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July 1, 2003 through September 30, 2004

Program Administration [Section 122(c)]

a. Report on State Administration (roles/responsibility summary)

T

he State Board of Education is designated as the Oregon State Board of Vocational and Technical Education.  To ensure equity, continuity, cooperation and accountability across the education to workforce continuum (grades 7-12, community college and workforce development), the Board maintains an interagency agreement between the Oregon Department of Education (ODE) and the Oregon Department of Community Colleges and Workforce Development (ODCCWD). The interagency agreement designates the Oregon Department of Education as the Perkins grant recipient and program manager for both secondary and postsecondary professional technical education in Oregon.  

The Office of Educational Improvement & Innovation (EII), through the Secondary-Postsecondary Transitions Team and the PTE Work Group, provides leadership for professional technical education (PTE), Perkins grant management, high school improvement and workforce development from high school to postsecondary education and workforce entry.  ODE/EII leadership and technical assistance is focused on our clients: school districts, community colleges, education service districts and state workforce development agencies.  The major priorities of ODE/EII are literacy, closing the achievement gap and the development of a PreK-16 system that align education and workforce development expectations with student readiness for their next steps. The work of ODE/EII emphasizes leadership, school improvement and accountability.

A goal of Oregon’s State Plan is to identify and implement strategies that clearly link the use of Perkins funds with state and local school district and community college improvement efforts.

The Perkins Local Applications for Secondary Schools and Postsecondary Institutions continued as in previous years. All recipients—secondary school districts, regional partnerships and community colleges—provided a local program improvement plan when they did not meet their planned core performance indicator levels.  The Perkins Local Application, including a program improvement action plan, fostered collaboration among the educational players and stakeholders to develop and implement targeted strategies for student success.  All local plans are tied directly to the core performance indicators, so the sub-grantees and the state are able to measure their performance and develop continuous improvement processes.   Measurement Charts for each sub-grantee and school are available on the Oregon Department of Education website at: 

http://www.ode.state.or.us/data/stats/opte/
b. Report on State Leadership [Section 124]

O

regon supported a range of programs and projects designed to assist students in meeting or exceeding the state adjusted levels of performance.  These projects focus on providing models based on research and effective best practices for diverse student populations, school sizes and geographic locations.  Projects are selected that are likely to have local and statewide impact on student achievement of federal and state measures of performance.  All projects are designed to help students and teachers experience state of the art technology both as a workplace preparation tool and as an effective model for instructional delivery.  

As directed in Oregon’s State Plan for 2000-2004, ODE/EII and the professional technical education teachers and administrators from across the state have worked on new ways to identify and deliver quality professional technical education programs.  The implementation of a quality assurance and continuous improvement process for secondary schools is continuing with great strides. All school districts are expected to complete the local quality assurance process for each of their approved PTE programs by June 2005. 

Oregon’s community college system has begun implementing their quality assurance process that will improve our continuum of secondary-to-postsecondary PTE programs.  

With the advent of the career clusters initiative at the national level, the curriculum criteria for both secondary and postsecondary quality assurance process have a stronger basis for evaluation.  This vehicle, called Oregon Skill Sets, has provided a systemic way for Oregon to look at the acquisition of skills from grades 9-16.  Oregon continues to integrate state academic knowledge and skills, career related learning standards (life/employability), and technical skills through professional technical programs.   

Quality Assurance Processes and Continuous Improvement

T

he EII/PTE Work Group, in partnership with Oregon's school districts, community colleges and key stakeholders, has developed a quality assurance process to guide the design, implementation, evaluation and continuous improvement of secondary and postsecondary professional technical education (PTE) programs.  The quality assurance process includes three primary components: 1) program criteria, 2) program approval and renewal, and 3) an evaluation framework. The PTE continuous improvement process is part of the ODE and CCWD educational improvement efforts in the state. PTE continuous improvement is designed to promote connections across secondary and post secondary systems. The process will be linked to other state and federal initiatives for measuring student and school performance such as school district Continuous Improvement Planning (CIP) and the requirements of No Child Left Behind.

· Secondary PTE quality assurance criteria organized to align with the ODE Continuous Improvement Planning expectations of quality school districts:

	1. Curriculum

· Curriculum, instruction and student evaluation
· Post-secondary connections 

· PTE student leadership organizations & opportunities
2. Instruction

· Teacher preparation and licensure

· Professional development

3. District & School Culture

· Student access into programs
	4. Family & Community Engagement

· Business, community and education partnerships

5. Leadership

· Administrative Support and Leadership

· Long-range vision/plan

6. Integrated Systems & Structures

· Comprehensive guidance


· Community College PTE Program Approval Guide Principles, Standards and Assurances:

Guiding Principles assure approval processes are:
· Effective and efficient

· Consistent, adaptable and flexible

· Aligned with other systems

· Clear and easy to understand

· Responsive

Program Approval Standards:

· Need—the community college provides clear evidence of the need for the program and cluster

· Collaboration—the community college utilizes systematic methods for meaningful and ongoing involvement of the appropriate constituencies

· Capacity—the community college identifies and has the resources to develop, implement, and sustain the program and cluster

· Design—the community college program and cluster leads to student achievement of academic and technical knowledge, skills and related proficiencies

· Alignment—the community college program and cluster is aligned with appropriate education, workforce development and economic development clusters

Assurances:
· Access

· Continuous improvement

· Adverse impact and detrimental duplication

· Records maintenance and congruence

Program Evaluation

M

any Oregon high schools have used the quality assurance criteria through a self-study process and have expressed satisfaction.  The criteria and self-study tool is a valuable mechanism for guiding local decision-making and planning that reinforces program quality and effectiveness.  One of Oregon's community colleges has voluntarily adopted the secondary PTE program criteria and self-study tool as a method for internally evaluating PTE programs and determining areas of improvement.  We have identified creative, locally- developed quality assurance processes, using the ODE-developed tools, which validates the effectiveness of local PTE programs and provides a way for schools to identify areas of improvement in their programs.  The quality assurance criteria provide school administrators, teachers, and employer partners with clearly defined quality characteristics for an effective PTE program.  It also proves an effective tool for state staff to determine whether local programs are meeting quality assurance criteria and a way to identify monitoring and technical assistance needs for local PTE programs.

1. Required Activities

a) An assessment of the vocational and technical education programs funded by Perkins including an assessment of how the needs of special populations are being met and how such programs are designed to enable special populations to meet state adjusted levels of performance and to prepare them for further learning or for high skill, high wage careers.  

· Oregon has state academic standards and assessments; career related learning standards (CRLS) and an extended application standard.   The Office of Educational Improvement & Innovation has contracted with WestEd Regional Educational Laboratory to identify and pilot various assessment instruments for career related learning and the extended application of academic and specialized knowledge and skills.  Since 2002, nine school districts have met quarterly to determine sufficiency and proficiency requirements for the successful assessment of career related learning standards and extended application. The performance standards are ready for adoption by the State Board of Education.

For further information on the project, contact Colleen Mileham at colleen.mileham@state.or.us.  

b) The State Board of Education adopted career related learning standards (CRLS) in a similar manner to academic standards.  The CRLS will be assessed locally using state adopted performance standards. This work is critical to high school improvement efforts in the state.  In 2002, the State Board of Education enhanced the high school diploma requirements, beginning with the class of 2007, to include demonstration of CRLS and extended application of academic and specialized knowledge and skills.
c) A critical part of the Oregon analysis of performance measures is reviewing how the needs of special populations are being met and whether they are able to meet the standards.  Those grantees that have wide discrepancies between the total professional technical student body performance and special populations are target for on-site reviews to confirm that each student is receiving the skills and knowledge that will help them be successful in their next steps after school.  

d) Oregon continues its initiative to provide improved instruction and foster accessible ways to assist statewide recruitment of new workers for in-demand, high wage jobs through the use of distance education and on-line instruction.  Oregon provides no special resources for improving the use of technology in schools and institutions.  The impetus to use new technologies is how Oregon can serve more students in every part of the state with better instructional strategies that are cost efficient.  

e) The Oregon Association for Career and Technical Education (OACTE) is a major statewide professional development organization.  ODE provided partial support for the 2004 Conference, which was attended by over 275 educators and community partners.  This conference is unique in that it provides a variety of tracks that allows the full range of teachers and administrators to participate (elementary, secondary, guidance & counseling, community college, and university). 

f) Many professional development opportunities are provided through regional PTE partnerships for professional technical teachers, counselors, and administrators.  Most local applications have included funds to assist teachers and schools in improving student performance.  

g) Challenge Grants continued to improve the integration of academic and technical knowledge and skills in three in-demand pathways—teacher preparation, pre-engineering and information technology.  Each recipient represents a partnership of secondary schools, at least one community college, higher education and employers.  These partnerships are reviewing national career cluster work, skill levels (academic, CRLS, and technical), instructional strategies, assessment systems and seamless transition strategies.   The information technology Challenge Grant is leveraged by the College and Career Transitions Initiative (CCTI) awarded by the League of Innovation.  

h) The Office of Educational Improvement and Innovation (EII) supported several statewide and regional initiatives that focused on nontraditional training and employment programs.  In cooperation with EII, Oregon Tradeswomen held three Women-in-Trades Fairs.  The Metro (Portland) Area Fair was a three-day event that targeted middle school students on day one, high school students on day two, and community college students and interested parties of all ages on day three.  The Southern Oregon Women-in-Trades Fair was held in Medford, Oregon.  The result of such positive initiatives over several previous years spawned the Eastern Oregon Trades Fair in Pendleton with both female and male nontraditional occupations featured.   Each event has been well attended and well received by the participants, Oregon Tradeswomen and industry partners.   The Oregon National Guard provided many examples of nontraditional training and employment options for the Pendleton event.  

i) Partnerships and interagency cooperation have long been the hallmark of Oregon’s professional technical education programs at the state, regional and local levels.  The State Board of Education, the Superintendent of Public Instruction, The Commissioner of Community Colleges, and the Chancellor of the Oregon University System have formed even stronger links this past year to advance workforce policy toward implementation.  The Oregon Workforce System has had major challenges this last year with the nation’s highest unemployment rate and state revenue falling drastically for all services.  

j) The State Board of Education has adopted the following policy with respect to serving individuals in state institutions:
To support professional technical education programs in correctional institutions and institutions serving individuals with disabilities, the State Board of Education shall allocate 1% of the Perkins funds for selected projects and activities that expand and improve approved professional technical education programs available through these facilities.  

During 2003-2004, the Oregon School for the Deaf implemented its first, approved professional technical education program.  Perkins funds were also allocated to Lord High School at MacLaren Youth Correctional Institution for professional technical education for juvenile offenders.  The adult corrections system administered by the Oregon Department of Justice focused on teaching construction skills for both men and women at two separate facilities.  One facility taught building construction skills by constructing portable migrant housing in partnership with the Oregon Housing Department.  

k) The long-term cooperation between the ODE Office of Educational Improvement and Innovation and the Office of Student Learning and Partnerships (SL&P), which includes the Unit of Special Education, continued in 2003-2004.  The following accomplishments are illustrative of the collaborative approach 

· Staff members from both the offices represent ODE on the Consortium Advisory Committee for the Oregon Employment Initiative (OEI). The Oregon Employment Initiative is sponsored by the Oregon Department of Human Resources and is a multi-agency effort. The goal of OEI is to promote the employability of individuals with disabilities.

· The SL&P Special Education Transition Specialist serves as a full partner with pilot testing for assessments to measure student demonstration of the CRLS and extended application.  

· EII collaborated with the Vocational Rehabilitation Division and local schools on Youth Transition Programs (YTP) for high school students.  YTP projects assist students with mild to moderate disabilities in the development of post high school transition plans, including work-based learning placements and postsecondary entry.  

· EII staff conducted six Office of Civil Rights on-site reviews (4 secondary, 2 community college) during the 2003-2004 school year.  These reviews focused on access and equity of special populations and protected classes in all professional technical education programs.  The sites were selected based on an analysis of professional technical education program data and PTE student performance data.  Deviations from appropriate enrollment patterns for special populations and protected classes were used as the basis for selecting the locations for on-site reviews.  Recommendations were suggested in areas that could strengthen or improve access at a specific site.  The suggestions included recommended action and target dates for completing the recommended action.

2.  Permissive Activities

a) Provide technical assistance to eligible recipients. 

EII education specialists provided PTE technical assistance to school districts, regional partnerships and community colleges for the ongoing improvement and evaluation of local professional technical education programs in 2003-2004.  The following activities are examples of the types of technical assistance provided.

· Provided technical assistance to school districts, regional partnerships and community colleges on the use of the Oregon-adapted National Career Cluster models called “Oregon Skill Sets”.  The skill sets are a key element to the PTE Quality Assurance Process. 

· Provided local schools PTE student performance data that measures one aspect of program effectiveness. By utilizing Oregon’s statewide assessment system and matching individual student results with PTE enrollment data, we have met the increased demand for data driven PTE programs.   

· The challenge grants mentioned previously brought industry representatives, state staff, and local educators (grades 7-16) together to implement new models for professional technical programs.  The challenge grant work and lessons learned from the CCTI site in Oregon has helped in providing technical assistance to local entities for PTE program improvement. 

· Implemented a reorganization of the Oregon Department of Education and formed the “new” Office of Educational Improvement & Innovation, resulting in a more integrated technical assistance model. Education Specialists with a professional technical focus can more easily collaborate with academic content Education Specialists to address technical assistance needs of sub-grantees. 

b) Improve career guidance and academic counseling programs.

Comprehensive school counseling and career development programs are essential for all students and are mandated for school districts by Oregon Administrative Rule (OAR).  Each child must have access to programs that address their personal/social, academic and career development needs.  Although counseling and career development have a long history in Oregon, many districts have yet to develop comprehensive K-12 programs.  

The State Board of Education passed enhanced diploma requirements that require high school students to have a self-directed education plan and profile. As a result of this requirement, implementation and capacity-building strategies for local comprehensive counseling and guidance systems were instituted during the year.  Work continued on developing technical specifications for an electronic system that can interface with the community colleges and university.  

The State Board of Education adopted a state framework for a comprehensive guidance and counseling system for all school districts.   EII staff provided training and technical assistance to the field for effective use of the comprehensive guidance framework teachers, counselors, and administrators. Staff also initiated a 3-year project to implement the comprehensive guidance and counseling framework in seven school districts.    

c) Establish agreements between secondary and postsecondary programs for tech prep programs.

Oregon continues its practice of institutionalizing tech prep programs, currently active in each of Oregon’s 17 community colleges and 250+ high schools. EII staff, secondary and postsecondary educators, and employers are studying the current status of tech prep in Oregon and how career pathways may influence the next generation of tech prep. 

The Oregon Department of Education (ODE) and the Oregon Department of Community Colleges and Workforce Development (CCWD) are in a position to influence tech prep policy and practice at the state and local levels. To make sure that good choices are made in the development of an articulated P-16 system, the following strategies are being considered:

· Analyze the most pressing issues related to collaboration, articulation and student access to higher education facing the state. Work groups prioritize issues that need to be addressed immediately (0-1 years) and in the longer term (2-5 years) based on the urgency of the issues that directly affect student transitions and outcomes.

· Study P-16 information from the Education Commission of the States and other locations that offers lessons to practitioners and policy makers.  

· Formulate and disseminate policy-related information and recommendations, starting at the beginning of the project and continuing throughout, based on the project’s findings.

· Draw on the expertise and experience of a group of individuals representing state, regional, and local educational institutions at the P-16 levels, as well as business and community leaders. 

d) Support cooperative education programs.

OPTE staff served as liaisons with both the Work Experience Coordinators of Oregon and the College Co-op Directors.  This communication helped keep cooperative education programs:

· Aligned with the implementation of the 2007 diploma requirements and the Certificate of Advanced Mastery

· Involved in providing input into ongoing updates to the State Plan for Professional Technical Education

· Informed of the latest developments in Oregon’s P-16 systems design.  

e) Support vocational technical student leadership organizations.

Perkins funds and state funds were allotted to the Student Leadership Development Center to identify strategies that demonstrate the potential for Professional Technical Student Organizations (PTSO's) to align with Oregon educational standards.  The Center coordinates the activities of seven PTSO's:  Associated Oregon Forestry Clubs (AOFC), DECA (An association of marketing students), Family Career and Community Leaders of America (FCCLA), FFA (An association of agricultural education students), Future Business Leaders of America (FBLA), Health Occupations Students of America (HOSA), and SkillsUSA-VICA.  Each organization maintains relationships with business and industry representatives and professional technical education teachers to identify the knowledge, skills and assessment opportunities for specific educational programs offered by the organization. Technical assistance documents prepared by the Student Leadership Development Center with technical assistance from ODE/EII include the following:

· An overview of PTSO's and the opportunities to develop academic skills, help students meet Career Related Learning Standards, address Certificate of Advanced Mastery requirements, and provide evidence of applied assessments. 

· An individual document for each professional technical leadership organization that demonstrated how samples of their educational programs and activities aligned with academic, technical and career standards.  Potential assessment opportunities, connections to the community and examples of student success were also presented.

· An identical document was developed to help local chapters identify their own programs and align with the standards in a similar format.

f) Support education and business partnerships

Statewide data revealed that nearly 10,000 employers worked with high schools and high school students in 2003-2004.  The network of 15 Regional Workforce Committees, with majority private sector membership, assisted school districts, community colleges and workforce agencies by providing a forum and mechanism for coordination, communication and strategic planning. 

Sub-grantees continue to demonstrate their commitment to business partnerships through the re-invigoration of local program advisory committees. The implementation of the professional technical quality assurance program approval process has reminded local PT teachers of the value of business and industry advisory committees. 

This partnership strategy is reinforced through an ODE partnership with the Governor’s Office of Education and Workforce policy. Through staff interaction, professional technical education is reestablishing its role with workforce development. This is being warmly received by the Governor’s workforce staff. This state partnership is being transferred to local implementation by encouraging local connections between professional technical staff and the newly constituted Workforce Response Team (WRT). The WRT is a regional strategy implemented by the Governor’s workforce office to stimulate economic vitality through workforce development.

ODE professional technical education continues to participate as a designated member of the Oregon Workforce Policy Cabinet and the Oregon Workforce Investment Board.  

g) Support the improvement or development of new vocational and technical education courses
2003-2004 Secondary Professional Technical Program Status

	Career area
	PY 2003
	Dropped
	Added
	PY 2004

	Arts & Communication

	100-Graphics Design
	18
	1
	2
	19

	120-Audiovisual Communications
	0
	0
	1
	1

	130-Communication Journalism
	0
	1
	1
	0

	190-Other Professional Technical-Arts & Communication
	24
	0
	5
	29

	Business & Management

	200-Marketing
	52
	2
	2
	52

	210-Food Service
	20
	4
	3
	19

	220-Accounting/Financial
	106
	5
	2
	103

	230-Office Systems
	132
	8
	1
	125

	240-Hospitality, Tourism, Recreation
	27
	1
	1
	27

	290-Other Professional Technical-Business & Management
	29
	0
	1
	30

	Health Services

	300-Health
	63
	2
	8
	69

	390-Other Professional Technical-Health
	4
	0
	0
	4

	Human Resources

	400-Child Care
	50
	7
	0
	43

	410-Early Childhood Education
	0
	0
	5
	5

	420-Service Occupations
	4
	0
	1
	5

	430-Family & Consumer Science
	0
	0
	2
	2

	490-Other Professional Technical-Human Resources
	19
	1
	4
	22

	Industrial & Engineering Systems

	500-Transportation Technology
	62
	2
	1
	61

	510-Construction Technology
	52
	2
	5
	55

	511-Cabinetmaking
	0
	0
	1
	1

	520-Electronics Technology
	13
	0
	1
	14

	521-Computer Technology
	0
	0
	1
	1

	530-Manufacturing Technology
	55
	3
	5
	57

	540-Integrated Technology
	35
	4
	0
	31

	570-Drafting
	39
	2
	0
	37

	590-Other Professional Technical-Industrial & Engineering Systems
	46
	3
	3
	46

	Natural Resource Systems

	600-Agriculture
	102
	4
	2
	100

	620-Forestry/Natural Resource Systems
	21
	1
	0
	20

	630-Integrated Environmental Technology
	1
	0
	0
	1

	690-Other Professional Technical-Natural Resource Systems
	9
	0
	2
	11

	GRAND TOTAL
	983
	53
	60
	990


Overall it appears that older specifically targeted programs are not being maintained at the high school level, while new broader based programs are increasing.  

The State Board of Education approved the following new community college professional technical education programs during 2003-2004:

2003-04 Postsecondary Professional Technical Program Status

	Oregon

Community College
	AAS* & Certificates of Completion Added
	AAS* & certificates of completion Suspended
	net 

Change

	Blue Mountain CC
	1
	0
	+1

	Central Oregon CC
	1
	4
	-3

	Chemeketa CC
	4
	0
	+4

	Clackamas CC
	7
	1
	+6

	Clatsop CC
	1
	7
	-6

	Columbia Gorge CC
	1
	0
	+1

	Klamath CC
	0
	0
	0

	Lane CC
	3
	19
	-16

	Linn-Benton CC
	2
	3
	-1

	Mt. Hood CC
	3
	0
	+3

	Oregon Coast CC
	1
	0
	+1

	Portland CC
	2
	1
	+1

	Rogue CC
	0
	4
	-4

	Southwestern Oregon CC
	0
	0
	0

	Tillamook Bay CC
	1
	0
	+1

	Treasure Valley CC
	4
	0
	+4

	Umpqua CC
	0
	0
	0

	TOTALS
	31
	39
	-8


* AAS = Associate of Applied Science

3.
Core Indicator Related Activity

During the 2003-2004 school year information about core performance indicators was integrated into the ODE Data Site.  This secured, web-based system allows each regional partnership, school district and school building to review their data.  Definitions pages were included for reports in an attempt to provide just-in-time technical assistance.  This information was used to review and approve the 2004-2005 modifications for local applications.  All recipients who did not meet their performance measure targets provide program improvement action plans.  

c.
Implications for 2000-2004 State Plan and Revisions

A

ll of the activities, programs and projects described in this report have either direct or indirect impact on the development of the State Plan for Professional Technical Education.  The result of the comprehensive State Plan serves as a true blueprint for state and local professional technical education initiatives.  

II. 2003-2004 Program Performance

a. State Performance Summary

State 2003-2004 Secondary Performance Summary

	Secondary Indicator
	2000

Baseline
	2003-2004

Negotiated

Performance
	2003-2004

Actual Performance

	1S1 
Academic Achievement—The rate at which high school Perkins concentrators meet or exceed state academic Reading standards
	45.72%
	47.76%


	52.86%

53.34% TP

	5S1 
Academic Achievement—The rate at which high school Perkins concentrators meet or exceed state academic writing standards
	39.16%
	41.40%
	50.18%

49.84% TP

	5S2
Academic Achievement—The rate at which high school Perkins concentrators meet or exceed state academic math standards
	32.13%
	34.42%
	54.99%

55.51% TP




TP= Tech Prep

Oregon maintained three academic measures for 2003-2004.  All negotiated performance levels were derived from a baseline of Oregon Professional Technical Concentrator students who participated in Oregon’s statewide assessments as 10th graders.  Current data includes students who retook the tests in either 11th or 12th grades if they did not meet the required benchmark in 10th grade.  This calculation results in the percent of all high school PTE concentrators who met or exceeded the benchmark level.   The negotiated rate was determined using the continuous improvement process adopted by the Oregon State Board of Education for the Perkins State Plan.

In general, professional technical concentrators exceeded the statewide average of all students who took the test.  This performance also exceeds Oregon’s “No Child Left Behind” adequate yearly progress (AYP) rates of 40% for reading and 39% for math.    

	Secondary Indicator
	2000

Baseline
	2003-2004

Negotiated

Performance
	2003-2004

Actual Performance

	1S2 Technical Skills Attainment—The rate at which Perkins concentrators make satisfactory progress.
	96.14%
	95.00%
	97.11%

97.08% TP




Professional technical education students achieved a high rate of technical skills performance.  Almost every student in every class obtained the skills required for that specific course.  The state exceeded the negotiated performance level in all demographic groups.  

This was also true for Tech Prep students and special populations.  Oregon attributes this type of performance to a long history of delivering professional technical education through comprehensive high schools for all students.  There are only two secondary area professional technical centers in Oregon. This measure may change in the future due to the impact of Oregon’s quality assurance improvement process and the career cluster-based Career Pathway model.  

	Secondary Indicator
	2000

Baseline
	2003-2004

Negotiated

Performance
	2003-2004

Actual Performance

	2S1 
Student attainment of a secondary school diploma or its recognized equivalent
	92.37%
	92.60%
	91.88%

91.90% TP




Oregon uses administrative records that report results of all students involved in professional technical education.  The collection of student completion data has improved during this last year.  In addition we were able to match professional technical concentrator records with our statewide General Equivalency Degree (GED) database. We are disturbed by the general trending down of this performance indicator. It is, however, consistent with statewide, all student data.  

	Secondary Indicator
	2000

Baseline
	2003-2004

Negotiated

Performance
	2003-2004

Actual Performance

	3S1  Placement in, retention, and completion of, postsecondary education or advanced training, or placement in employment
	85.50%
	85.00%
	91.55%

92.04% TP


We have the ability to now match records with the community college, higher education system and the Oregon Employment Department.  The baseline is from the performance of 1999-2000.  The measure includes matching administrative records with the Department of Community Colleges and Workforce Development, the Oregon University System, and the Unemployment Insurance Tax Files.  

The Oregon State Plan indicates that we will collect data on the full measure, but not the subparts.  It has been our experience that the economy plays a large part in determining what path students take for their next steps; further education, employment or both.  Therefore you will see data only on the combined outcomes for 3S1.  Oregon is waiting until the United State Department of Education can negotiate an agreement with the United States Department of Defense to collect information regarding military employment.  

	Secondary Indicator
	2000

Baseline
	2003-2004

Negotiated

Performance
	2003-2004

Actual Performance

	4S1 Access—The rate at which secondary vocational participant access programs preparing for training and employment in career or occupations with significant under-representation by gender.
	54.49%
	50.00%
	55.43%

57.15%TP



	4S2 Completion-The rate at which secondary vocational participant complete programs preparing for training and employment in career or occupations with significant under-representation by gender.
	91.99%
	90.78%
	89.35%

89.07% TP




Almost 50% of the concentrators are in non-traditional programs at the high school level.  Oregon has a long tradition of involving under-represented genders in training and employment programs.  More than half of all secondary vocational participants were involved with nontraditional training during their high school training years.    

State 2003-2004 Postsecondary Performance Summary

	Postsecondary Indicator
	2000

Baseline
	2003-2004

Negotiated Performance
	2003-2004

Actual Performance

	1P1  Academic Achievement—The rate at which postsecondary Perkins concentrators achieve a GPA of 2.0 or better on a four point scale in academic courses. 
	87.48%
	88.19%
	92.41%

	1P2   Technical Skills Attainment—The rate at which Perkins concentrators make satisfactory progress.
	92.76%
	93.05%
	96.08%


Academic GPA is utilized to determine academic skill attainment.  The rate of attainment is much higher than anticipated; however, we have limited postsecondary data to measure postsecondary professional technical concentrator performance.  

Technical skill attainment exceeded the baseline and negotiated performance. 

	Postsecondary Indicator
	2000

Baseline
	2003-2004

Negotiated Performance
	2003-2004

Actual Performance

	2P1 The rate at which postsecondary Perkins concentrators become completers (graduate or receive a one year certificate
	56.79%
	56.79%
	59.63%


This was a particularly difficult measure to meet in 2003-2004 due to the economic condition Oregon suffers.  Jobs were scarce and the unemployment rate was the highest in the nation.  Frequently students who work have to make the decision of what will they sacrifice—continuing there education or putting food on the table.  

	Postsecondary Indicator
	2000

Baseline
	2003-2004

Negotiated Performance
	2003-2004

Actual Performance

	3P1
Placement in, retention, and completion of, postsecondary education or advanced training, or placement in employment
	86.62%
	86.00%
	92.23%




The placement rate is higher for concentrators than the negotiated performance.  The negotiated performance was based on the entire population of community college professional technical education students that participated in any professional technical education program from follow-up in 1996 and 1997.  There is some historical data that would suggest that when jobs are not plentiful, folks would pursue further education.  

Performance shows the placement of postsecondary professional technical concentrators from the Oregon Department of Community Colleges and Workforce Development to the Oregon University System and paid employment at recorded by the Oregon Employment Department.  We utilize an administrative record matching system.  We can only match those who provide social security numbers (SSN), but we average about 90% of all students providing their SSN.  

	Postsecondary Indicator
	2000

Baseline
	2003-2004

Negotiated Performance
	2003-2004

Actual Performance

	3P2  Retention, and completion of, postsecondary education or advanced training, or placement in employment
	85.00%
	90.38%
	87.78%


This is the second time we have had retention data since 1996.   The Oregon Department of Community Colleges and Workforce Development and our Employment Department are still negotiating for data by student, so we can better pinpoint where to improve.  Currently we can only obtain the statewide numbers that meet the reporting requirement, but can not help institutions look at their individual performance in order to improve. We are also reconsidering our current definition for this indicator and may renegotiate.
	Postsecondary Indicator
	2000

Baseline
	2003-2004

Negotiated Performance
	2003-2004

Actual Performance

	4P1
Access—The rate at which postsecondary vocational participant access programs that prepares them for training and employment in career or occupations with significant under-representation by gender.
	7.02%
	11.70%
	16.71%

	4P2
The rate at which postsecondary Perkins participants complete programs preparing for training and employment in career or occupations with significant under-representation by gender.
	12.30%
	16.70%
	25.04%


The nontraditional employment and training access rate is much lower for community college professional technical education students than for high school.  Community college programs are specific to Classification of Instructional Programs (CIP) codes and are more narrowly defined than the high school programs.   

b. Definition of Vocational Concentrator and Tech Prep Students

Perkins Vocational Concentrator -- Secondary: For federal reporting purposes, a “Perkins concentrator” is a student who has accumulated at least two credits in an approved professional technical education program during the four years of high school.  In order to obtain this information, Oregon developed a four year individualized student record/course/program record system.  Students who meet the concentrator threshold were extracted to provide the required performance management information.

Vocational Secondary Participant (Student):  Students who have accumulated at least one credit of an approved professional technical education program during the four-years of high school.

Secondary Vocational Technical Completer:  Completer Students who earn a high school diploma or recognized equivalent

Secondary Tech-Prep Student:  A Perkins Concentrator who has participated in an approved program that meets the tech-prep requirements of 2-years of secondary education connected to two-years of postsecondary education leading to a degree or certificate.

Vocational Postsecondary Participant (Student):  Postsecondary students who take a minimum of 6 credits or more in one year.

Perkins Vocational Concentrator – Postsecondary: For federal reporting purposes, a “Perkins concentrator” is a student who has completed more than half of a state approved professional technical education certificate or degree program.
Vocational Postsecondary Completer:  Students who earn a postsecondary degree or credential.  

c. Measurement Approaches and Data Quality Improvement

	Secondary Measure
	Measurement Approach
	Quality of Data

	1S1 Academic skills

 reading, writing, math
	State Academic Assessment System—10th grade
	Exceeds standards with the exception of timing

	1S2 Technical Skills
	Vocational course completion 
	Needs improvement

	2S1 Completion
	State/Local Administered Data
	Meets standard

	3S1 Follow up, placement
	Administrative Record Exchange
	Meets standard

	4S1 Nontrad Access
	State/Local Administrative Data
	Meets standard

	4S2 Nontrad Completion
	State/Local Administrative Data
	Meets standard


	Postsecondary Measure
	Measurement Approach
	Quality of Data

	1P1 Academic skills 
	Academic GPA
	Meets standard

	1P2 Technical Skills
	Vocational course completion 
	Needs improvement

	2P1 Completion
	State/Local Administered Data
	Meets standard

	3P1 Follow up, placement
	Administrative Record Exchange
	Meets standard

	4P1 Nontrad Access
	State/Local Administrative Data
	Meets standard

	4P2 Nontrad Completion
	State/Local Administrative Data
	Meets standard


d. Effectiveness of Improvement Strategies in Previous Program Year  

A

ll of the performance standards are on a rising or flat trend line.  Focused attention to academic standards at the secondary level has had the greatest increase over the last three years.  

e. Improvement Strategies for the Next Program Year

O

regon identified three major areas of work: improve the approach to measure technical skills, disaggregated data down to the program level, and review the Tech Prep data collection system.  All of the strategies were to be phased in over a period of time.  

The secondary technical skills measure is a long-term strategy to determine skill proficiencies for each program area.  Uniform assessment methodologies will be researched and developed over a five-year period.  Oregon plans to connect the secondary skills with the postsecondary skills in an on-going improvement process that will impact Tech Prep and implementation of career pathways.

The national career cluster model is the vehicle chosen as a base for defining and implementing the Oregon Skill Sets. Oregon is seeking a better way to tie the achievement of the skills with a statewide assessment tools.

Previously the Oregon Employment Department was able to provide state level data in order to meet secondary follow up and placement performance measure (3S1).  We are currently unable to disaggregate the data from the state to a sub grantee, school district, school building, and professional technical program.

Tech Prep definitions at the secondary level have been in place for some time.  In preparing this report last year, it was discovered that there are discrepancies in the various college data systems regarding Tech Prep students.  Oregon has undertaken a review of the problems and implemented changes.  We have halted the use of locally-generated manual reporting and have started using the Oregon Community College Uniform Reports System (OCCURS). This will enable a uniform reporting convention so we can assure consistency in the data reported.  

Secondary data collection will be web based in 2004-2005.  All Oregon Department of Education data collection is moving to a uniform, web based collection system.  We are spending 2004-2005 developing or adapting existing web based reporting applications and integrating them into the Department of Education’s Enterprise System.   
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