of the State's performance goals based on actual outcomes in 2002-2003. This effort is reflected in the need to align New York's CTE performance measures with the federal No Child Left Behind legislation.  New York continues to explore the establishment of an individual student record based data system. As this develops, New York State will continue to use State developed, locally administered approaches to collect and report aggregated data. 

II. PROGRAM PERFORMANCE

A. Program Accountability

a. State Performance Summary


Under Perkins, the new core indicators and the focus on "student improvement" have presented challenges to the State. The New York State Education Department (NYSED) conducted meetings with local advisory groups, including the Postsecondary Performance Advisory Group. These include discussions about needed activities including the development of standardized follow-up surveys and the implementation of thresholds.  Actual performance data continues to contribute to the evolution of the performance standards under VTEA.  Performance during 2002-2003 will be used to refine New York's goals under Perkins. Data collected across  diverse special population categories will assist sub-recipients to identify and to target student performance needs.  A number of postsecondary sub-recipients are experiencing increasing response rates due to implementation of improved follow-up procedures. 

b. Definitions of Vocational Concentrator and Tech Prep Student 

Concentrator -


Secondary -


A secondary concentrator is defined as a completer. A secondary CTE program completer is a student who has attended school in the year in which the student is eligible to graduate and has passed a sequence of CTE courses that incorporate the Career Development and Occupational Studies standards of New York State.  



Postsecondary -

Credit-Bearing Concentrator - a first-time, full-time credit-bearing participant of an entry cohort for the fall of a given year, who attains at least 12 credits by June 30 of the reporting year.

Credit-Bearing Completer (a) - a credit-bearing concentrator, who receives a credential as of June 30 of the reporting year.

Credit-Bearing Completer (b) - a credit-bearing participant, who receives a credential between July 1 and June 30 of the year, which precedes the reporting year.

Tech Prep Student - 



A Tech Prep student is one who has signed a Tech Prep enrollment form and meets the following criteria:

· receives academic content through applied learning;

(
completes a sequence of two or more standards-based career oriented courses that provide technical skills;

(   
is enabled to be employed in skilled entry level jobs and complete the postsecondary portion of a secondary/postsecondary program;

(
if a postsecondary student, has completed the secondary portion of the secondary/postsecondary program and has enrolled in an articulated, State registered postsecondary Tech Prep program; and

(
is a completer of a two-year associate degree program, a two-year certificate program or a two-year apprenticeship that follows secondary Tech Prep instruction.

c. Measurement Approaches and Data Quality Improvement

Secondary 

1S1, Student attainment of challenging State established academic skills  

- Measurement Approach; State academic standards and assessment system


- GOAL in 2002-2003 = 48.62 percent  

Numerator = Number of Completers that pass all applicable Regents exams

Denominator = Number of all Completers 

1S2, Student attainment of challenging State established vocational/technical skills

- Measurement Approach; State/academic standards and local assessment system


- GOAL in 2002-2003 = 76.98 percent  

Numerator = Number of Completers that achieved a Grade Point Average of 75 percent in their CTE courses

Denominator = Number of all Completers 

2S1 and 2S2, Student attainment of a secondary school diploma or its recognized equivalent or a proficiency credential in conjunction with a secondary school diploma

- Measurement Approach; State and local academic standards and local assessment system


- GOAL in 2002-2003 = 96.80 percent  

Numerator = Number of Completers that attain a High School diploma

Denominator = Number of all Completers 

3S1, Placement in postsecondary education or advanced training, placement in military service or employment

- Measurement Approach; Locally conducted annual follow-up surveys as per State direction


- GOAL in 2002-2003 = 93.65 percent  

Numerator = Number of Completers that were placed in employment in related fields plus those in unrelated fields plus those in the military plus those in postsecondary

Denominator = Total Completers less Status Unknowns 

4S1, Student participation in CTE programs that lead to nontraditional training and employment

- Measurement Approach; Locally completed annual enrollment reports as  per State direction

- GOAL in 2002-2003 = 26.77 percent

Numerator = Number of Nontraditional Gender Enrollees in all Nontraditional Programs

Denominator = Number of all Enrollees in all Nontraditional Programs

4S2, Student completion of CTE programs that lead to nontraditional training and employment

- Measurement Approach; Locally conducted annual follow-up surveys as per State direction

- GOAL in 2002-2003 = 20.77 percent 
 

Numerator = Number of Nontraditional Gender Completers of all Nontraditional Programs

Denominator = Number of all Completers of all Nontraditional Programs 


All performance data is collected at the local level and reported in aggregate form to the State.  All sub-recipients collect data for performance indicator #3S1 through follow-up surveys of their program completers.  These are generally conducted between three and six months after program completion. At present, there is no State administered automated unit record system that uses individual identifiers for reporting student participation or performance.    

Postsecondary
(
For performance indicators 1P1, 1P2, 2P1, 4P1 and 4P2, the measurement approach is based on State/local administrative data.

(
For performance indicators 3P1 and 3P2, the measurement approach is based on State developed/locally administered survey placement records.


Performance data that is collected for performance indicator 2P1also satisfies performance indicators 1P1 and 1P2.  Performance data that is collected for all performance indicators is reported from the local level to the State. Sub-recipients that are affiliated with either the City University of New York (CUNY) system or with the State University of New York (SUNY) system can obtain some of the data for performance indicators 1P1, 1P2, 2P1, 4P1 and 4P2 from the respective system central administrative offices. All sub-recipients must collect data for performance indicators 3P1and 3P2 through follow-up surveys. At present, there is no State administered automated unit record system that uses individual identifiers for reporting student participation or performance. Likewise, there are no formal agreements between the State and federal agencies, or among various State agencies for reporting student participation or performance.


Discussions regarding the development of an automated unit record system and the negotiation of formal agency agreements is continuing.  However, the recent enactment of State student privacy legislation is a barrier to the reporting of student data, despite the flexibility of federal Family Education Rights and Privacy Act (FERPA) regulations. Through extensive technical assistance, provided by the NYSED to sub-recipients, the comprehensiveness of data reported for 2002-2003 addressed most of the data elements approved by the Office of Vocational and Adult Education (OVAE). 

Credit-Bearing Postsecondary Measures:

1P1 Credit-Bearing Academic Skill Attainment

1P2 Credit-Bearing Vocational Skill Attainment

2P1 Credit-Bearing Completion
Numerator = The total number of credit-bearing concentrators, who become completers (a)  {see page 8 - Credit-Bearing Completer (a) for definition} 

Denominator = The total number of credit-bearing concentrators

3P1 Credit-Bearing Total Placement

Numerator = The total number of credit-bearing completers (b) {see page 8  - Credit-Bearing Completer (b) for definition}, who enter advanced training, the military or employment within six months after receiving a credential

Denominator = The total number of credit-bearing completers (b), who receive a credential between June 1 and July 30 of the year preceding the reporting year

3P1 Credit-Bearing Advanced Training Placement

Numerator = The total number of credit-bearing completers (b), who enter advanced training within six months after receiving a credential

Denominator = The total number of credit-bearing completers (b), who enter advanced training, the military or employment within six months after receiving a credential
3P1 Credit-Bearing Placement in the Military

Numerator = The total number of credit-bearing completers (b), who enter the military within six months after receiving a credential

Denominator = The total number of credit-bearing completers (b), who enter advanced training, the military or employment within six months after receiving a credential

3P1 Credit-Bearing Placement in Employment

Numerator = The total number of credit-bearing completers (b), who enter employment within six months after receiving a credential

Denominator = The total number of credit-bearing completers (b), who enter advanced training, the military or employment within six months after receiving a credential

3P2 Credit-Bearing Employment Retention

Numerator = The total number of credit-bearing completers (b), who enter employment within six months after receiving a credential, and who are still employed within 12 months after receiving a credential

 Denominator = The total number of credit-bearing completers (b), who enter employment within six months after receiving a credential 

4P1 Nontraditional Participation

Numerator = The total number of credit-bearing males enrolled in traditionally female programs, plus the total number of credit-bearing females enrolled in traditionally male programs

Denominator = The total number of credit-bearing males and females, who are enrolled in underrepresented programs

4P2 Nontraditional Completion
Numerator = The total number of credit-bearing male completers (a) of traditionally female programs, plus the total number of credit-bearing female completers (a) of traditionally male programs

Denominator = The total number of male and female credit-bearing completers (a) of underrepresented programs

d. Effectiveness of Improvement Strategies in Previous Program Year

1. 
Activities Completed

Sub-recipients have been made aware of the increasing emphasis on the need for data quality and the need to link performance data to program improvement.  Standardized questions developed on the State level were used in local surveys to insure data collection consistency.

Sub-recipients implemented VTEA funded strategies to assure data quality.  Only those sub-recipients that act as fiscal agents for competitive Tech Prep grants are responsible for reporting Tech Prep student data.  Separate State developed data collection forms are used on the local level for Tech Prep data.  Throughout the calendar year, technical assistance memoranda were distributed to sub-recipients by the State program office.  

2.    Extent of Expenditures in Support of Activities
To improve data quality, postsecondary institutions were encouraged to use portions of their Basic Grant formula allocations to improve internal student tracking and evaluation efforts.  Secondary Basic Grant formula recipients were required to either use these funds for this purpose or show how local funds addressed this concern.  Additionally, State approval of annual sub-recipient applications considered specific local improvement plans as funding justification.

3.   Results of Activities on all Students or Targeted Populations

Sub-recipients are expected to review State generated performance reports based on data reported annually for all students and for targeted students. The requirement to report disaggregated performance data has motivated sub-recipients to more closely evaluate steps necessary to improve data quality and subsequent funding applications.

4.   Impacts of Activities on Performance Indicators for all Students or Targeted Populations

The requirement to report data based on the performance of disaggregated targeted student performance has motivated sub-recipients to more closely plan and evaluate VTEA funded activities.  There is a better understanding among sub-recipient policy staff and program staff of the need to evaluate the effectiveness of VTEA funded major efforts.  State guidelines, which are distributed to sub-recipients concerning the development of annual funding applications, emphasize the importance of directing funds to achieve both short-term student performance within major efforts and long-term student performance within cohorts.

5. Implications for Planning or Revising Improvement Strategies for Next Program Year



As data is reported under the VTEA performance categories, a better picture of student performance results.  State and local grant administrators are able to direct the application of VTEA funds into efforts that are more likely to improve the performance of targeted students.  Tech Prep student performance data is being reviewed on the State level to determine if separate improvement strategies should be implemented within Tech Prep projects on the local level.

e. Improvement Strategies for Next Program Year

Secondary 

New York continues to explore the establishment of an individual student record based data system.  As this develops, New York State will continue to use State developed, locally administered approaches to collect and report aggregated data.  The quality control of these systems is constantly being reviewed to ensure the accuracy of reported data.  
Postsecondary

(
Subindicators 1P1, 1P2 and 2P1 are all satisfied by the same data for students who are enrolled in credit-bearing programs.  State approval of credit-bearing programs assures that completers have attained academic skills and vocational skills upon program completion.  For VTEA performance purposes, there are no separate, State approved skill competencies attained prior to program completion.  Even though student completion was measured annually under Perkins II, the rates and State standards were based on enrollment cohorts.  National research, coupled with input from the Postsecondary Performance Advisory Group, has resulted in the adoption of a 12-credit threshold as the basis for determining completion rates and State standards under VTEA.  Using a threshold allows for more accurate performance measures of special populations students who matriculate into vocational and technical programs.  The Postsecondary Performance Advisory Group, with discussion to continue during the next program year, also discussed adopting a threshold for non-credit student performance.  Advisory Group discussion continues regarding the development of non-credit program standards.  Completion and skill attainment data is obtained from local and State administrative records.  At present, there is no statewide automated unit record system to provide student performance data.  The lack of such system leaves gaps in reporting the program status of some students.  State level discussions are underway concerning the development of such a system, although the need to conduct substantial local follow-up will continue.

(    Subindicators 3P1 and 3P2 are satisfied by follow-up data which sub-recipients collect using State developed survey questions.  Since there is no statewide automated unit record system, sub-recipients usually conduct one follow-up survey to determine the status of completers at both 6-months and 12-months.  Many sub-recipients conduct both mail and telephone surveys in efforts to maximize response rates. Implementation of a statewide automated unit record system, supplemented by local follow-up surveys, would provide more comprehensive follow-up data.  An increasing number of sub-recipients report higher response rates based on the implementation of improved follow-up procedures.  Developing an automated unit record system is being discussed within the NYSED and with the New York State Department of Labor, which administers the Workforce Investment Act.

· Subindicators 4P1 and 4P2 are satisfied by data reported for those occupations that are designated on the national level as being underrepresented. 

                 

 The NYSED continues to encourage postsecondary institutions to report student performance data electronically.  The NYSED prepares reports that reflect annual student performance for each of the required indicators.  These reports are distributed to institutions as a tool for creating local improvement plans.  Year-to-year trend data reports also are available to institutions, reflecting progress toward meeting performance standards.  Both annual and year-to-year trend reports will be available in on-line formats. 

B. Special Populations


New York State focused its efforts on continuing the Project for Nontraditional Training and Employment that was funded with State Leadership funds for the years 2000-2004 and on ensuring the formula-funded projects have activities that meet the needs of the agencies and the Perkins III accountability standards as described in Core Indicator number four: "Student participation in and completion of vocational and technical education programs that lead to nontraditional training and employment."

Project for Nontraditional Training and Employment: This project assists 134 Perkins-funded secondary and postsecondary institutions to serve the needs of 375,000 vocational education students who are members of special populations and to find ways to improve participation and placement of men and women in nontraditional programs under VTEA.  Services include a resource library of over 2,000 books, manuals and videos which are available for free loan to administrators and educators; a web site which contains current information about new programs and services; important links to sites bearing information about nontraditional careers and opportunities, and a procedure to access and order on-line from the resource library; a speakers bureau which contains a list of nontraditional workers, employers and educators willing to speak about their experiences;  data concerning the status of nontraditional occupations and new and emerging high wage, high skill technical careers;  customized staff development and technical assistance for agencies requesting assistance; and several workshops on recruitment and retention strategies for those involved in working with students in vocational education programs which are nontraditional for their gender.

Formula-Funded Major Efforts: During the 2002-03 funding year, duplicated counting of students in special populations was required. Over 84 percent of the VTEA funds were targeted by postsecondary institutions to address the needs of 223,726 students who are members of VTEA defined special populations. In these major efforts, 11,767 students with disabilities, 75,163 economically disadvantaged, 32,573 nontraditional students, 11,355 single parents, 5,254 displaced homemakers, 67,365 with other educational barriers and 20,249 Limited English Proficient students (in duplicated counts) were served. In addition, the State required that a minimum of five percent of the total allocation for each of the 66 postsecondary institutions be spent on implementing at least one major effort dedicated to institutionalizing the strategies and activities developed over the past three years to increase the participation of men and women in programs that are nontraditional to their gender and to assist them to remain in their vocational education programs. (Core Indicator #4 nontraditional training and employment.)  At secondary institutions, VTEA Basic Grant formula funding supported projects at sub-recipients with over 270,000 CTE students.  Over 78 percent of these students were members of special populations.

Evaluation:  Project and major effort effectiveness was measured using quantifiable student outcomes and results were reported in the sub-recipient's final reports.  During the 2002-2003 funding year, special population data was collected and analyzed according to the statewide standards and measures of success at the local and state levels set during the 1999-2000 funding year (see section II.c. Measurement Approaches and Data Quality Improvement.) Plans for improvement of performance were a required part of the VTEA formula-funded projects for the 2002-2003 year. 

C. Tech Prep


The most current Tech Prep student data to report, for the 2002-2003 reporting period, is for the 26 Tech Prep consortia in existence as implementation projects. There are seven consortia sustaining as planning projects as of 2001-2002.  They were preparing for implementation and as a result did not have student data to report. 


 Data reported for the 26 Tech Prep consortia have been in existence for three years and one consortium that started as a planning grant for only two years has begun to show student data. These consortia are located in urban and rural settings throughout the State. They reported a total of 18,019 students with more males (10,295) than females (7,724).  Tech Prep counts are based on students who have indicated intent to complete the minimum four-year Tech Prep education program and enroll in or have completed the core curriculum in mathematics, science, communications and technology.

Student outcomes for the 26 implementation Tech Prep programs in unduplicated counts were as follows: 873 received associate degrees or certificates in technical areas, and 753 were successfully placed; 371 were employed; 19 entered the military; and 363 went on to additional education and advanced training.  

Twenty-eight of the consortia offer the career cluster in business/information systems; 27 offer engineering/technologies; 24 offer health services; 19 offer human and public services; and 12 offer natural and agricultural sciences. The offerings within these clusters include technical preparation in mechanical, medical laboratory, construction, computer information systems, civil engineering, chemical business/marketing, health occupations, agriculture, robotics, culinary arts, electrical engineering, communications, criminal justice, manufacturing, drafting and design, automotive, fashion and resort and hospitality services.

In-service and curriculum development sessions occurred at all consortia.  Core curriculum development was the major focus of all of the consortia. Participants in in-service and curriculum development included 4,758 high school teachers, 819 high school counselors, 908-college faculty and 377 other college personnel.  In-service training included providing opportunities for teacher/faculty and counselors to visit model Tech Prep projects inside and outside the State; bringing in consultants to conduct training sessions for teachers, faculty and counselors inside the consortium; and sending teachers and counselors to national conferences, as well as, regional conferences and the statewide conference sponsored by New York State Tech Prep directors.

Most consortia work closely with state and community agencies such as, Local Workforce Investment Boards (LWIBs), One-Stop Centers, the New York State Education Department's Vocational Educational Services for Individuals with Disabilities, the Division of Social Services, the Department of Labor, the Division of Mental Health, ACCESS Centers and Chambers of Commerce.  All consortia work collaboratively with local businesses with the average number of businesses exceeding 32 per consortia.

D. Fiscal Requirements

The NYSED assures that it complies with all applicable requirements of Title I of VTEA and the provisions of the State Plan. The State Plan process addresses all applicable requirements, including the provisions of Office of Management and Budget Circular A-133 "Audits of States, Local Governments and Non-Profit Organizations."

The NYSED assures that none of the funds expended under Title I will be used to acquire equipment (including computer software) in any instance in which such acquisition results in a direct financial benefit to any organization representing the interests of the purchasing entity, the employees of the purchasing entity, or any affiliate of such an organization. Every provider of career education services in New York State receives a copy of the VTEA Guidelines and Application Materials. These Guidelines contain Statements of Assurances that govern all funded agencies.  The following assurance is included:

"None of the funds expended under the VTEA are being or will be used to acquire                                                equipment (including computer software) in any instance in which such acquisition results in a direct financial benefit to any organization representing the interests of purchasing entity or its employees or any affiliate of such organization."

This assurance is enforced through project auditing functions applied to all fund expenditures.

Funds received through the allotment made under VTEA Section 111 are allocated among secondary level career education and postsecondary level vocational/technical education based on a review of successive annual reports of career education students who were served by each Perkins grantee. These reports include in-school and adult career education students served, and reports are routinely compared to projected career education enrollments on both the secondary and postsecondary/adult levels.

The allocations among eligible recipients and consortia are described in requests for noncompetitive proposals that are issued by the NYSED annually. All consortia that are allocated funds under Sections 131 or 132 have, as a condition for accepting the grant, a stipulation that authorized program funds may be used only for the mutual benefit of all consortium members. No funds shall be used for the benefit of an individual consortium member.  
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