CAR Narrative


Executive Summary
In 1996 the Rhode Island Department of Elementary and Secondary Education (RIDE) developed a Comprehensive Education Strategy (CES) as its reform agenda.  CES’s two central themes are: 1) improving teaching and learning, and 2) creating responsive and supportive systems.  In 1997 state policymakers enacted Article 31, legislation requiring RIDE to establish programs and services essential to helping districts and schools improve student performance.

Within RIDE, the management of the Perkins Vocational and Technical Education Act is located within the Office of Middle and High School Reform and Adult Education.  This organizational placement reflects a strategic decision by RIDE to effect a total integration of career and technical education into Rhode Island’s high school system and consequently to integrate what was historically a separate vocational education system into the state’s overall education reform strategy. The director, eight program specialists, and two fellows focus their efforts on the complex task of integrating recommendations from federal legislation and state reports into the design of career and technical education and high school reform within the state.
These recent policy and organizational changes in the perceptions of career and technical education have stimulated a substantial improvement effort now in the early stages of implementation.  RIDE’s recent reports to the U.S. Department of Education on the Perkins program reflect these substantial policy, program, and organizational changes, but most are so new that they have yet to be reflected in performance reports. The staff has already initiated several improvements addressed to program management and accountability (PMA).  Several of these improvement initiatives were described in the December 2001 Consolidated Annual Performance and Accountability Report.  This report includes updates on these initiatives and incorporates, as well, other RIDE projects that directly affect career and technical education.  

Rhode Island is recognized as a local control state, and many activities carried out at the local level are in direct response to locally identified needs, which is congruent with the culture. Regulations of the Board of Regents for Elementary and Secondary Education Regarding Public High Schools and Ensuring Literacy for Students Entering High School (Regents HS Regulations were the topic of many public hearings and discussion and werec approved in January 2003. These regulations have been developed in response to pressing issues inherent in the current state of affairs and provide a foundation for a statewide, focused effort to improve high schools.
A system for data collection designed to obtain consistent information across populations and programs was put into place in 2001. This system was significantly improved in 2003 with the introduction of RICATS. The components of this system were developed in response to the federal requirement that a summary of student performance information for career and technical education in all four core areas of performance: attainment of academic and vocational and technical skills; completion of diploma/credential; placement and retention in post-secondary education/advanced training, military, or employment; and participation and completion of nontraditional programs be reported annually for each of the three participating populations in the state. Program performance is evaluated on the extent to which the state met or exceeded its performance levels. The baseline and year(s) for each of the core sub-indicators are included in Figure 1.

The following definitions continue to be used to describe career and technical education students in Rhode Island:

· Secondary vocational concentrators are high school students who enrolled in and completed at least two sequential, semester-long career and technical education courses in either a state recognized career and technical education program or a sequence of recognized courses.

· Adult vocational training concentrators are students who enrolled in a non-credit vocational training course or series of courses leading to a certificate.

· Secondary Tech Prep concentrators are students who have indicated an intent to pursue and are enrolled in courses within a recognized Tech Prep program consisting, at a minimum, of two years of secondary and two years of post-secondary study carried out under a written articulation agreement, that may allow the student to earn post-secondary credit while in secondary school, and leads to a specific post-secondary two year certificate degree, technical diploma, or apprenticeship.

· Tech Prep post-secondary concentrators are students who have participated in the secondary portion of a recognized tech prep program and are enrolled or matriculated in a post-secondary two-year certificate, degree, technical diploma, or apprenticeship program.

· Post-secondary concentrators are members of a cohort group defined as first time, full time matriculated career and technical education students enrolled in the school year commencing three years prior to the reporting year.
Figure 1: Record of School Years to Establish Core Indicator Baselines

	Secondary
	Post-secondary
	Adult

	Core Indicator
	School Year(s) Included
	Final Agreed Upon Baseline
	Core Indicator
	School Year(s) Included
	Final Agreed Upon Baseline
	Core Indicator
	School Year(s) Included
	Final Agreed Upon Baseline

	1S1
	98-99

99-00

00-01

01-02

02-03
	21.23%*
	1P1
	98-99

99-00
	14.09%
	1A1
	98-99

99-00
	54.84%

	1S2
	98-99

99-00
	84.06%
	1P2
	98-99

99-00
	14.09%
	1A2
	98-99

99-00
	54.84%

	2S1
	98-99

99-00
	96.60%
	2P1
	98-99

99-00
	14.09%
	2A1
	98-99

99-00
	24.30%

	2S2
	
	79.04%
	2P2
	
	
	2A2
	
	

	3S1
	98-99

99-00
	85.23%
	3P1
	98-99

99-00
	92.44%
	3A1
	99-00


	39.23%

	3S2
	
	
	3P2
	00-01

01-02

02-03
	68.99%*
	3A2
	
	69.96%

	4S1
	98-99

99-00
	34.74%
	4P1
	99-00


	19.42%
	4A1
	99-00


	37.67%

	4S2
	98-99

99-00

00-01

01-02

02-03
	33.74%*
	4P2
	99-00


	16.83%
	4A2
	99-00


	33.91%


 *Several specific shortfalls regarding negotiated performance levels attributable to inadequate information systems and inconsistent reporting practices were negotiated with USDOE in 2004 and are included in Figure 1. 

RIDE has undertaken several initiatives in facilitating data collection procedures along with Perkins program development and approval aligned with Perkins’ required activities that promise to significantly improve data quality and performance on the core indicators. Highlights illustrating the scope and depth of these initiatives are included in the report.
Section B

Narrative Report

I. State Administration
In the Rhode Island Department of Education (RIDE), the management of the Perkins Vocational and Technical Education Act is located within the Office of Middle and High School Reform and Adult Education.  This organizational placement reflects a strategic decision by RIDE to effect a total integration of career and technical education into Rhode Island’s high school system and consequently to integrate what was historically a separate vocational education system into the state’s overall education reform strategy.

In 1996 RIDE developed a Comprehensive Education Strategy (CES) as its reform agenda.  CES’s two central themes are: 1) improving teaching and learning, and 2) creating responsive and supportive systems.  In 1997 state policymakers enacted Article 31, legislation requiring RIDE to establish programs and services essential to helping districts and schools improve student performance.

In March 2000, the Governor’s Career and Technical Education Task Force made recommendations for restructuring career and technical education in Rhode Island.  A major thrust of its recommendations was to view its regional career and technical education centers as an integral component of secondary education in Rhode Island.  The report also recommended improved attention to data about student, program, and system performance. In 2003, a new governor was elected, and has organized his administration to include career and technical education as a viable means of improving economic development in Rhode Island.
In 2004, staff in the Office of Middle and High School Reform and Adult Education drafted a document that incorporates the following focus areas of reform for career and technical education (CTE Reform Goals, included in Appendix I):

· Improving the academic skills of vocational and technical education students;

· Strengthening connections between secondary and post-secondary education;

· Preparing individuals for occupations in demand that pay family and supporting wages; and

· Investing in effective, high quality local programs.

The Office of Middle and High School Reform and Adult Education is comprised of seven program specialists, three support staff, and three fellows who report to a director. The staff continues to focus their efforts on the complex task of integrating recommendations from federal legislation and state reports into the design of career and technical education within the state. Five members of the staff are responsible for the overall management of Perkins III activities, performance accountability and evaluation, building maintenance pertaining to career and technical centers, career development in association with the state’s counseling association, nontraditional programs, vocational student associations, Tech Prep, and integration of academic and technical education. The remaining staff is responsible for adult education (supported by ABE funds), and the state’s high school reform initiative and anticipated, corresponding middle school reform initiatives. 

The “Regulations of the Board of Regents Governing the Management and Operation of Area Vocational Technical Centers in Rhode Island”, July 1990 contain policy and operations procedures for area career and technical centers at the secondary level within Rhode Island, and is referenced for compliance concerns.

A federal team, comprised of staff from the Office of Vocational And Adult Education, visited the state in January 2001 and conducted an overall evaluation of the state's Career and Technical Education Program.  This team found Rhode Island to be in substantial compliance with the intent of Perkins III. The report stated a need for administrative clarity and documentation of definitive responsibilities along with documentation of policies and procedures. The Perkins team also recommended the development of a clear framework that would serve as a blueprint to carry out the agenda of improving school and student performance. 

State Leadership - Enhancing Program Management and Accountability (PMA)

Staff in this office has initiated several improvements that address program management and accountability (PMA).  Several of these improvement initiatives were described in previous Consolidated Annual Performance and Accountability Reports and the 2004 Program Improvement Plan (PIP).  The 2004 PIP includes updates on these initiatives and incorporates, as well, other RIDE projects that directly affect career and technical education.  The information that follows in this section of the CAR outlines improvements presently in place or under development as well as RIDE’s proposed initiatives for enhancing overall program management and accountability.  

PMA Improvements in Place or Under Way
While RIDE proposes several specific PMA improvements as part of its Perkins Program Improvement Plan, most are continuations or refinements of work already underway.  This plan describes PMA improvements in three areas: stakeholder engagement, program development and approval, and information systems.

Stakeholder Engagement

RIDE recognizes the importance of stakeholder engagement in its plans for career and technical education.  It addresses stakeholder engagement both strategically and operationally.  Strategically, it engaged in an analysis of career and technical education in Rhode Island for the Governor.  This process, guided by a task force representing key stakeholder groups and organizations, resulted in recommendations for restructuring career and technical education in Rhode Island that were endorsed by the participant groups and accepted by the Governor.  

Strategic planning activities in prior years led to the development of The Regulations of the Board of Regents for Elementary and Secondary Education Regarding Public High Schools and Ensuring Literacy for Students Entering High School. The regulations, approved in January 2003, were developed in response to pressing issues inherent in the current state of affairs and provide a foundation for a statewide, focused effort to improve high schools. “The Initial Guidance for the Literacy Component of the Regulations of the Board of Regents for Elementary and Secondary Education Regarding Public High Schools and Ensuring Literacy for Students Entering High School” (Guidance for High School Regs) has been developed and distributed throughout the state.
RIDE’s close working relationship with Rhode Island’s Human Resource Investment Council (HRIC), the state’s oversight organization for workforce development, is both strategic and operational.  The Commissioner of Education serves as co-Chairman of the HRIC Board, and uses that position to communicate RIDE’s strategic initiatives.  RIDE Perkins staff members formally engage the HRIC Board in reviewing the strategic program priorities and guidelines for developing Perkins programs.  HRIC board members represent such agencies and organizations as the Department of Labor and Training, the Rhode Island Economic Policy Council, the Department of Human Services, the Department of Education, the Office of Higher Education, the State Legislature, the Rhode Island Federation of Teachers, regional and local agencies, and large and small businesses. (A complete list of HRIC board members and their affiliations was included in the Program Improvement Plan submitted to the Division of High School, Postsecondary and Career Education, Office of Vocational and Adult Education, US. Department of Education, August 19, 2002).  Given Rhode Island’s size, ongoing communication with HRIC’s Board and its staff members provides easy access to all of the key stakeholder groups. 

A conference, Building for the Future Empowering the Emerging Workforce, organized by Rhode Island’s School to Career Office was held in April 2003. This event brought together policy makers from the highest levels of sate government, as well as leaders and staff from business and industry, education, service agencies, and service providers. Participants gained knowledge and information about workforce development issues in the state, learned about some strategies to address some of these issues, and began planning ways to implement activities to further promote and support these efforts.

Rhode Island, in partnership with Northeastern University and other New England states, has promoted and supported a labor market initiative. The governor of Rhode Island and Paul Harrington, from Northeastern University, developed a labor market message to be delivered to various groups. Presentations have been made to a variety of groups including school boards, planning teams, parent groups, and special interest groups.

RIDE solicited and reviewed proposals for a statewide career and technical education marketing initiative in 2003, and was successful in approving a $75,000.00 grant award to RDW Group, Inc. for work on this project beginning in January 2004.

 Program Development and Approval 

RIDE is undertaking several initiatives in Perkins program development and approval, aligned with Perkins’ required activities, which promise to significantly improve performance on the core indicators.  The following highlights illustrate the scope and depth of those initiatives.

Required Activities

· Goals for reform of career and technical education in RI were identified and included in the draft CTE Reform Goals in 2004. These goals were created as a result of previous studies, policy statements, legislation, and recommendations included below. Emphasis is placed on the following statement: “With regard to expectations for high academic standards, high student performance, it is of paramount importance to note that Rhode Island draws no distinction between students enrolled in traditional programs of study at comprehensive high schools and those students enrolled in career and technical education programs at career and technical education centers or comprehensive high schools.” contained in this document.
· Coordination with No Child Left Behind is described in the section entitled “Integrating Secondary School Reform and Linking Secondary Education to Postsecondary Education Through High Academic and Vocational – Technical Education” (CTE Reform Goals).
· The statewide high school reform program, supported by the passage of the Regulations of the Board of Regents for Elementary and Secondary Education Regarding Public High Schools and Ensuring Literacy for Students Entering High School in January 2003, (High School Regs) focuses on literacy, personalization, and graduation by proficiency for all high school students.  The regulations address key elements of high school restructuring. One such requirement is a proficiency based graduation requirement. High schools will describe how applied learning for all students through classroom, work-related and/or community service experiences will be incorporated into their programs, and will be included in school improvement plans submitted to the state, commencing May 2004.
· In response to recommendations from the Perkins visiting team and requests from local level staff, the state made significant progress in clarifying career and technical education and creating a framework to use for program admission and approval. In June 2003, a group of 36 individuals began meeting to develop recommendations for program approval, program admissions criteria, and common definitions for career and technical education to present to the Board of Regents. Members of the group included superintendents of school districts, directors and managers of educational support services and associations, principals of schools, state school to career staff, staff from comprehensive high schools, career and technical centers, post-secondary education agencies, and RIDE. The group produced three documents: an Application for Program Approval, Admissions Criteria, and Revisions to Definitions for Career and Technical Education. Together, these documents provide a structure for promoting and supporting quality programs. Use of these documents will require Perkins funds applicants to provide information on a variety of components in a continuum of career and technical education beginning with awareness and progressing to preparation. Evidence of prior planning, successful implementation, and program justification will be reviewed by responses to specific application components that include:  program justification, academic and career and technical standards and competencies, transferable work skills, coherent curriculum, articulation agreements, student outcomes, program outcomes, instructional and assessment strategies, teacher and program certification, support infrastructure, planning, physical facilities, equipment, and supplies.
·  RIDE has established a visitation process in which teams of RIDE program specialists conduct regional onsite visits to each high school and regional career and technical education center program. These visits concluded in December 2003 and provided office staff with opportunities to discuss what was observed and to, collectively, become more knowledgeable about the components of academic and career and technical programs observed in each location.  
· The SALT (School Accountability through Learning and Teaching) visits conducted for all high schools include attention to career and technical education in stand-alone programs and as it is integrated in academic areas. SALT visits, which are coordinated with The New England Association of Schools and Colleges accreditation visits conducted every five years, are alternately conducted in every Rhode Island high school every ten years.
· RIDE has enhanced its use of professional development strategies to support program and curriculum renewal.  Networks of teachers are engaged in professional development activities while upgrading the curriculum in cluster areas.  RIDE has approved academic and industry standards-based curricula in carpentry, graphic arts, information technology, fashion merchandising and management, engineering drafting and design, marine technology, finance, child care, health occupations, culinary arts, electronics, automotive technology, and auto body.
· RIDE and the State School-to-Career Office continue to promote use of the New Common Core of Learning that incorporates the SCANS competencies. These essential competencies will be the basis of development of proficiencies for high school graduation.

· As part of its compliance with the annual assessment requirements of the No Child Left Behind Act of 2002 (NCLB), RIDE refined its assessment system to strengthen its focus, scope, reporting systems, and professional development services for classroom teachers.  In 2004, testing took place for students in grade 11 in English language arts and mathematics; RI Writing was not administered.

· In 2002, the state initiated activities for post-secondary involvement in the expansion of Tech Prep opportunities. This initiative, Rhode Island’s Secondary Postsecondary Articulation for Technical Education projects (SPATEs), have been created to align curricula, academic and skill standards (national) in the following areas:  Pre-engineering, Information Technology and Health with the Community College of Rhode Island; Hospitality, Travel and Tourism with Johnson and Wales University; Carpentry and Construction with New England Technical Institute; Law and Government with Roger Williams University and Comprehensive School Counseling with Providence College.  An additional project in Arts and Audio Visual Communications with the Rhode Island School for Design is anticipated during the 2004-2005 academic year.  The intent of this work is to ensure continuous program improvement and to secure statewide articulation agreements that will provide successful secondary students with early admission, preferred admission and/or advanced placement within Rhode Island’s postsecondary institutions. 

· Perkins funds and technical assistance continues to be provided to support statewide nontraditional program initiatives and leadership through a partnership with the Community College of Rhode Island.  Perkins postsecondary programs funded at the community college are primarily dedicated to academic skill building for special populations.  The Academic and Career Readiness Center supported with Perkins funding provides assessment, advising and accountability to increase completion rates of career and technical education concentrators enrolled at the community college.  The Building Science and Math Skills projects for under-prepared individuals are designed to provide remediation in math and science and to reduce the course failure rate of students enrolled in prerequisite math and science courses.   
· The Commissioners of Elementary and Secondary and High Education are currently engaged in unprecedented collaboration focused on a seamless school to college initiative to ultimately ensure that all kids are preparing for an educational experience spanning PK – 16.  The early work of the Rhode Island PK–16 Initiative is geared toward the adoption of a set of standards, relative to content, aligned curricula and measures of proficiency.  
· A K-16 dialogue has begun between the boards of education from both elementary and secondary education and higher education. Both boards have agreed to focus on assurance of non-remedial readiness as a requirement of high school graduation.
· Individual Education Plans (IEP) must include a statement of needed transition services.  The IEP identifies transition services related to the student’s course of study and strategies geared for vocational students with disabilities. Local applicants are required to certify assurances, which include adherence to provisions of equal access to recruitment, enrollment, and placement activities, and not discriminating against individuals based on their race, color, sex, disability, or national origin. 
Permissive Activities

In addition to the substantial progress aligned with the required activities, additional activity has taken place within the categorical permissive activities: 

· Summer institutes to promote and support leadership and advocacy in school counseling were held in August 2003 and again in August 2004. Connecting to school improvement in RI was the focus of the 2004 institute. Staff representing K-12 schools throughout the state attended a series of workshops concentrating on one of the following four strands:  the academic, career, or personalization domain or comprehensive developmental school counseling.
Information Systems 

RIDE has developed a plan to develop a comprehensive decision support system as part of its effort to improve school and student performance.  The proposed system will have four components to be developed in four phases, depending on available resources:

1. A statewide On-Line Analytical Processing (OLAP) tool for analyzing existing state, district, and school data sets.

2. Expanded data sets that include student information system data from the districts consisting of class work, off-year assessment data, attendance information, enrollment data, and all data elements required to meet NCLB/ESEA reauthorization, IDEA, Perkins, and all other state and federal reporting requirements.  This phase would include the development of a unique student identifier generation tool, an essential element in collecting accurate student performance information on the core indicators.

3. Creation of a state-level standards web site.

4. Creation of a Web-based curriculum development tool.

Although adequate resources continue to limit full implementation of the state’s comprehensive decision support system as quickly as hoped, RIDE continues to make steady gains in improving the quality of indicators and measures as well as its data collection and analysis system.  For purposes of completing the Perkins CAR, the following improvements were made:

· RIDE developed and distributed the Rhode Island Career and Technical Education Information System (RICATS), an Access based data collection application. This application was designed to improve the quality, consistency, and efficiency of data collection and reporting in compliance with both CAR and state level requirements.
· RIDE has included the majority of courses and programs by name and description from secondary schools and vocational training for adults programs in RICATS. The addition of this information has increased the number of secondary students included in both the Basic Enrollment and Tech Prep Enrollment reports.

· Student level data is collected and contained in the RICATS administrator’s data base with enough information to run various reports in response to requests on demand.
· RIDE is beginning to develop procedures and strategies for publicizing school level career and technical education data.

· RIDE has been successful obtaining employment information for the placement and retention core indicators from the Department of Labor and Training (DLT). 

Implications for next fiscal year/State Plan

Despite these improvements, several problems remain:

· RIDE is constrained by law from using students’ social security numbers for collecting data about performance.  RIDE is working with other agencies to address this problem.  In addition, RIDE continues to investigate the development of a unique student identifier.

·  RIDE lacks adequate data on post-high school graduation experiences. Follow up study of post high school placement is voluntary, and a limited number of RI high schools successfully complete this activity. There is limited coordination among the several agencies using such data. Full cooperation between RIDE and the Department of Labor and Training (DLT) exists with regard to obtaining wage record matches for students in all three populations reported for completers with wage record identifiable information.

· Although the data collection and reporting process was moved to RIDE’s Office of Network Information Services (ONIS), data collection remains primarily a manual and labor-intensive process.  Because the local data collection systems are so varied in scope and quality, RIDE data collection oversight requires approximately 70 one-on-one consultations. 

· High school courses are not consistently classified correctly, nor are courses within programs consistently and adequately associated. As a result, completion of program requirements for students completing Tech Prep and career academy programs are not adequately represented.

· At the post-secondary level, CCRI continues to work toward full compliance with Perkins reporting requirements. Student level data is submitted in accordance with established measurement definitions for each of the core indicators. At the agency level, information on student characteristics is requested; however, it is not required, nor is it readily accessible from CCRI’s existing data management system. 
· The process of completing placement and retention reports for each population requires a multi-step process prior to finalization. Additional time needs to be allocated to this process, especially at the secondary level, so LEAS can conduct follow up surveys for those students who were not included in the state employment match. 

Proposed Improvements

Table 1 provides a delineation of the specific improvement initiatives that will be undertaken for each of the three PMA functions.  Subsequent paragraphs provide more detail and progress attained on each proposed improvement initiative.  The purpose of these initiatives is to enhance RIDE’s capacity to support strategic reform and ongoing improvement in the career and technical education system and to close the gaps in performance.

Table 1

Improvement Initiatives for Enhancing Perkins Program Management and Accountability
	PMA Functions/Sub-Functions
	Proposed Improvements

	1.0
Stakeholder Engagement




	1.1
Consult with HRIC.

1.2
Establish a HRIC Youth Council.

1.3
Expand collaborative planning.

1.4
Conduct public information campaign.

1.5
Strengthen two-way communication.

	2.0
Program Development and 
Approval




	2.1
Update program regulations and guidelines.
2.2    Strengthen monitoring and evaluation.

2.3
Refine and expand program/curriculum development.

2.4
Strengthen integration with high school reform initiatives.

2.5
Provide school improvement and progressive support for low-performing schools.

	3.0
Information Systems




	3.1
Establish student identifier system.

3.2
Refine and standardize indicators and measures.

3.3   Develop databases and software.

3.4
Refine data collection systems.

3.5
Enhance data quality.

3.6 Enhance state and local data analysis and utilization.


1.0 Stakeholder Engagement

1.1
Consult with HRIC.  RIDE maintains a close working relationship with Rhode Island’s Human Resource Investment Council (HRIC), the state’s oversight organization for workforce development.  RIDE continues its work with the HRIC Board in reviewing Perkins strategic direction and initiatives. As a result of federally imposed sunset on school to work funds, the RI School to Career Office will cease to exist; however, the HRIC and DLT are committed to maintaining some of the resulting best practices. A white paper including an outline of these practices and recommendations will be presented to the governor for his approval.  In addition, RIDE will work with HRIC staff on statewide initiatives relating to workforce development as they impact on career and technical education.

1.2
Establish HRIC Youth Council.  RIDE collaborates with organizations and state agencies in supporting HRIC’s formation of a Youth Council to coordinate learning, work, and related services to Rhode Island youth.  

1.3
Expand collaborative planning.  RIDE will collaboratively plan activities with high school principals, particularly in support of RIDE’s high school reform program.

1.4
Conduct public information campaign.  Following up on a recommendation made by the Governor’s Task Force on Career and Technical Education, RIDE has funded a comprehensive public information campaign.  To date, a website has been established and can be viewed at www.ride.ri.gov/cte; brochures and partnership seals have been developed and distributed; and a bond issue for $15,000,000.00 to improve area career and technical centers was approved in November 2004.

1.5 Strengthen two-way communication.  RIDE has engaged high school principals, Area Coordinating Committees, and the Board of Regents in an ongoing dialogue about the key initiatives in this program improvement plan.

2.0 Program Development and Approval

2.1
Update program regulations and guidelines. Recommendations for revisions to career and technical education program regulations and guidelines reflecting RIDE’s CES and high school reform strategy are about 90% complete. There are plans to bring this document to public hearings in 2005.

2.2
Strengthen monitoring and evaluation.  The approved recommendations for revisions to career and technical education program regulations and guidelines will be used to revise the monitoring and evaluation system currently used. 

2.3
CCRI, Johnson and Wales University, New England Institute of Technology, Providence College, and Roger Williams University have received funding to become partners in the emerging Tech Prep consortium organized to support implementation of career academies within a career cluster approach, based on the federally established components of the Tech Prep program.  A partnership with the Rhode Island School of Design is in the beginning stage.

2.4 Refine and expand program/curriculum development.  This work, described above, will be continued and expanded based on an evaluation of the accomplishments in 2003-04.  Additional programs and curriculums will be addressed in 2004-05, providing an opportunity to engage additional professionals.
2.5 Strengthen integration with reform initiatives, the Department of Education has established a mechanism for high school reform and capacity building through the hire of school-based coordinators (SBC) for each high school and career and technical education center.  SBC work will concentrate on: 1) strengthening the academic performance of students and improving student vocational/technical skills by working with school professional staff, and 2) providing students and professional staff with experiences in and understanding of Rhode Island’s industries through collaboration with business and industry partnership and career clusters.  SBCs are a vital link to business, industry and community resources and opportunities that support and enhance classroom learning.

2.6 Provide school improvement and progressive support.  All high schools will be required to develop school improvement plans that demonstrate how all students will achieve mastery of significant and high learning standards. Schools will be subject to RIDE progressive support interventions when they cannot demonstrate reasonable progress.

2.7 Rhode Island has begun participating in regional discussions with staff from New England to determine a regional agenda to promote and expand workforce development in the region through career and technical education. This group, the New England Council for Workforce Development, has identified industry validation, limiting duplication, identifying common assessments, gaps in assessments, validation of assessments, curricula sources, and the connection between curriculum and assessment as areas of focus.
3.0
Information Systems

3.1 Establish student identifier system.  Continue working with other state agencies and school districts on developing a student identifier.  The identifier will allow RIDE and schools to track individual student performance on a variety of indicators and measures over time.  

3.2 Refine and standardize indicators and measures.  Continue work on developing agreements on operational definitions for all indicators. 

3.3 Develop an assessment of the participation and performance levels of special populations served by schools.  

3.4 Develop databases and software.  RIDE has a design in place and is seeking external funding to supplement limited state funds.   There is overwhelming district support for a common system. District superintendents will invest district funds to develop and maintain the system. RICATS was developed to expedite data collection and reporting required by Perkins until the e-RIDE system is fully implemented. Inclusion of the RICATS function in e-RIDE will begin 2005. 

3.5 Refine data collection systems.  RIDE will continue to support refinement and use of RICATS until it is fully integrated into e-RIDE.  RIDE will continue to support access to employment placement and retention records. 

3.6 Enhance data quality. RIDE accelerated its efforts to ensure the quality of data collected in each site and program by implementing use of RICATS. RIDE will continue to provide training and support to principals, program directors, and local level staff to enhance their own data collection efforts and for reporting valid and reliable data to RIDE.

3.7 Enhance state and local data analysis and utilization.  RIDE will provide training and support to principals, program directors, and local level staff for enhancing their use of data for strategic planning and ongoing program improvement.  RIDE has begun discussing revisions to Information Works! to include an additional page with Perkins CAR student enrollment and core indicator information. RIDE will also facilitate the development of regional and statewide networks for sharing best practices regarding data collection, analysis, and use. 

II. Program Performance

The state is aware of the issues included in the Special Populations Quality Review section of the Perkins III Program Review, and has begun addressing some of the issues. With regard to strengthening local applications to enhance required descriptions relating to special populations, investigating results of the participation of special populations in vocational education, and the development of procedures for the inclusion of program evaluation and local level assessment of the extent to which the needs of special populations are being met, the state has begun collecting information indicating the extent to which these issues have been addressed. Support and services for special populations are evident throughout the state's secondary schools. Office staff reported several examples: 

· members of special populations receive one-on-one assistance and more time, as necessary, to complete projects; 
· staff provide clear expectations for all students, and entrepreneurial coaches and resource teachers provide special modifications; 

· the curriculum for some programs are designed, delivered, and evaluated based on the needs of the special population students; 
· resource teachers provide assistance to program teachers; 
· program teachers attend IEP meetings; 
· peer mentoring, and continual monitoring are provided; 
· appropriate software and programs have been provided for special populations students;
· special education teachers are included in planning of activities; 
· job coaches are utilized for work-based learning opportunities; and 
· Jobs for Ocean State Graduates (JOSG) representatives target at-risk, special needs students for career-related activities.
Career and technical education includes Tech Prep, a program that offers students at least four years of sequential course work at the secondary and post-secondary levels to prepare students for vocational careers, and career academy programs are included in the accountability report to the United States Department of Education (USDOE), in addition to the programs offered at area career and technical centers. The Tech Prep program was structured to assess progress against and build upon the “Tech Prep Program Quality Indicators” developed by the National Association of Tech Prep Leadership (NATPL) in February 1999. CCRI is one of the post-secondary partners in the emerging Tech Prep consortia organized to support implementation of career academies within a career cluster approach, based on the federally established components of the Tech Prep program.  

The state has accepted, in full, the federal program review’s critique of the program.  The contents of the tech prep program included in Section 204(c), and consortium applications requirements in section 205 have become the basis for funding decisions.  The state has developed procedures for using tech prep program funds as seed money for further improvements to career and technical education through career academies within career clusters.

The state complies with state requirements for sub recipient monitoring; this means that every agency that expends more than $300,000 in federal funds is required to have a federal compliance audit (OMB Circular A133).  The state reviews the audit reports and any findings related to the education department are investigated and clarified or resolved.  Federal Perkins program memoranda regarding distribution guidelines were used to establish the formula for allocations.  Student enrollment numbers from NCES and poverty statistics from the census were used to establish the allocations.

Addressing Specific Performance Shortfalls

At the secondary level the trend shows that deficits appear to be substantial and indicate a systemic problem.  This is particularly the case with skill attainment (1S2), completion (2S1), and completion in nontraditional programs (4S2). Prior to this year, this has also been the case for completion of career and technical education and attainment of a high school diploma (2S2), and placement in employment, post-secondary education, advanced training, or the military following graduation (3S1). The adjusted performance level for participation in nontraditional programs (4S1) was also not met; however, the data indicates a significantly smaller gap than the performance levels for the previously mentioned secondary core indicators.  Rhode Island’s career and technical system has, until recently, been regarded as a separate system, serving high needs students who were not successful in middle and high school.  As the Governor’s task force reported, Center programs “are of varying appropriateness and quality.  Many program offerings, sometimes those most heavily attended, do not address ‘high skills and major growth sectors’. . . . Academic and technical learning are provided in separate schools, if not separate classrooms.”

RIDE has begun to address these needs.  Understandably; however, the needed reforms, linked to as they are to overall high school reform, will take considerable time.  RIDE has raised the bar for high school performance.  This will impact career and technical programs significantly because they serve an inordinately large percentage of special needs students.  

RIDE believes that Rhode Island’s performance is considerably better than that reported on the indicators, primarily because the information system is inadequate.  Steps have been taken to improve the system; however, scare resources limit the extent to which the inadequacies can be addressed within a given period of time. For each population, procedures assuring adherence to consistent reporting and compliance requirements need to be developed and incorporated into RICATS.

Better information systems and improved execution of monitoring and evaluation systems will result in more accurate data that demonstrate the positive impact of those improvement initiatives already underway.  

Definitions

The following definitions continue to be used to describe career and technical education students in Rhode Island:

Secondary vocational concentrators are high school students who enrolled in and completed at least two sequential, semester-long career and technical education courses in either a state recognized career and technical education program or a sequence of recognized courses.

Adult vocational training concentrators are students who enrolled in a non-credit vocational training course or series of courses leading to a certificate.

Secondary tech prep concentrators are students who have indicated an intent to pursue and are enrolled in courses within a recognized tech prep program consisting, at a minimum, of two years of secondary and two years of post-secondary study carried out under a written articulation agreement, that may allow the student to earn post-secondary credit while in secondary school, and leads to a specific post-secondary two year certificate degree, technical diploma, or apprenticeship.

Tech prep post-secondary concentrators are students who have participated in the secondary portion of a recognized tech prep program and are enrolled or matriculated in a post-secondary two-year certificate, degree, technical diploma, or apprenticeship program.

Post-secondary concentrators are members of a cohort group defined as first time, full time matriculated career and technical education students enrolled in the school year commencing three years prior to the reporting year.
Table 2

Improvement Initiatives for Enhancing Perkins Data Quality
	Core Indicator
	Measurement Approach
	Assessment
	Improvement Activities

	1S1
	State Academic Assessment System
	Satisfactory
	· Reporting practices have been analyzed.

	1S2
	Vocational / Technical Course Completion
	Improvement Recommended
	· Analyze reporting practices; provide clarification
· Analyze data base design; refine
· Initiate procedures that align with state career and technical education program approval criteria
· Complete data base associations

	2S1
	State / Local Data
	Improvement Recommended
	· Analyze reporting practices; provide clarification
· Analyze data base design; refine
· Initiate procedures that align with attainment of diploma with proposed high school graduation requirements
· Review measurement approach to assure alignment with Regents High School regulations.

· Complete data base associations

	2S2
	State/Local Data
	Improvement Recommended
	· Analyze reporting practices; provide clarification
· Analyze data base design; refine
· Initiate procedures that align with state career and technical education program approval criteria
· Complete data base associations

	3S1
	Surveys / Placement Records
	Improvement Recommended
	· Analyze reporting practices; provide clarification
· Analyze data base design; refine
· Develop agreements with post-secondary institutions, and department of labor and training, for access of placement records
· Revise data collection and reporting practices to assure more comprehensive results.
· Complete data base associations

	3S2
	N. A.
	N. A.
	

	4S1
	State / Local Data
	Satisfactory
	· Complete data base associations

	4S2
	State / Local Data
	Improvement Recommended
	· Complete data base associations


	1P1
	Academic Course Completion
	Improvement Recommended
	· Initiate discussion among multiple post-secondary institutions regarding data collection and reporting 
· Initiate procedures that align with state career and technical education program approval criteria
· Analyze reporting practices pertaining to students who transferred. Review measurement approach to assure alignment with measurement definitions
· Review and re-calculate baseline and performance targets, if necessary
· Develop, if necessary, revised data collection and reporting system
· Complete data base associations
· Pilot data collection and reporting system with post-secondary institutions that have not previously reported.

	1P2
	Program Completion
	Improvement Recommended
	· Initiate discussion among multiple post-secondary institutions regarding data collection and reporting 
· Initiate procedures that align with state career and technical education program approval criteria
· Analyze reporting practices pertaining to students who transferred. Review measurement approach to assure alignment with measurement definitions
· Review and re-calculate baseline and performance targets, if necessary
· Develop, if necessary, revised data collection and reporting system
· Complete data base associations
· Pilot data collection and reporting system with post-secondary institutions that have not previously reported.

	2P1
	State / Local Data
	Improvement Recommended
	· Initiate discussion among multiple post-secondary institutions regarding data collection and reporting 
· Initiate procedures that align with state career and technical education program approval criteria
· Analyze reporting practices pertaining to students who transferred. Review measurement approach to assure alignment with measurement definitions
· Review and re-calculate baseline and performance targets, if necessary
· Develop, if necessary, revised data collection and reporting system
· Complete data base associations
· Pilot data collection and reporting system with post-secondary institutions that have not previously reported.

	2P2
	N. A.
	
	

	3P1
	Surveys / Placement Records and Administrative Record Exchanges
	Satisfactory


	· Analyze data base design; refine

· Complete data base associations

	3P2
	Surveys / Placement Records and Administrative Record Exchanges
	Satisfactory


	· Analyze data base design; refine

· Complete data base associations

	4P1
	State / Local Data
	Satisfactory
	· Analyze data base associations; revise

· Complete data base associations

	4P2
	State / Local Data
	Satisfactory
	· Analyze data base associations; revise

· Complete data base associations

	1A1
	Vocational Course Completion
	Improvement Recommended
	· Analyze reporting practices; provide clarification
· Analyze data base design; refine

· Complete data base associations

	1A2
	Program Completion
	Improvement Recommended
	· Analyze reporting practices; provide clarification
· Analyze data base design; refine

· Complete data base associations

	2A1
	State / Local Data
	Improvement Recommended
	· Analyze reporting practices; provide clarification
· Analyze data base design; refine

· Complete data base associations

	2A2
	N. A
	
	

	3A1
	Surveys / Placement Records and Administrative Record Exchanges
	Improvement Recommended


	· Revise data collection and reporting practices to assure more comprehensive results.

	3A2
	Surveys / Placement Records and Administrative Record Exchanges
	Improvement Recommended 
	· Revise data collection and reporting practices to assure more comprehensive results.



	4A1
	State / Local Data
	Satisfactory
	· Complete data base associations

	4A2
	State / Local Data
	Satisfactory
	· Complete data base associations

	Additional
	Overall Data Reporting
	Improvement Recommended
	· Refine procedures for automating local level validation process

· Engage LEA staff in revisions and improvement activities to RICATS prior to distribution.

· Promote activities that build capacity at local level for more independent submission of data.


Improvements in Place or Under Way 

While RIDE proposes several specific initiatives as part of its Program Improvement Plan, some progress has already been made on many of them.

· A new data collection application (RICATS) application was initiated in 2003. In 2004, data collection and reporting activities were transferred to ONIS and a new contractor was hired. The need for substantial LEA assistance remains an issue. An inter-office work plan was developed and agreed to by respective office directors. ONIS staff, unfamiliar with much of the demands of this project, were not able to complete some of the agreed upon tasks. For this reason, some of the core indicator report results may be partially complete (e.g., local course code and CIP code associations and local level verification reports were not completed, which may have affected core indicator results)

· The RICATS design provides access to information that can be used various ways and in various publications. A School-to-Career page was included, for the first time, in RI’s 2004 InformationWorks! that can be viewed at www.infoworks.ride.uri.edu/2004/reports, school level program participation reports were drafted, and information pertaining to some specific programs has been requested and provided.

· At the secondary level, the high school reform initiatives—personalization, literacy, and graduation requirements--will yield substantial long-term benefits.   

· At the post-secondary level, the Community College of RI (CCRI) has provided data necessary for reporting on the required core indicators for students in career and technical education included in the basic grant. 
· A relatively large percentage of Rhode Island’s adults are unemployed / underemployed and the small number of agencies and organizations receiving Perkins funding for adult skills training struggle to keep up with demand.  RIDE works with each of these varied organizations individually to strengthen their programs and their collection and use of data to guide program improvement. 

· The state has made $1,000,000.00 available to RIDE for adult basic education.

Proposed Improvements

Secondary Programs

Table 3 provides a delineation of the specific improvement initiatives that will be undertaken in 2005 for each of the performance shortfalls in secondary programs.  Subsequent paragraphs provide more detail on each proposed improvement initiative.

Table 3

Improvement Initiatives for Identified Performance Shortfalls in Secondary Programs
	Indicator
	Description
	Proposed Improvements

	3S1
	Placement
	3S1.1  Develop statewide reporting mechanisms

3S1.2
Implement high school reform initiatives


Placement (3S1)

3S1.1 Develop statewide reporting mechanisms with common reporting mechanisms with common data elements for all schools and applicable programs. 
3S1.2
Implement high school reform initiatives. Requirements for personalization and high school graduation requirements are included in plans submitted to RIDE by LEAs.
Post-secondary Programs

Improvement initiatives have been implemented to address the performance shortfalls in post-secondary programs. 

RIDE’s connection with the post-secondary population has been limited to one post-secondary institution. In 2003, RIDE began to expand its network of post-secondary partners. Revisions to data collection procedures and the application as well as measures of performance for core indicators will need to be made to incorporate additional agencies.  RIDE’s focus during 2004-05, therefore, will be on expanding data collection and improving related information system functions.

Adult Education Programs

Table 5 provides a delineation of the specific improvement initiatives that will be undertaken for each of the performance shortfalls in adult programs.  Subsequent paragraphs provide more detail on each proposed improvement initiative.

Table 5

Improvement Initiatives for Identified Performance Shortfalls in Adult Education Programs
	Indicator
	Description
	Proposed Improvements

	4A2
	Completion of non-traditional programs
	4A2.1  Enhance career exploration and guidance services.

4A2.2  Enhance public information regarding career and technical education program offerings.


Completion of non-traditional programs (4A2)

4A21.1  
Enhance career exploration and guidance services. RIDE will expand training and support services to incorporate attention to equity standards.

4A2.2  
Enhance public information regarding career and technical education program offerings.  This will be accomplished as part of a comprehensive public information campaign that began in January 2004.

Timetable for Implementation

Table 6 presents a timeline for implementation of all initiatives relating to enhancing RIDE program management and accountability.  Tables 7, 8 and 9 present similar timelines for implementation of all initiatives relating to addressing specific performance shortfalls in secondary, post-secondary, and adult programs.
Table 6

Implementation Timetable for Enhancing PMA Capacity Initiatives
	Initiatives
	Year 1
	Year 2
	Year 3

	Stakeholder Engagement

	1.1
Consult with HRIC and DLT.
	Continue and refine ——>
	Expand, continue and refine

	1.2
Establish a HRIC Youth Council.
	Develop
	Continue and refine  ——>


Implementation Timetable for Enhancing PMA Capacity Initiatives, con’t.
	Initiatives
	Year 1
	Year 2
	Year 3

	Stakeholder Engagement, con’t.

	1.3
Expand collaborative planning.
	Continue and refine ——>
	Expand, continue and refine 
	1.3
Expand collaborative planning.

	1.4
Conduct public information campaign.
	Develop


	Refine
	Refine and continue

	1.5
Strengthen two-way communication.
	Continue and refine  —————————>


	Program Development and Approval

	2.1
Update program regulations and guidelines.
	Revise and refine  ——————————>

	2.2    Strengthen monitoring and evaluation.
	Continue and refine  —————————>

	2.3
Refine and expand program/curriculum development.
	Continue and refine  —————————>

	2.4
Strengthen integration with high school reform initiatives.
	Continue and refine  —————————>

	2.5
Provide school improvement and progressive support.
	Continue and refine  —————————>

	Information Systems

	3.1
Establish student identifier system.
	Develop
	Continue and refine  ——>

	3.2
Refine and standardize indicators and measures.
	Continue and refine  —————————>

	3.3   Develop databases and software.
	Develop
	Prototype
	Implement

	3.4
Refine data collection systems.
	Continue and refine  —————————>

	3.5
Enhance data quality.
	Continue and refine  —————————>

	3.6
Enhance state and local data analysis and utilization.
	Continue and refine  —————————>


Table 7

Implementation Timetable for Addressing Specific Performance Shortfalls

in Secondary Programs

	Initiatives
	Year 1
	Year 2
	Year 3

	Program completion

	1S2.1  Strengthen career exploration programs.
	Develop
	Continue and refine  ——>

	1S2.2  Clarify program admission standards.
	Develop
	Continue and refine  ——>

	1S2.3  Strengthen counseling services.
	Continue and refine  —————————>

	1S2.4  Strengthen student literacy support services.
	Continue and refine  —————————>

	High school diploma

	2S1.1  Continue implementation of high school reform initiative.
	Continue and refine  —————————>

	High school diploma and C&T program completion

	2S2.1  Continue implementation of high school reform initiative.
	Continue and refine  —————————>

	Placement

	3S1.1  Develop statewide reporting mechanisms with common data elements for all Centers and applicable high school programs.
	Develop
	Continue and refine  ——>

	Participation in non-traditional programs

	4S1.1  Enhance career exploration and guidance services.
	Continue and refine  ——>
	Expand, continue and refine

	4S1.2  Enhance public information regarding career and technical education program offerings.
	Develop
	Continue and refine  ——>

	Completion of non-traditional programs

	4S2.1  Enhance career exploration and guidance services.
	Continue and refine  ——>
	Expand, continue and refine

	4S2.2  Enhance public information regarding career and technical education program offerings.
	Develop
	Expand, continue and refine


Table 8

Implementation Timetable for Addressing Specific Performance Shortfalls

in Post-secondary Education Programs
	Initiatives
	Year 1
	Year 2
	Year 3

	Retention

	3P2. Refine data collection systems.
	Develop
	Continue and refine  ——>


Table 9

Implementation Timetable for Addressing Specific Performance Shortfalls

in Adult Education Programs
	Initiatives
	Year 1
	Year 2
	Year 3

	VTA program completion

	1A2.1  Strengthen education, training, and support services for program directors.
	Continue and refine  —————————>

	Retention

	3A2.1  Refine data collection systems.
	Develop
	Continue and refine  ——>

	Participation in non-traditional programs

	4A1.1  Enhance career exploration and guidance services.
	Continue and refine  —————————>

	4A1.2  Enhance public information regarding career and technical education program offerings.
	Develop
	Continue and refine  ——>


Plan for Monitoring and Evaluation

RIDE will employ the following procedures to monitor the implementation of the initiatives:

· Develop and implement a self-assessment form and process so that principals and program directors monitor the data on critical indicators and report status to RIDE.

· Revise the monitoring and evaluation system to reflect and address the specific improvements cited in the CAR report.

· RIDE Perkins staff will meet quarterly to review progress in closing the performance gaps and adjust these strategies as required.

ADDENDUM

I
Career and Technical Education Reform Goals

Career and Technical Education Reform Goals

-     DRAFT     -

Section A

IMPROVING THE ACADEMIC SKILLS OF

VOCATIONAL AND TECHNICAL EDUCATION STUDENTS

The timeliness of the enactment of Perkins III coincided with an equally aggressive and visionary reform initiative enacted by the Rhode Island legislature and signed into law on July 1, 1998.  Article 31 (see Appendix A - Article 22), the Rhode Island Student Investment Initiative, addressed four fundamental principles:

1. closing the inequitable resource gaps among school districts and schools;

2. closing inequitable gaps in performance and achievement among different groups of students, especially those correlated with poverty, gender and language background;

3. targeting investments to improve student and school performance; and

4. establishing a predictable method of distributing state aid in a manner that addresses the over-reliance on property tax to finance education.

Principle 1 is similar to the Perkins III funding formula, driving the greatest amount of resources to those most in need.  Principles 2 and 3 clearly support Perkins III, specifically in the areas of improving student achievement as well as improving school programs.

Article 31 was designed to accelerate the implementation of the Rhode Island Comprehensive Education Strategy (see Appendix B).  The Comprehensive Education Strategy (CES) is the Board of Regents for Elementary and Secondary Education’s public policy to ensure that all children achieve at high levels and become lifelong learners, productive workers and responsible citizens.  As with Perkins III, Article 31 lays out high student achievement as the goal for all districts to reach.

“The standard for expected student achievement is currently being set at a high level both by the Board of Regents and Rhode Island’s school districts and schools.  High standards must be supported and these expectations must now be reached by all our students.  All the state’s children must enjoy the success that comes with proficiency in skill and knowledge.”

Article 31

“Accountability for Student Performance – The Board of Regents shall adopt and publish statewide standards of performance and performance benchmarks in core subject areas to include writing and mathematics (grades 4, 8, and 10).  These standards and performance benchmarks shall be ratified by the Board and implemented by December 31, 1997

Districts and schools need to be held accountable for student performance results.  Therefore, every school district receiving state education aid under Title 16 of the general laws shall develop a district strategic plan.  The district strategic plan shall be based on high academic standards for all student performance consistent with the statewide standards and benchmarks; be the product of a shared community-wide process which defines a vision of what students should know and be able to do; address the needs of each school in the district; encourage the development of school-based improvement planning and implementation; be designed to improve student achievement with emphasis on closing the performance gaps among groups of student such as the performance gaps correlated with poverty, gender, and language background; include an asset protection plan; and be consistent with Rhode Island’s Comprehensive Education Strategy.  In order to assure the most efficient use of resources implementing strategic plans, districts and schools are encouraged to work together as consortia and as part of the regional collaboratives.”

With regard to expectations for high academic standards, high student performance, it is of paramount importance to note that Rhode Island draws no distinction between students enrolled in traditional programs of study at comprehensive high schools and those students enrolled in career and technical education programs at career and technical education centers or comprehensive high schools.  Thus the congruence between Perkins III and Article 31 is quite impressive.  Setting high level performance standards for accountability, strategic planning at the local level through broad-based community involvement, professional development for teachers and collaboration for addressing needs through the efficient use of resources, are the policy and leadership foundation for Perkins III and Article 31.

Vocational Education Set-Aside

Ensuing years and modifications to the state’s legislative agenda for education led to an amended Article 22 (referred to as Article 31) that included financial incentives for school districts related to career and technical education.  Recognizing the need to strengthen the academic component of vocational education, the legislature appropriated funds per each student attending a locally operated career and technical education center.  Effective FY 2003, funding under this section was to be limited to those students enrolled in programs that are part of the state certified (approved) career and technical education system.  Unfortunately due to delays in creating the system and difficulties in negotiating existing policies, regulations, bureaucracies, etc., the ability to command these funds as legislated had been delayed.   This initiative is now on track with anticipated implementation beginning during the 2004-2005 academic year.

Governor’s Task Force Recommendations on Career and Technical Education

In his 1999 State of the State Address, then Governor Lincoln Almond called for a review and restructuring of career and technical education.  He formed a Career and Vocational Education Task Force and charged it with developing recommendations for restructuring the career and technical education system.

The task force proposed a package of interdependent recommendations in three areas – funding, governance and programs (see Appendix C).  The recommendations focused on achieving the state’s dual mission of high performance on high-level academic standards for every student coupled with preparation for immediate entry into a career path in a promising industry, supported by continued learning on the job and/or in postsecondary institutions.

Though the funding and by association the governance recommendations did not meet with success within Rhode Island’s poor economic climate, those recommendations related to program improvement and student performance are well underway.  In fact, the gubernatorial charge and the resulting program recommendations presented the Rhode Island Department of Education (RIDE) with an opportunity to undertake a fundamental redesign of career and technical education within the context of secondary high school reform.

Common Core of Learning for a New Century

Led by the Board of Regents, a statewide study revealed four major attributes that young adults in Rhode Island should possess to be equipped for life and living in the 21st century.  The Regents established good communication and problem solving skills as well as a solid body of knowledge and positive habits related to personal and social responsibility, as the basis for a common core of learning.  These attributes are merged with competencies and foundations found in the Secretary’s Commission on Achieving Necessary Skills (SCANS) to form Rhode Island’s Common Core of Learning for a New Century (see Appendix D), the basis for Rhode Island’s high school reform regulations and our work-based learning initiatives.

Integrating Secondary School Reform and Linking Secondary Education to Postsecondary Education Through High Academic and Vocational – Technical Education

(Rhode Island’s Career and Technical Education Plan – April 2000)

Coordinated With

No Child Left Behind

Empowered with the Regents’ Comprehensive Education Strategy; the legislative mandate of Article 22 complete with the promise of financial incentives; programmatic directives from the Governor; and a Common Core of Learning, the Rhode Island Department of Education in collaboration with the statewide career and technical education community began to review and revise the state’s career and technical education delivery system.  Ultimately, these efforts initiated prior to the release of No Child Left Behind would be broadened, supported and strengthened by the national legislation.

The FIRST initiative of this melded empowerment focused on high expectations, high standards and program improvement leading to “approved” program status to be issued by the state.  It was deemed that only those CTE programs that achieved state approval (certification) would be recognized as a part of the new statewide career and technical education system.  Only approved CTE programs would be eligible for state and federal funds earmarked for career and technical education.  Only approved CTE programs would be recommended to students and their families for student enrollment with high probability for outstanding outcomes.  Only approved CTE programs would be recommended to local industry for investment, partnership and recruitment purposes.  Only approved CTE programs would be referenced in a statewide public relations campaign designed to recruit students, secure state and private funding, attract industry and promote education for the state’s economic development.

Thus led by local career and technical education principals, cross-district faculty aligned with postsecondary faculty within career cluster areas researched their particular clusters, pathways and curricula.  The investigations imposed controls for connections to national industry standards and national certification to determine which, if any of the curricula, would be suitable for Rhode Island.  In a few instances, the networks chose to create, improve and/or modify curricula in areas where national certification was not available.  Finally, each curricula area was cross-walked to ensure the inclusion of the NCEE New Standards Student Performance Measures, academic measures previously adopted by Rhode Island for all students.

Established career and technical education networks meet regularly to create and share lesson plans and for ongoing professional development.  Note: The Rhode Island Department of Education eliminated lifetime certification for educators and began developing a program for re-certification of teachers and administrators based on educators creating individualized plans for professional development.  This program has become known at the “I-Plan” program.  

The I-Plan program is a significant goals-driven change from traditional requirements for re-certification.  Under the I-Plan program, educators must conduct a self-study of professional standards, personal professional development needs, and school/district initiatives as the basis for writing professional development plans.  The activities selected to accomplish the identified goals can include coursework or embedded professional development.  This innovative program was designed to support career-long professional development, the improvement goals of schools/districts, and contribute to improved student performance.  The most innovative career and technical education networks have incorporated the need for continuous improvement with their individual professional development plans for teacher re-certification. 

SECOND, to create a statewide system for the delivery of CTE and support high expectations, high skills, program improvement and improved student achievement, RIDE revisited its Regulations Governing the Management of Career and Technical Education Centers (see Appendix E).   Although it was determined that the entire document is obsolete, especially as it does not address financing or CTE delivered at comprehensive high schools, three areas demanded immediate attention.  Those areas included:  a current definition of career and technical education (awareness, exploration and preparation); a student admission process that optimizes opportunities for student success; and a program approval process to ensure quality curricula and instruction and maximize opportunities for retention and placement post program completion as well as state and/or national licensure, certification, etc.

Three committees representing teachers, administrators, postsecondary institutions, unions, etc. met regularly for six months to craft language, policies and procedures designed to move forward the statewide system agenda.  Committee recommendations have been forwarded to the commissioner of education (see Appendix F). 

 The proposed definition of career and technical education clearly delineates career awareness, career exploration and career preparation as it distinguishes the intents and activities associated with each.   Further, the proposed definition of career preparation assumes that these programs will meet or exceed the required elements of the state program approval process.

A version of the proposed student admission policy was first tried at the William Davies Regional Career and Technical High School located in Lincoln, Rhode Island.  Faced with low school performance; sending districts intent of ridding themselves of low-level learners, behavior disordered, special education and ESL students; and applicant numbers exceeding space available as well as the state interest in high expectations, high skills, school improvement and improved student performance, the school with support from the Department of Education proposed a policy based on minimum reading (comprehension) and mathematics (applied problems/computation) levels.  These levels were determined based on readability levels associated with technical program textbooks and local research associated with the maximum grade level reading remediation achievable in a year with intense resource support.  Special care and concern was provided to maintain, and even, enhance enrollment opportunities for special needs and ESL students.   Note:  One sending district faced with budget and enrollment crises of it own filed a civil rights complaint (2002).  The U.S. Office of Civil Rights ruled in favor of the Davies School and the Rhode Island Department of Education.

The proposed procedure for achieving state approved program status is designed to consider the following elements typically found in best practices:  program justification, standards and competencies, standards alignment, coherent curriculum, complete program of study, correlated syllabus, instructional and assessment strategies, teacher certification, program certification, student outcomes, student placement, articulation agreements, program outcomes, management, governing board, regional coordinating committee, strategic planning, continuous improvement, professional development, marketing and recruitment, health and safety, individualized learning plan, physical facilities, equipment and supplies.

THIRD, the Department of Education has established a mechanism for high school reform and capacity building through the hire of school-based coordinators (SBC) for each high school and career and technical education center.  SBC work will concentrate on: 1) strengthening the academic performance of students and improving student vocational/technical skills by working with school professional staff, and 2) providing students and professional staff with experiences in and understanding of Rhode Island’s industries through collaboration with business and industry partnership and career clusters.  SBCs are a vital link to business, industry and community resources and opportunities that support and enhance classroom learning.

FOURTH, in response to the need to improve the academic performance of Rhode Island’s high schools, two High School Summits were convened to confirm what students should know and be able to do upon graduation; to develop new approaches (strategies) to achieve desired learning results; to determine obstacles to worthwhile change; to identify next steps; and to propose recommendations for the Rhode Island Board of Regents to consider regarding high schools.

Hundreds of educators and key stakeholders attended the summits and Regents hosted forums held to collect ideas and reactions to their deliberations.  This work led to the adoption of the Regulations of the Board of Regents for Elementary and Secondary Education Regarding Public High Schools and Ensuring Literacy for Students Entering High School.  These regulations focus on high school literacy, proficiency-based graduation requirements and high school restructuring.

In recognition of the critical importance of literacy proficiency for all students, these regulations (see Appendix G) mandate that the literacy needs of all elementary, middle and high school students be met so that all students graduating from high school leave having attained a strong literacy foundation.  The regulations call for a continuation of the direct and intense focus on literacy through assessment, intervention and progress monitoring that is occurring in the early elementary grades and are promulgated by NCLB.  

The Regents’ acknowledge that the skills, knowledge, and ability that students need to be successful have changed substantially.  Thus the regulations related to graduation requirements (see Appendix G) were established to ensure that every student leaves school well prepared for work or college.  A school’s expansion of graduation requirements to include proficiency-based graduation requirements and local assessments must delineate what students need to successfully demonstrate that they know and are able to do to meet the challenges of high-performance workplaces or postsecondary institutions based on the Common Core of Learning.  Currently, RIDE working with external partners will provide leadership and support to a series of networks created to build capacity, create awareness and serve as the first phase of the implementation of the proficiency-based graduation requirements (see Appendix H). 

Research shows that students in supportive small learning communities with strong personal relationships thrive and have markedly greater success in school, at work, and in the community at-large.  The Regents’ called for high schools to be restructured into personalized learning environments (see Appendix G) that offer students individualized support for academic, career and personal/social development.  Additionally as a result, students should be capable of demonstrating proficiency in the three domains of the American School Counseling Association’s national standards for school counseling and the K-12 comprehensive school counseling model currently being constructed for Rhode Island (see Appendix I).

FIFTH, policy decisions related to grade-span expectations (GSEs), integral parts of graduation by proficiency for secondary schools (see above), are currently being negotiated.  RIDE is currently supporting development of GSEs for mathematics and ELA for grades 9-10 and 11-12.  Grade 10 GSEs will guide state assessment for high school reading, writing and mathematics, as required by NCLB.  Science GSE development work will begin in the coming months and will guide high school assessment in science, also as required by NCLB.  Presently most schools are using national standards to guide curriculum work in the arts, technology, and social studies; therefore, there are no plans for RIDE to create GSEs in the other content areas.

SIXTH, Rhode Island has redesigned its accountability system into a single system that merges the NCLB Act requirements and the Rhode Island Comprehensive Education all Kids Strategy (CES).  Beginning with the 2003 testing cycle, this single system serves as the basis for classifying school performance (see Appendix J).  The transition plan is intended to roll out over several years.

Again, with regard to expectations for academic standards and student performance, it is of paramount importance to note that Rhode Island draws no distinction between students enrolled in traditional programs of study at comprehensive high schools and those students enrolled in career and technical education programs at career and technical education centers or comprehensive high schools.  

Further, the Rhode Island Department of Education is steadfast in its commitment to special populations.  RIDE’s All Kids agenda is reflected throughout all school reform initiatives:  academic and career and technical education.  Perkins funds and technical assistance continues to be provided to support statewide nontraditional program initiatives and leadership through a partnership with the Community College of Rhode Island.  Funds and technical assistance are provided to Rhode Island’s incarcerated programs located at the Adult Correctional Institutions and the Rhode Island Training School for Youth.  Perkins postsecondary programs funded at the community college are primarily dedicated to academic skill building for special populations.  

Vocational Skill Training for Adults programs conducted at ten statewide locations are specifically targeted toward un- and underemployed Rhode Islanders who may be (1) individuals with disabilities; (2) individuals from economically disadvantaged families; (3) individuals preparing for nontraditional training and employment; (4) single parents, including single pregnant women; (5) displaced homemakers; and/or (6) individuals with other barriers to educational achievement, including individuals with limited English proficiency.  Several skill training program are conducted for older youth, un- and underemployed individuals in support of the Workforce Investment Act at local One Stop centers.

Finally with authorization from the USDOE Office of Vocational and Adult Education for the expenditure of funds, a comprehensive career and technical education public relations campaign designed to recruit students, secure state and private funding, attract industry and promote CTE education for the state’s economic development is underway.   A September 2004 campaign kickoff is planned.

Section B

STRENGTHENING CONNECTIONS BETWEEN SECONDARY AND POSTSECONDARY EDUCATION

As mentioned previously, local career and technical education principals led cross-district faculty aligned with postsecondary faculty within career cluster areas researched their particular clusters, pathways and curricula.  The investigations imposed controls for connections to national industry standards and national certification to determine which, if any of the curricula, would be suitable for Rhode Island.  In a few instances, the networks chose to create, improve and/or modify curricula in areas where national certification was not available.  Finally, each curricula area was cross-walked to ensure the inclusion of the NCEE New Standards Student Performance Measures, academic measures previously adopted by Rhode Island for all students. 

The proposed procedure for achieving state approved program status (secondary) is designed to consider the following elements typically found in best practices:  program justification, standards and competencies, standards alignment, coherent curriculum, complete program of study, correlated syllabus, instructional and assessment strategies, teacher certification, program certification, student outcomes, student placement, articulation agreements, program outcomes, management, governing board, regional coordinating committee, strategic planning, continuous improvement, professional development, marketing and recruitment, health and safety, individualized learning plan, physical facilities, equipment and supplies.  Many of these practices are derived from tests associated with determining the appropriateness of secondary programs for articulation agreements with postsecondary institutions.  The research and work leading to the proposed procedure for achieving state approved program status was conducted by a consortia of postsecondary partners led by RIDE.

By extension, RIDE is leading and supporting seven secondary-postsecondary consortia to ensure the seamless progression of students from secondary schools to postsecondary institutions.  Rhode Island’s Secondary Postsecondary Articulation for Technical Education projects (SPATEs), have been created to align curricula, academic and skill standards (national) in the following areas:  Pre-engineering, Information Technology and Health with the Community College of Rhode Island; Hospitality, Travel and Tourism with Johnson and Wales University; Carpentry and Construction with New England Technical Institute; Law and Government with Roger Williams University and Comprehensive School Counseling with Providence College.  An additional project in Arts and Audio Visual Communications with the Rhode Island School for Design is anticipated during the 2004-2005 academic year.  The intent of this work is to ensure continuous program improvement and to secure statewide articulation agreements that will provide successful secondary students with early admission, preferred admission and/or advanced placement within Rhode Island’s postsecondary institutions. 

Perkins funds and technical assistance continues to be provided to support statewide nontraditional program initiatives and leadership through a partnership with the Community College of Rhode Island.  Perkins postsecondary programs funded at the community college are primarily dedicated to academic skill building for special populations.  The Academic and Career Readiness Center supported with Perkins funding provides assessment, advising and accountability to increase completion rates of career and technical education concentrators enrolled at the community college.  The Building Science and Math Skills projects for under-prepared individuals are designed to provide remediation in math and science and to reduce the course failure rate of students enrolled in prerequisite math and science courses.   

The Community College of Rhode Island administers five of nine sites for Vocational Skill Training for Adults (VTA) programs statewide with skills training offerings that include:  nail technician (cosmetology), certified teacher assistant (4), certified nursing assistant (8), printing press and bindery (1), graphics (1), certified lead removal supervisor, and computer-related office skills (6) training programs. 

VTA programs are specifically targeted toward providing work skills currently in demand for un- and underemployed Rhode Islanders who may be (1) individuals with disabilities; (2) individuals from economically disadvantaged families; (3) individuals preparing for nontraditional training and employment; (4) single parents, including single pregnant women; (5) displaced homemakers; and/or (6) individuals with other barriers to educational achievement, including individuals with limited English proficiency.

Finally, the Commissioners of Elementary and Secondary and High Education are currently engaged in unprecedented collaboration focused on a seamless school to college initiative to ultimately ensure that all kids are preparing for an educational experience spanning PK – 16.  The early work of the Rhode Island PK–16 Initiative is geared toward the adoption of a set of standards, relative to content, aligned curricula and measures of proficiency.  

To undertake this ambitious charge, three committees will form to target the work systemically on mathematics, English language arts (including writing), and research around the performance of low income, minority males in the PK-16 system.

The Mathematics committee is charged with developing a set of standards for differentiated mathematics proficiency that represents student readiness to succeed in differentiated college-level courses and the English Language Arts committees are charged with developing a set of standards for reading proficiency that represents student readiness for freshman English composition and writing expectations for college-level courses.  Additionally, these committees are charged with recommending a system-wide policy and set of procedures regarding college-level admission and placement assessment of proficiency in Mathematics and ELA (align high school exit standards with college readiness standards) and as appropriate, identifying and consulting with other groups engaged in establishing standards-based proficiencies.

A third advisory committee on minority/low income boys is charged with proposing new outreach and support initiatives and/or better linkages of existing services necessary to recruit greater numbers of minority/low income boys into higher education and ensure their success and to recommend system-wide policies and procedures needed to put such initiatives in place and ensure their ongoing effectiveness.

Section C

PREPARING INDIVIDUALS FOR OCCUPATIONS IN DEMAND THAT PAY FAMILY-SUPPORTING WAGES

Between 1992 and 2002, nearly 43,700 private sector jobs were added in Rhode Island totaling a 12.1 percent increase.  Within the state, nearly all of the major economic sectors contributed to this gain led by the services and retail trades.  However, manufacturing employment dipped considerably, losing more than 27 percent of its total sector employment during this period.

Regionally, Rhode Island trails its neighbors in employment growth.  However, an analysis of short-term employment data shows that Rhode Island has fared the recent recession and subsequent period of economic stagnation better than other northeastern states to this point.  Recent employment data shows that the 2001 recession and subsequent economic stagnation have had an impact.  During 2000 private sector employment in Rhode Island had remained relatively unchanged however as 2002 marked a downward turning point in Rhode Island’s decade-long growth in private sector employment, each of the other New England states reported greater job losses on both a numerical and percentage basis between 2001 and 2002.

In September 2003, Governor Donald L. Carcieri announced his business plan for “Rhode Island, Inc., an economic development strategy focused on expanding large and small businesses…..  The plan not only lays out far-reaching economic goals for the state, but also proposes six specific statewide projects the Rhode Island Economic Development Corporation will oversee as it attempts to reach those goals.  The projects include launching a program focused on helping small businesses and creating a “factory” in the state for the generation of new business ideas.”  Supported by an April 2004 review conducted by the Milken Institute, Rhode Island ranked 11th out of the 50 states in having the best chance of succeeding in the technology-led information age and state administration has taken the study as a sign that the state’s investments in the technology industry are starting to have an effect.

The growth of the biopharmaceutical industry in Rhode Island promises to have a significant impact on the state’s economy.  It is projected to provide hundreds of high-paying jobs for Rhode Islanders if the State can provide a workforce with the necessary training.

A very generally accepted definition (criteria) of high skill/high wage jobs is those jobs requiring postsecondary education and/or advanced skill training that generates salaries at or above a family-supporting wage level.  Typically, these jobs innovate and adapt to changes in markets and require ongoing improvement in techniques and technologies.  Currently however, neither the Rhode Island Department of Education nor the Rhode Island Department of Labor and Training Division of Labor Market Information maintains an established list of high skill/high wage jobs for the state.

Although RIDE has not established priorities among these occupations, local recipients of federal career and technical education funds (Perkins III) must conduct labor market research as an essential part of their needs assessment prior to submitting proposals for funding.  Proposals are limited to only those programs that prepare individuals for employment at family-supporting wages opportunities exist. 

To support the State’s economic development initiative in technologies, bio-manufacturing and biopharmaceutical, the Rhode Island Technology Council and with the Workforce Investment Board of Greater Rhode Island have joined together to teach existing biotechnology manufacturing workers new skills, train unemployed manufacturing workers in the biotechnology field and help students get formal training.  University-based research and development in biotechnology and the molecular biosciences will provide the foundation for this industry to diversify and grow in Rhode Island.  Meanwhile the University of Rhode Island’s College of Environment and Life Sciences has tailored curricula to meet the needs of the industry.  RIDE anticipates that CTE programming will be substantially impacted as the education and training requirements for this industry is drilled down to the secondary level.  Presently Perkins funds already support programming in tissue culture development, robotics, aquaculture, and fuel cell technology.
In addition, Perkins funding supports the traditional areas of CTE at the secondary level that includes programming in following career clusters: agriculture and natural resources; architecture and construction; arts, audio/video technology and communications; business and administration; education and training; finance; government and public administration; health science; hospitality and tourism; human services; information technology; law and public safety; manufacturing; retail/wholesales sales and service; and scientific research and engineering.  


Adult skills training areas include:  general office skills, graphics and printing, lead paint removal, asbestos abatement, medical office support, food service sanitation, certified nursing assistant/home health aide, teacher aide, dental assistance, and more.

Section D

INVESTING IN EFFECTIVE, HIGH-QUALITY LOCAL PROGRAMS

Guidance for the Development of Perkins Programs

The approval of local plans and programs is based on full compliance with the structure established in the annual guidance provided by the Department of Education.  The Guidance for the Development of Perkins Programs (see Appendix ?) is purposefully written to ensure that local plans, programs and initiatives respond to and comply with the mandates of the Perkins III legislation as outlined in Section 134 – Local Plan for Vocational and Technical Education and Section 135 – Local Uses of Funds as well as demonstrate an approach to successfully meet and are informed by the results of the evolving Perkins III and state accountability systems.  The guidance endorses the federal definition of vocational and technical education and expands the definition to incorporate those state approved, standards-driven career and technical education programs offered within Rhode Island’s CTE centers, high schools, postsecondary, adult skills and targeted program initiatives.

The purpose statement of Perkins III provides significant latitude for states to incorporate state leadership agenda for “developing challenging academic standards” and by “increasing state and local flexibility in providing services and activities designed to develop, implement and improve vocational and technical education.”   Therefore, RIDE requires all career and technical education plans, programs and initiatives to address the following state priorities in concert with the federal requirements.  To meet the Rhode Island priorities for Perkins III funding proposals must include:

(1) the design, development and implementation must fully integrate career and technical education strategies that:

(a) are systemic;

(b) incorporate high academic standards that are integrated with challenging vocational instruction; and

(c) provide students with high quality work-based learning experiences closely coordinated and sequenced with school-based academic/and vocational instruction (as appropriate);

(2) collaborative standards-based instruction and curriculum development;

(3) collaborative professional development focused on integrated academic and vocational instruction;

(4) secondary school-based instructional reform facilitation

(5) the incorporation (as appropriate) of:

(a) focused educational programs on preparing students for employment in industries with specific standards and certification requirements;

(b) programs that address and respond to Rhode Island’s industry clusters and major growth sectors;

(c) a seamless integration of generic workplace skills, high academic standards and industry-specific standards;

(d) open access so that students throughout the state can attend a state-approved program or program component of their choice, for which they are qualified and for which space is available.  Such access shall be the closest program to the student’s home community.

(e) entrance and exit criteria based on standards and a structure and process for assessing them;

(f) collaborative efforts to assure that all students, families, schools and the community at-large have comprehensive program information regarding program requirements and entrance criteria;

(g) the option for a shared diploma providing students with a diploma from their home community and a special certificate/endorsement issued by the career and technical education center (program);

(h) collaboration and articulation between secondary and postsecondary educational systems where exit criteria require additional preparation beyond what is provided by the secondary system and/or to provide advanced learning opportunities for graduates;

(i) business and industry representation in the design, implementation and evaluation of programs and curricula; and

(j) high engagement activities for families and community members.

Special notes appear throughout the document to inform to establish parameters that guide the development of plans, programs and initiatives and respond to frequently asked questions.  These notes include the following:

(1) “As plans and proposed programs are reviewed by RIDE staff, if the federal and state requirements are not fully addressed or there does not exist a genuine partnership with strong business as well as broadly representative community and family involvement, these submissions will be returned for revision.”

(2) “Perkins funds are seed capital to initiate instructional improvements within Rhode Island’s career and vocational education system.  Proven practices, supported by evaluative data, should be institutionalized and supported by non-federal funds.”

(3) “The Perkins Act creates an accountability and audit trail directly to the U.S Department of Education.  To prevent audit exceptions, the three-year funding limitation is defined as:  all program improvement efforts that remain the same have a three-year eligibility for funding.  Expansion components to the above noted programs are also fundable for three years.  Program activities that are changing and evolving, such as professional development, curriculum development, reform/leadership activities, program planning and design, etc. can be extended beyond three years as long as the content and focus changes as progress is being made.”

(4) “A minimum of fifty percent of any secondary or postsecondary allocation may be used for new initiatives.  A maximum of fifty percent of any secondary or postsecondary allocation may be used to support continuation efforts.  Both new and continuation initiatives must adhere to the federal mandated and permissive uses of funds and state priorities.”

(5) “A minimum of twenty percent of the fifty percent targeted for new programs must be devoted to the two critical areas of curriculum development and professional development.”

(6) “The Department of Education has established a mechanism for high school reform and capacity building through the hire of school-based coordinators whose work will concentrate on: 1) strengthening the academic performance of students and improving student vocational/technical skills by working with school professional staff, and 2) providing students and professional staff with experiences in and understanding of Rhode Island’s industries through collaboration with business and industry partnership and career clusters. “

Proposal Approval Process

Plans, programs and/or initiatives are reviewed by RIDE staff who approve proposals based on coordination, linkages and articulation agreements; academic and skill standards; assessments and anticipated program outcomes; school- and work-based initiatives; measures and levels of student performance related to Rhode Island’s core measures; and high quality professional development.  Secondary and postsecondary programs must revise their long-term plans providing narrative statement detailing all changes and clarifications as well as highlighting adjustments based on accomplishments(s), e.g., gains with regard to assessment, curriculum or industry standards leading to new goals; shifts in planned goals based on lessons learned or implemented professional development; shifts in goals based on shifts in strategic direction or school improvement plans.

The approval of solid proposals remains as the ultimate part of the review process; therefore, potential recipients are advised that proposals assume ongoing negotiation and dialogue between Department staff and program personnel, as appropriate.  Thus in the event that a proposal is not approved, Department staff will assist in revising the plan, program and/or initiative to bring it to approvable status. 

Mid-Year Monitoring

Self-monitoring reports are required from each local recipient mid-way through each fiscal year.  The forms are designed to elicit responses related to:

· measurable objectives,

· significant activities,

· student outcomes attained (based on evaluative measures,

· attention to special populations,

· overall impact (to date).

Independent Evaluation

Each recipient of Perkins funds is required to “develop and implement evaluations of vocational and technical education programs… including an assessment of how the needs of special populations are being met.”  RIDE has expanded this mandate by requiring that the evaluation be conducted objectively and by an independent evaluator.

Secondary School Career and Technical Education Visits

Modeled after the January 2002 OVAE visit to Rhode Island, RIDE staff conducted team visits to every Rhode Island high school (44) and career and technical education center (10) over a two year period.  Staff members were deployed throughout the schools to:

· meet with administrator regarding the administration of Perkins programs; the Regents’ Regulations for High School Restructuring (literacy, graduation requirements and personalization);

· promote high academic and skill standards for student performance; 

· observe teaching and learning related to the integration of academics and career and technical education; 

· observe the involvement of and supports provided to special populations;

· advise counseling personnel of the pending comprehensive school counseling models;

· provide technical assistance related to Perkins accountability

· promote articulation agreements;

· inventory equipment and monitor facilities;

· provide technical assistance on any/all fiscal matters; etc. 

Perkins Reauthorization

Finally, due to uncertainties regarding the future availability of federal career and technical education funds, local recipients are advised that new long-term plans, programs and initiatives will be limited to those areas that school districts, postsecondary institutions and agencies agree to fund and support thereafter, quite possibly in lieu of federal funds.
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