
Texas Consolidated Annual Report

For 

Fiscal Year 2002-03
under the 

Carl D. Perkins Vocational and Technical Education Act of 1998

Texas Education Agency

December 2003
Texas Consolidated Annual Report for Fiscal Year 2002-03
under the Carl D. Perkins Vocational and Technical Education Act of 1998

EXECUTIVE SUMMARY
I. Program Administration
Leadership for Texas programs funded under the Carl Perkins grant is provided by the Texas Education Agency (TEA), which administers secondary career and technology education programs, and by the Texas Higher Education Coordinating Board (CB), which administers postsecondary career and technology education programs.  Perkins funding is divided between secondary and postsecondary education through a funding split that in fiscal year 2002-03 distributed 59.9% of the Perkins basic grant funds to TEA and 40.1% of Perkins basic grant funds to the CB.  The two agencies and eligible recipients expended $101,390,765 in Perkins funding for required, permissive, and core indicator activities in 2002-03. Detailed budget information appears in the Financial Status Report in Part II of this document.
II. Program Performance
Texas uses the following definitions for its Perkins core indicators:

Vocational Secondary Concentrator – A student who demonstrates intent to achieve proficiency equivalent to at least two and one-half credits in a coherent sequence of courses for career and technology preparation and meets all academic requirements.

Postsecondary Vocational Concentrator – A student who has declared a major course of study in a technical field and intends to receive a certificate or degree in that field.

Tech-Prep Secondary Student – A student in grades 9-12 who follows an approved Tech-Prep high school plan of study leading to postsecondary education and training. The student will have a four-year secondary plan of study that includes two or more career and technology education courses for three or more credits and is based on the Recommended High School Graduation Plan. The plan must include at least one option that will allow students to receive  postsecondary credit.
Tech-Prep Postsecondary Student – A student who has participated in the secondary portion of an approved Tech-Prep educational plan and is enrolled in an approved Tech-Prep postsecondary program. The student may or may not have completed all of the prerequisite secondary courses, but should have completed a majority of the plan and may have received college credit, as appropriate and specified in the plan.

Tech-Prep Program Completer – A student who has participated in both the secondary and postsecondary portions of an approved Tech-Prep educational plan and has received an appropriate postsecondary two-year certificate, degree, or apprenticeship license as defined by a written articulation agreement. A successful completer will continue his or her education, find employment in an appropriate career field, or enter military service.

Tech-Prep Course Participant – A student who is taking courses that are part of an approved Tech-Prep educational plan but indicates no intent to complete the plan; will not complete a significant portion of the plan; is not interested in pursuing a two-year certificate, degree, or apprenticeship license; or is interested in obtaining an alternative two-year certificate, degree, or apprenticeship that is not part of an approved Tech-Prep educational plan.

Baseline years for the Texas subindicators are provided in Table A.

TABLE A

Baseline Years for Perkins Subindicators
	Indicator
	Outcome Measured
	Baseline Year

	1S1
	Academic Skills 
	1998-1999

	1P1
	Academic Skills 
	Fall 1998

	1S2
	Vocational Skills
	1998-1999

	1P2
	Vocational Skills 
	Fall 1998

	2S1
	Diploma
	1998-1999

	2P1
	Diploma/Transfer
	Fall 1994 graduating class

	2S2
	Credential
	2000-2001

	3S1
	Placement
	1998-1999 graduating class

	3P1
	Placement
	1997-1998

	3S2
	Retention 
	Not Required

	3P2
	Retention
	Spring 1998

	4S1
	Nontraditional Participation
	1999-2000

	4P1
	Nontraditional Participation
	1998-1999

	4S2
	Nontraditional Completion
	1998-1999

	4P2
	Nontraditional Completion
	1998-1999


Texas Perkins-funded Activities for 2002-03
I.  PROGRAM ADMINISTRATION

A. State Administration Roles and Responsibility 
The Texas Education Agency (TEA) and State Board of Education are the eligible recipients of Carl D. Perkins Act funds for Texas.  The TEA is responsible for secondary career and technology programs, including those in correctional facilities, and used 59.9% of the Perkins basic grant funds to support secondary career and technology (C&TE) programs.  Administration of postsecondary and Tech-Prep C&TE programs is delegated to the Texas Higher Education Coordinating Board (CB), which receives the Tech-Prep allocation and about 40.1% of the basic grant funds.  Table B provides the 2002-03 division of the Perkins allocation between the TEA and the CB.

TABLE B

Texas 2002-03 Perkins Grant
	Texas Education Agency

	Administration
	$2,756,851

	Leadership Projects
	$4,962,331                

	Eligible Recipients
	$46,866,456

	Corrections
	$926,938

	Subtotal:
	$55,512,576

	
	

	Texas Higher Education Coordinating Board

	Administration
	$1,877,836

	Leadership
	$3,380,104

	Eligible Recipients
	$31,923,217

	Subtotal:
	$37,181,157

	
	

	Basic Grant Total:
	$92,693,733

	
	

	Tech-Prep
	$8,697,032

	
	

	Grand Total:
	$101,390,765


B. State Leadership

1. Required Activities Carried out in 2002-03
· Assessment of Vocational Programs:  The TEA Division of Career and Technology Education staff gave presentations around the state to provide educators with information about the core indicators and state plan.  

· Developing, improving, or expanding the use of technology in vocational and technical education:  At the secondary level, professional development conferences for Health Science Technology and Technology Education program areas offered teacher training for using technology to enhance teaching and learning in specific content areas.  Perkins grants funded the development of curriculum to facilitate the use of technology in the classroom, and all curriculum materials are posted on appropriate websites.  The web is utilized to disseminate program information and enhance communication to and among Health Science and Technology Education teachers.  The University of North Texas used Perkins funds to develop an e-learning course called HOSA 102: Using Technology Effectively in the HSTE Classroom and HOSA Chapters.  By 2002-03 some 40 Texas school districts had initiated Project Lead the Way (PTLW) programs.  PTLW is a technology-intensive pre-engineering curriculum that was developed by the Southern Regional Education Board as part of the High Schools that Work program.
At the postsecondary level, a state leadership project was funded $154,980 to expand the use of technology.  The project, “Internet Teachers at Every College”, taught more than 350 faculty members how to develop their technical courses for instruction on the Internet.  More than $3,866,000 of the Perkins basic grant funding was utilized to upgrade and expand the use of technology on college campuses.
· Professional development programs:  At the secondary level, the C&TE division provided $2,151,678 in Perkins funds for 27 projects in 2002-03 to improve professional development and/or implement the Texas essential knowledge and skills (see Attachment A).  

At the postsecondary level, seven state leadership projects received $1,032,583 in Perkins funds to develop and provide professional development activities to faculty and staff across the state.  These seven projects were coordinated by a Perkins-funded Professional Development Consortium which brings the individual projects together on a regular basis to assess their progress and contributions to the goals of the state plan.  In addition, over $1,161,976 of the basic grant was utilized to provide in-service training and travel to conferences for college faculty and staff (see Attachment B).
· Support for vocational-technical education programs that improve the academic and vocational and technical skills of students participating in vocational-technical education programs:  The Texas Essential Knowledge and Skills (TEKS) provide the curriculum framework for Texas primary and secondary curriculum.  TEKS for all career and technology courses were developed to improve the academic and vocational and technical skills of participants.  The TEKS for all courses integrate vocational and academic competencies.  The TEA provided $46,866,456 in Perkins funds to local districts during 2002-03 for the operation of C&TE programs based on the TEKS.   
When districts determine that their students need the advantage of career and technology courses not approved under the TEKS, the districts may apply to the TEA to offer an innovative course.  TEA approved 48 innovative C&TE courses after receiving applications from 43 school districts in 2002-03. Many courses were approved to be offered by multiple districts.
At the postsecondary level, the Workforce Education Course Manual (WECM) provides the framework for technical curriculum.   The WECM is composed of courses that include academic and technical competencies, and approved technical programs offered at Texas community and technical colleges must consist of these courses.  The WECM provides for the consistent integration of academic and technical skills and ensures that all postsecondary students across Texas receive the same high quality curricula.   The CB provided $242,646 in Perkins funds for the development and maintenance of WECM curricula in 2002-03.
· Preparation for nontraditional employment:  Perkins funds provided support for programs leading to nontraditional employment, including programs in health science technology (nontraditional for males) and various areas of trade and industrial education (nontraditional for females).  Texas community and technical colleges actively recruit students into non-traditional programs, and non-traditional program participation is one of the Institutional Effectiveness guidelines used by the State to evaluate colleges and their programs.
Supporting partnerships among local education agencies, higher education, and other entities:  Texas uses Tech-Prep and other Perkins funds to facilitate and improve partnerships between local education agencies, higher education, and employers.  The TEA works closely with the CB, the Texas Workforce Commission (TWC), the Texas Workforce Investment Council  and other entities to develop effective linkages to support Texas students.  The TEA has worked closely with companies such as Intel and Cisco Systems to develop vendor-neutral innovative courses and purchase statewide site licenses under which districts may receive training and resources to implement courses that prepare students for high-skill, high-wage careers.  Through memorandums of understanding, the TEA, the CB and TWC work together to track the movement of students through the educational system and into employment using secondary education exit records, postsecondary enrollment records, and wage and unemployment records.
· Perkins funds were utilized over the last five years to align the TEKS (secondary) and WECM (postsecondary) for over 80 courses to create Advanced Technical Credit (ATC) courses. Teachers who teach ATC courses must complete a formalized training and be approved before the secondary school can use a unique course identifier for that course on student’s transcripts. These ATC technical courses will then transfer to any participating community or technical college in Texas. This alignment allows the designers of Tech-Prep programs the ability to use dual-credit courses, Advanced Placement courses, ATC credit courses, and locally articulated courses to provide a means for students to earn college credit while they are in high school.  
Twenty-six Tech-Prep consortia were provided $8,740,487 in Perkins Title II funds for the regional implementation of Tech-Prep programs and activities during the 2002-03 fiscal year. Tech Prep funds are distributed according to a formula that considers the special needs of small rural consortia while also considering the number of students that will be served. (See attachment C)

· Preparing individuals in State institutions:  The Windham school system and Texas Youth Commission received $926,938 in Perkins funds in 2002-03.  The Windham school system served 15,688 incarcerated adults in C&TE courses.  More than 3,103 individuals received certifications or licenses after participating in Windham C&TE programs.  

· Support for programs for special populations that lead to high-skill, high-wage careers:  The Division of Career and Technology Education at the TEA provided $57,568 to the Texas A&M University Special Populations Resource Center in 2002-03 to provide school districts and other entities with instructional materials, teaching aids, and information about meeting the unique needs of students who are members of special populations.  
At the postsecondary level, more than $13,079,000 of the basic grant was utilized for special populations activities.  Statewide Leadership projects are coordinated by a Perkins-funded Special Populations Consortium that brings the individual projects together on a regular basis to assess their progress and contributions to the goals of the state plan. Among the most successful projects and systems are those that serve single parents by providing child care, learning communities, loaner textbooks, and assistance with transportation.
2. Permissive Activities

· Technical assistance:  Technical assistance for C&TE programs was provided by Perkins-funded staff at the state’s 20 education service centers.  The TEA C&TE staff provided technical assistance in 2002-03 to individuals and school districts operating C&TE programs through extensive telephone support, numerous statewide conferences, and presentations at conferences and workshops.  Technical assistance was also provided through electronic avenues:  The Texas Education Agency Career and Technology website (http://www.tea.state.tx.us/Cate) received up to 273,815 visits each month, and the division’s list serve had a membership of more than 2,000.  

At the postsecondary level, the CB staff provided technical assistance to individuals and institutions through telephone support, telephone and web conferencing, site visits, numerous statewide conferences, and presentations at conferences and workshops.  THECB staff follows a five-year schedule of Perkins technical site visits where individual colleges are monitored on site for programmatic improvement and audited for fiscal compliance issues. The CB staff maintains a list server and an e-mail discussion group as a communications channel to the 57 community and technical colleges that receive Perkins funds.  In addition, an elaborate web site provides technical assistance with grant management including electronic submission, amending, and reporting features.  It is also the site of web modules, which provide assistance on specific issues.  These web modules are continuing to be developed under the STARLINK project, which was funded with $94,989 of Perkins state leadership funds in 2002-03.
· Improvement of career guidance and academic counseling programs:  The Texas Education Agency uses Perkins funds to support the improvement of career guidance and counseling programs at the secondary level by cosponsoring two joint conferences for administrators and guidance counselors.  Funds were used to provide career orientation teacher certification training at C&TE conferences.  A Perkins-funded project at the University of North Texas at Denton provided statewide professional development and technical assistance for career guidance programs personnel.  
At the postsecondary level, more than $4,645,740 in Perkins funds were used to support counseling programs at the community and technical colleges. Over $125,000 in Perkins leadership funds supported the Counselors’ Network, which brings together public school, community, and postsecondary counselors for professional development in career counseling, developing seamless educational systems, and incorporation of technical education pathways into a life-long learning system.  In 2002-03, over 5,100 counselors participated in the Network. In 2002-03 Texas colleges utilized basic grant funds to support local One-Stop Shops to help provide social services and career placement services to students that would not be otherwise available within the college.
· Support for cooperative education (work-based learning):  Perkins funding assisted Texas school districts in serving 27,553 students in work-based learning programs in 2002-03.  All postsecondary programs supported with Perkins funds are required to include a capstone experience that is usually a worksite-based learning experience.
· Support for vocational student organizations:  Recognizing that career and technology student organizations (CTSOs) play an important role in developing students’ leadership, academic, and workplace skills, the TEA holds charters for eight CTSOs, and funded several staff positions to assist with the programs.  In addition, TEA provided $144,145 in 2002-03 Perkins funding to CTSOs to assist in their operations.

· Support for charter schools:  In 2002-03 the Agency provided training in Perkins funding and requirements to charter schools that either operate, or may potentially operate, C&TE programs. The Agency provided $303,907 in 2002-03 Perkins funding to 36 charter schools that offered C&TE programs.  

· Family and Consumer Sciences programs:  With assistance from Perkins funding, family and consumer sciences (FCS) courses served 239,378 students in grades 7-12 for the 2002-03 program year.  Two projects at Texas Tech University, funded with $315,000 in Perkins monies, provided professional development and developed instructional materials in support of FCS courses.  Another project at Texas Tech provided alignment between secondary and postsecondary Hospitality and Culinary Arts courses for Advanced Technical Credit statewide articulated courses.
· Education and business partnerships:  The TEA continued partnerships with business and industry in 2002-03.  Some 357 school districts are offering the Internetworking Technologies innovative courses through an ongoing partnership with networking technology companies.  The Agency also continued partnerships with the organizations CompTIA (information systems technology) and AYES (automotive technology) in order to provide support and resources for vendor-neutral C&TE courses.  TEA purchased a statewide license through CompTIA’s JOBS+ program to offer all Texas high school teachers and students with free or half-priced vouchers for certification exams.
Postsecondary programs that are supported by Perkins funding are required to have an active Advisory Committee with representation from local business and industry.  When a national, regional, local or outside certifying agency skill standard does not exist, programs are encouraged to incorporate the state-adopted skills standards into the curriculum. Colleges must indicate how they have determined a need for a new program and authenticate that the curriculum was developed with local industry input prior to the program being approved by CB staff.
· Improve or develop new vocational and technical education courses: When districts determine that a course would be beneficial for their students, but the course is not included in the existing TEKS, districts may develop essential knowledge and skills for an innovative C&TE course.  TEA approved 48 innovative C&TE courses after receiving applications from 43 school districts in 2002-03.  Many courses were approved to be offered at multiple districts.
Postsecondary Perkins funds supported ten state leadership projects with $3,171,667 in Perkins State leadership funds, which were utilized for the development and maintenance of WECM (Workforce Education Course Guide manual) curricula and career and technology programs.  More than $2,654,000 of the basic grant was utilized to upgrade curriculum.  A listing of statewide leadership projects can be found in Attachment B.

The Tech-Prep programs in Texas now are included in more than 96 percent of the independent school districts and all of the state community and technical colleges. All consortia governing boards contain business and industry partners in addition to representatives from partnering educational institutions. More than 39,000 students participated in Groundhog Day shadowing experiences in 2003. Texas has begun to develop formal written agreements among the various educational institutions of all levels to ensure that students who choose a technical career are enabled to pursue further education, even to baccalaureate and beyond. One such formally sponsored project is the Texas TWO STEP where the University of Texas at Arlington has partnered with 26 community and technical colleges to accept the entire AAS degree into their BA and BS programs. In addition, UTA has agreed to accept Tech-Prep course credits that students may have received in high school and applied toward their AAS degree. A survey taken in the summer of 2003 indicates that there are over 1500 formal AAS degree to baccalaureate agreements in place to allow students who have earned an AAS to transfer those courses into a university without a loss of credit.  
3.  Core Indicator-Related Activities

In 2002-03 the TEA Career and Technology staff made numerous presentations at conferences and workshops around the state regarding the core indicators and state plan.  The indicators have been posted on the division of career and technology education website (http://www.tea.state.tx.us/Cate/measures.pdf), where they can be accessed and examined by districts.  The division is working closely with staff of the Agency’s Public Access Initiative online data warehouse project to provide districts and the Department of Education online access to performance under state and local indicators.  

The CB participated in the 1999-2000 postsecondary pilot project with OVAE to develop definitions and parameters for core indicators under the new Perkins Act. The core indicators are a fundamental part of the Texas Institutional Effectiveness system and play a major role in the Annual Application for Perkins funds, which is driven by core indicator data for individual colleges by program.

See the Financial Status Report for information about expenditures of Perkins allocations.
C. Implications for Next Fiscal Year/State Plan


The TEA will provide more training to districts in the new fiscal year regarding the state and local indicators.  Districts need to be more aware of the courses designated as nontraditional, and that enrollments in those courses are being monitored.  Electronic delivery of postsecondary information, technical assistance and data, along with web enhancement of the Annual Application and Request for Qualifications (RFQ) for leadership grants, reinforce the core indicators and the need for accountability and can be accessed on the Internet at http://www.thecb.state.tx.us/ctc/ 

II. PROGRAM PERFORMANCE

A. 
State Performance Summary  

Please note:  As previously agreed, the core indicator data in this report is one year behind the actual reporting period. The delay in submitting data occurs because the denominator for most measures includes students who did not return to school in the school year following the reporting period.  Texas will not be able to compare the records for students during the 2002-03 school year with the 2003-2004 returning class until spring 2004.  The delay in reporting data for this report reflects Texas’ extensive experience with collecting student-level data and editing the data to ensure that our databases are accurate.  We do not want to release data to the U.S. Department of Education or to Congress that is inaccurate. 

Secondary Measures – 2002-03 School Year 

(Data reflect outcomes for the 2001-02 school year)
1S1
Academic Skills (standard is defined as meeting minimum expectations on Texas Assessment of Academic Skills [TAAS] tests prior to the 2003-04 school year, and the Texas Assessment of Knowledge and Skills [TAKS] test in 2003-04 and beyond):  77.63% of Texas career and technology students met the minimum expectations of the examinations.  This result was an increase of .32% above last year’s performance, which was 77.31%.  The result was below the 77.78% agreed-upon performance level by .15%.  Females continued to outperform males, with 81.17% of female students meeting the minimum standard, compared to 74.17% of male students. Among ethic groups, American Indians experienced the most improvement, with an increase in performance from 70.27% in 2001-02 to 76.27% in 2002-03.  Performance remained fairly consistent across special population groups.  The academic performance of Tech Prep students increased slightly, from 82.22% in 2001-02 to 82.45% in 2002-03.
1S2
Vocational Skills (Successful completion of C&TE courses):  The completion rate of 76.94% was .52% lower than the 2001-02 performance level, which was 77.46%.  The result also did not meet the agreed-upon performance level, which was 77.74%.  Females outperformed male students, with 79.02% of female students completing C&TE classes, compared with 74.92% of the male students completing C&TE classes.  The reduction in performance was fairly consistent across most ethnic groups and special populations, with the exception of American Indian students, whose rate increased from 70.27% in 2001-02 to 73.10% in 2002-03.  The performance of Tech Prep students dropped slightly as well, from 82.22% in 2001-02 to 80.45% in 2002-03. The reason for the performance reductions is unknown, especially given the increase in the percentage of C&TE students who received a diploma or GED (see 2S1).
2S1
Diploma or GED:  The percentage of career and technology students who received a high school diploma was 79.58%.  This performance exceeded the prior year performance by 1.31%, and exceeded the agreed-upon performance level by 1.47%.  Females continued to achieve diplomas at a rate slightly higher than that for males:  81.60% compared with 77.60%.  Tech Prep student performance increased by almost 2%.  Performance increased slightly for most special populations groups, with the exception of students in “other educational barriers”, who dropped by about 2%.
2S2
Credential:  The percentage of Texas career and technology students who received an industry certification credential in addition to their high school diploma increased from 7.50% in 2001-02 to 9.98% in 2002-03.  The result exceeded the agreed-upon performance level by 4.48%. Results by ethnicity, Tech Prep status and special population are not available for this measure.
3S1
Placement:  The percentage of Texas career and technology graduates who were successfully placed in postsecondary education or the workforce after graduation was 76.85%.  This result was down by .56% from 2001-02, but exceeded the agreed-upon performance level by 1.22%.  The placement rate for Tech Prep students increased slightly, from 78.09% in 2001-02 to 78.71% in 2002-03.  Performance for most special population groups was down.  The economic downturn probably contributed to the drop in the overall performance result.
3S2.
Retention.  Not required for secondary education.

4S1
Nontraditional Participation:  The percentage of Texas career and technology students who participated in programs that are nontraditional for their gender in 2001-02 was 10.33%.  This result exceeded the 2000-01 performance by .02%, but did not meet the agreed-upon performance level, which was 10.81%.  Female students continued to enroll in programs that are nontraditional for their gender at a higher rate than male students.
4S2
Nontraditional Completion:  The percentage of Texas career and technology students who completed programs that are nontraditional for their gender in 2001-02 exceeded the 2000-01 performance by .28%.  The result did not meet the agreed-upon performance level, which was 11.15%.
Major Challenges/Reasons Special Populations Did Not Reach Performance Level:  Limited English proficient students, individuals with disabilities, economically disadvantaged students and single parents all exhibited below-average performance.  These special populations students must overcome many challenges to succeed.  Limited English proficient students must learn a new language at the same time they are learning a skill. Disabled students often face unintended barriers created by equipment that is designed for use by the non-disabled.  Economically disadvantaged students often face financial challenges that make meeting immediate life needs more pressing than preparing for future employment.  Single parents must often choose between being available for their children and being available for an employer or class. 
Postsecondary Measures

1P1 and 1P2 Academic and Technical Skill Attainment:  With a performance of   90.01%, the target of 88.75 was exceeded by  1.26%. As was the case last year, variances above/below standard were small among gender, ethnic or special population groups.  In addition, even for those somewhat under target, all subcategories showed incremental improvements.
2P1  Completion: While there was slight improvement overall compared to last year, it continues to be difficult to increase performance level on this measure. Texas initiated a designator within its data collection system for student intent last year. Because the completion indicator is based on a six-year cohort it may be another two or three years before quality data based on the new intent designator will be available.  With a target of 35.87% performance of 34.41% was under target by 1.46%.  From the 1996 Full-Time, First Time in College (FTIC) cohort, 34.41% completed their programs or transferred to universities.  Again rates were similar for gender and there was some variation for ethnicity and special populations.  
3P1  Placement:   With a target of 90.00%, performance of 94.42% exceeded target by 4.42%. Moreover, all subcategories exceeded target. Taking out additional placements found through supplemental follow-up activity with institutions lowers the rate to 90.45%, which is still above criteria; this is the performance level reported in tables, as it was not possible to include the supplemental placement students in the employment retention tracking (otherwise, the numerator/denominators would have seemed disjoint between 3P1 and 3P2).  After rising over the previous three years,  the rate appears to be holding steady now.  The high performance level is due to the efficiency of the Texas follow-up system based on administrative data exchange with the state labor department, as well as a vigorous supplemental follow-up system with the postsecondary institutions.  NOTE: With targets this high, the “ceiling effect” becomes a significant barrier to further enhancement of already high performance; at the current performance level, the ceiling likely has been reached.
3P2  Employment Retention: A high target level of 93.44% made it difficult to meet the standard.  While under target, retention in employment remained at a high rate of 89.25%. While we expect a high level of performance to be maintained in general, the Texas economy slowed during the tracking period and employment retention was negatively impacted. For this year, we were not able to access federal job employment data such as US Postal Service, DoD or OPM information which also contributed to a lower resultant figure. In addition, it can be observed that among the people who were not retained in employment four quarters after employment, 603 of them were employed by quarter 4, 2002.  That’s an additional 2.95%, coming out of the downturn.  NOTE: With targets this high, the “ceiling effect” becomes a significant barrier to further enhancement of already high performance.
4P1  Nontraditional Participation:  A target rate of 12.94% was missed by 1.03%.  Male non-traditional participation, which was over target and improving previously, continues to climb at 19.66%, however, female non-traditional students continued to lag, and even slipped somewhat to 6.87%. Whether the programs identified as non-traditional for females are especially recalcitrant for change is not clear.  White students continued to show the lowest non-traditional participation rate among ethnic groups at 11.61%, while Asians showed the highest, at 20.98%. The variance spread for special populations groups were essentially as before, with a spread between 8.2% - 13.2%. Notably, the participation patterns remain consistent over time across subcategories in general. 

4P2  Nontraditional Completion:  With a performance level of 8.84%, a target rate of 9.73% was missed by  0.89%. This performance is virtually identical to last year. As with participation, male non-traditional program completion was better represented than female non-traditional student completion rates.  As with gender, performance across ethnic groups and special populations categories was remarkably consistent with the previous year.

B.  MEASUREMENT APPROACHES AND DATA QUALITY IMPROVEMENT

The baseline years for each of the Texas subindicators appear in Table C.

TABLE C

Texas Perkins Subindicators
	Indicator
	Outcome Measured
	Approach
	Baseline Year

	1S1
	Academic Skills 
	State Academic Assessment System
	1998-1999

	1P1
	Academic Skills 
	Course Completion
	Fall 1998

	1S2
	Vocational Skills
	Course Completion
	1998-1999

	1P2
	Vocational Skills 
	Course Completion
	Fall 1998

	2S1
	Diploma
	State Administrative Data
	1998-1999

	2P1
	Diploma/Transfer
	State Administrative Data
	Fall 1994 graduating class

	2S2
	Credential
	State Administrative Data
	2000-2001

	3S1
	Placement
	Administrative Record Exchange
	1998-1999 graduating class

	3P1
	Placement
	Administrative Record Exchange
	1997-1998

	3S2
	Retention 
	Not Required
	Not Required

	3P2
	Retention
	Administrative Record Exchange
	Spring 1998

	4S1
	Nontraditional Participation
	State Administrative Data
	1999-2000

	4P1
	Nontraditional Participation
	State Administrative Data
	1998-1999

	4S2
	Nontraditional Completion
	State Administrative Data
	1998-1999

	4P2
	Nontraditional Completion
	State Administrative Data
	1998-1999


· State’s assessment of the data quality:  Most of the data used for the Texas secondary performance measures is drawn from the Public Education Information Management System (PEIMS), which has been in existence for about 20 years and is refined constantly.  Because the performance measures are based on PEIMS data, Texas is confident that the quality of its data is very high.  
The data used for the postsecondary measures are drawn from the Coordinating Board Management (CBM) reports system, which has been in existence since 1973 and is constantly refined and improved.   All college and university registrars and research personnel provide feedback into the system and it is considered to be highly effective.  All data are certified by the college presidents as being accurate.  Texas is confident that the postsecondary data is of the highest quality.
· State activities to improve data quality:  The PEIMS data system is constantly being refined.  The Texas Education Agency provides technical assistance in improving the quality of data at the district level through presentations at conferences and workshops, and by training education service center C&TE specialists in C&TE data collection procedures and challenges.  In the past, some districts have underreported enrollment of coherent sequence course takers.  Beginning with the 1999-2000 school year, the Agency based five percent of district Perkins allocations on the number of C&TE coherent sequence students the district reports.  This practice seems to have improved data quality.  Placement data is based on linkages and administrative record exchanges with the wage and unemployment records system, civil service system, military records, public postsecondary enrollment records, and various other entities.  The quality of data received through this system is very high.  
At the postsecondary level, the Educational Data Center (EDC) and the Community and Technical Colleges Division of the CB work together to provide technical assistance workshops throughout the state to college reporting officials so that the college data will be accurately reported. All data is processed electronically from the colleges directly to the EDC where professional staff members process it.  The reports must clear several edits before the data is finally considered complete.  The quality of data is very high.  Changes in core measure can only be implemented if the CBM reporting system is modified because the Texas Legislature has mandated a reduction in college reporting requirements.

Significant progress has been made in linking secondary and postsecondary databases to provide longitudinal data on students from pre-kindergarten to post-graduate education. Moreover, wage records currently are obtained via administrative record exchange with the state department of labor, allowing more direct student follow-up capabilities.
C.  Effectiveness of Improvement Strategies in Previous Program Year

Secondary Education
1S1
Academic Performance:  C&TE student performance on the TAAS tests continued to improve, with 77.63% of C&TE students meeting the standard.  In 2002-03, Texas moved from the TAAS tests to a new system of tests called the Texas Assessment of Knowledge and Skills (TAKS).  The TAKS tests increased in rigor and breadth, and the exit test moved from the 10th grade to the 11th grade.  The agency provided professional development opportunities for educators in all C&TE program areas to learn new techniques and information that would enhance their course content and teaching skills, thus improving the academic achievement of their students.  Perkins-funded C&TE classes reinforced concepts taught in the required curriculum, and helped C&TE students perform well on the TAAS tests.  
Under the oversight of the TEA, the number of High Schools that Work Sites (HSTW) in Texas increased in 2002-03, reinforcing the importance of a strong academic foundation to students in HSTW schools.  The Agency will continue to ensure that C&TE courses integrate concepts from the required curriculum and remain current with industry standards, and that students are aware of expectations from schools, parents, and employers that they perform well on academic assessments.  
1S2
Vocational Course Completion:  Vocational course completions dropped slightly in the reporting year, from 77.46% to 76.94%.  The reason is unknown, especially since the overall rate of students receiving a diploma (2S1) increased.  The division provided professional development opportunities for educators in all C&TE program areas to learn new techniques and information that would assist them in improving their course content and teaching skills, leading to higher course completion rates.  The Agency will continue to ensure that C&TE courses remain current with industry standards, and provide students with the knowledge and skills they need to succeed in postsecondary education and the workplace.

2S1
Diploma or GED:  The percentage of students who received a high school diploma or GED rose to 79.58% in the reporting year.  In all C&TE program areas, the division provided educators with professional development to improve their course content and teaching skills, thus encouraging more students to complete their foundation and career and technology courses and graduate.  TEA support for Tech-Prep programs facilitated increased enrollment in articulated courses linking secondary and postsecondary education, which encouraged students to earn a high school diploma and enter postsecondary education.  Enrollment in Tech Prep courses increased to 125,428 in 2002-03.  The Agency continues to provide professional development and support for Tech-Prep programs, and to encourage C&TE students to successfully complete high school. 

3S1
Placement:  The placement rate dropped from 77.41% to 76.85% in 2002-03, perhaps because of worsening economic conditions.  Texas has been collecting follow-up data for the past six years through the Texas State Occupational Information Coordinating Committee (renamed Career Development Resources). The Agency began implementing procedures in 1999-2000 to make disaggregated placements available to districts through the TEA website.  

4S1
Nontraditional Course Participation:  Participation in nontraditional courses rose slightly, from 10.31% to 10.33%.  School districts continue to offer more courses that are nontraditional, such as health science technology courses, which traditionally appeal to females; and trade and industrial courses, which have traditionally appealed to males. Professional development activities enhance educator and counselor awareness of opportunities and salaries in nontraditional fields.  Enrollments have risen as educators provide this information to students.  However, nontraditional enrollment in some areas, such as cosmetology, remains low.
4S2
Nontraditional Course Completion:  Completion of nontraditional courses rose slightly in 2002-03, from 10.20% to 10.48%.  Completion rates for male students in programs that are nontraditional for males tend to be lower than that of females enrolled in programs that are nontraditional for females.  Professional development activities enhance educator and counselor awareness of opportunities and salaries in nontraditional fields. Enrollments and completion rates have risen as districts provide this information to students. School districts continue to offer more courses that are nontraditional, such as health science technology courses, which traditionally appeal to females; and trade and industrial courses, which have traditionally appealed to males.


Postsecondary Education

1P1 and 1P2 Academic and Technical Skill Attainment:  Student achievement was at a consistently high rate of 90.01%.  The CB provided professional development opportunities for educators to improve the curricula and assist them in improving their course content and teaching skills, leading to acceptable student achievement levels in their coursework.  The CB will continue to ensure that WECM courses integrate academic and technical skills, are consistent with industry standards, and provide students with the knowledge and skills they need to succeed in the workplace.  Advisory Committees ensure that the curricula are relevant and match the needs of business and industry.

2P1 
Completion:  The graduation/transfer rate for students was 34.41%, marginally higher than last year.  The target for 2003 is 35.87%.   Emphasis on the retention and completion of students has been included in the Closing the Gaps strategic plan for Higher Education in Texas.  Since this is an incoming cohort measure, it does n t really provide data in a timely enough manner to allow for intervention strategies. Hopefully, increased focus on achievement and student retention will lead to enhanced completion rates.

3P1 
Placement:  The postsecondary employment and university transfer rates in Texas have been high over the past several years and are maintaining at 94.42%.  This is an excellent result and demonstrates positive student outcomes.  Colleges hire placement coordinators to help students attain jobs in their specialized areas.  The placement office publishes openings on bulletin boards and on-line.  Also, the placement office targets businesses, community based organizations, and professional organizations in making referrals.  At larger colleges, economic development coordinators are employed to develop jobs for the students.  Due to  the currently high performance level and natural ceiling effects,  future performance  may  be static in the future.
3P2 
Employment Retention:  Retention in employment of graduates remains high at 93.05% but missed the target by  0.39%. While an economy stronger than the national average during the period in question might have accounted for part of that success, a concerted effort to link coursework elements to workplace requirements also deserves credit. Development of the CB's Guidelines for Instructional Programs in Workforce Education, and insistence that institutional programs have elements congruent with the CB's Workforce Education Course Manual help assure that standard and productive knowledge/skill sets are provided to graduates before they enter the workplace; this also increases the probability that graduates will obtain appropriate types of employment, as well as acceptable compensation. Career and placement counseling before employment enhance the likelihood that graduates enter an assignment with realistic expectations for work life conditions.  Due to the continuing downturn in the economy in Texas and nationally the increases anticipated for 2003-2004 will be static or less than those for 2002-2004 and may continue to be static in the foreseeable future.
4P1 
Nontraditional Program Participation: Participation in nontraditional programs is slow, but efforts continue and there is progress in many subcategories.  Colleges continue to offer programs that are nontraditional, such as allied health, which traditionally appeal to females; and technology-based programs, such as Automotive Technology, which have traditionally appealed to males. Professional development activities enhance educator and counselor awareness of opportunities and salaries in nontraditional fields.  Enrollments have risen as educators provide this information to students.  Perkins funds have supported the publication of several documents to encourage nontraditional enrollments by providing the labor market information and expectation of earnings for these programs.  In addition, the CB produces a newsletter to high school students, which conveys the numerous options they have in their postsecondary pursuits.  Colleges hire full time recruiters to recruit special populations, especially non-traditional students.  This is accomplished through college nights, college campus fairs where high school students are invited on campus, One-Stop shops, and through high school counselors and Tech-Prep consortia.  

4P2 
Nontraditional Program Completion: Completion of nontraditional programs is static overall as professional development activities enhance educator and counselor awareness of opportunities and salaries in nontraditional fields.  Colleges provide support groups and mentoring programs for non-traditional students and these are very important in the retention of students.  The counseling office provides the advising the students need to meet their goals in non-traditional employment. A typical community college student takes three or more years to complete a program of study and the impact of Perkins activities on increased completion of nontraditional students is not yet evident.

E. 
Improvement Strategies for the 2003-2004 Program Year

The following improvement strategies will be applied to improve performance under all core indicators:

Secondary Education

· Local performance on Perkins indicators will be made available online through the Public Access Initiative and through the Carl D. Perkins online application system.

· The Agency will continue to improve the professional development activities it coordinates to ensure that educators have the information and skills they need to help students succeed in C&TE and academic courses. 

· Student performance in C&TE classes will be examined based on the core indicators, and districts with high percentages of students who do not receive a diploma or GED will be identified and monitored.  

· Districts that demonstrate the need to improve the completion and graduation rates for students in their C&TE programs will be asked to include strategies for addressing these areas in their campus improvement plans.  

· Collaboration will continue with other TEA divisions that serve special population students, including the Bilingual and Special Education divisions, to ensure that the needs of these students are being met in C&TE classes.  The Texas Education Agency will encourage coordination and collaboration at the district level through presentations during professional development activities. 

· The TEA will continue to promote and support the High Schools that Work program, which improves the academic performance of all students in participating schools and emphasizes the importance of successful high school graduation and continuing education and/or training.

· The TEA will continue to refine the procedures to conduct in-house analysis of student placement data.

· The TEA and THECB will continue to collaborate on the Statewide Articulated Advanced Technical Credit Program (ATC) to encourage students to take higher-level career and technology courses while in high school and enhance their opportunities in postsecondary education.
Postsecondary Education

· Require that colleges review core indicator data and perform a self-evaluation as part of the Annual Application for the Basic Grant.

· Establish and maintain four areas of funding for leadership grants: professional development, curriculum development, PK-16 Partnerships, and special populations.
· Focus on priority topics as determined by the leadership consortia and based on the state strategic plan for Perkins implementation in the annual Request for Quotes (RFQ) for state leadership funds.

· Based on the Texas strategic plan for Perkins implementation developed for the improvement of technical education in community colleges continue the consortium approach for state leadership projects, providing direction of individual projects and focusing on the improvement of the  core Perkins indicators.

· Provide web-based reports to colleges and community partners to show the improvement of the colleges and the state on the Perkins core measures.

· Evaluate the success of all Perkins funded activities by the use of quantifiable student outcomes data.

· Provide at least 10 STARLINK teleconferences and other technical assistance workshops throughout the state.

· Provide an annual application process that requires a college to evaluate its performance and determine the appropriate course of action to resolve any deficiencies.

· Encourage colleges in the development and maintenance of “one-stop shops”; track Perkins expenditures on these efforts.

· Provide information concerning WIA and other federal legislation quality measures to participating colleges and agencies.

· Evaluate 25% of all the technical programs each year and provide state maintained databases so that all colleges have baseline data and trend data of their performance.

· Align the Perkins measures with the Closing the Gaps higher education strategic plan.
Attachment A
CARL PERKINS DISCRETIONARY PROJECTS 

FUNDED BY THE TEXAS EDUCATION AGENCY
2002-03
Total Funds:  $2,151,678

Trade and Industrial Education

	Prairie View A&M University (Added on Contract), $39,510

	The purpose of this project is to provide required teacher certification courses in the Greater Houston and Southeast Texas area for Trade and Industrial Education teachers currently employed on emergency teaching permits.

	

	University of Texas at Tyler, $9,900


	The purpose of this project is to provide teacher certification courses in the Northeast Texas area for Trade and Industrial Education teachers currently employed on emergency teaching permits.

	

	University of North Texas, $27,900

	The purpose of this project is to provide required teacher certification courses in the North Texas area for Trade and Industrial Education teachers currently employed on emergency teaching permits.

	

	Southwest Texas State University, $40,500

	The purpose of this project is to provide required teacher certification courses in the Austin, San Antonio and for the surrounding area for Trade and Industrial Education teachers currently employed on emergency teaching permits.

	

	Texas A&M University at Corpus Christi, $18,500

	The purpose of this project is to provide required teacher certification courses in South Texas, and other areas as needed for Trade and Industrial Education teachers currently employed on emergency teaching permits.

	

	Texas A&M University, College Station,  $153,000 (Reduced from 2001-02 award)

	The purpose of this project is to provide support for the teachers in the delivery and implementation of the Trade and Industrial Education TEKS curriculum.

	

	University of North Texas, $52,000 (NEW - Added Contract)

	The purpose of this project is to provide support for teachers in the delivery and implementation of the Trade and Industrial Education TEKS curriculum.


Health Science Technology Education

	*University of North Texas, $90,000

	The purpose of this project is to provide professional development that meets the needs of health science technology education teachers seeking certification, to offer training and mentoring for new teachers, and offer technical support and skill development for experienced teachers. Includes $30,000 for professional development conference.

	

	University of North Texas, $205,000

	The purpose of this project is to provide support for health science teachers in the delivery and implementation of the TEKS.  All materials produced through this grant shall be correlated with the TEKS for Health Science Technology Education.


Business and Marketing Education

	University of Houston (Business), $14,850

	The purpose of this project is to provide teacher training and preparation to business education teachers who need to complete specified courses for permanent certification and assignment to teach courses in business education.

	

	Southwest Texas State University (Business), $47,500

	The purpose of this project is to provide teacher training and preparation to business education teachers who need to complete specified courses for permanent certification and assignment to teach courses in business education.  Includes $30,000 for a professional development conference.

	

	Texas A&M University at Commerce (Business), $18,450

	The purpose of this project is to provide teacher training and preparation to business education teachers who need to complete specified courses for permanent certification and assignment to teach courses in business education.



	

	Southwest Texas State University (Marketing), $61,000

	The purpose of this project is to provide teacher training and preparation to marketing  education teachers who need to complete specified courses for permanent certification and assignment to teach courses in marketing education.  Includes $30,000 for a professional development conference.

	.

	University of Houston (Business), $205,000

	The purpose of this project is to provide for the research, development, upgrading, and dissemination of specified curriculum documents for use by business education teachers, student materials, as well as professional development training in their use.  All materials produced through this grant shall be correlated with the Texas Essential Knowledge and Skills (TEKS) adopted by the State Board of Education that emphasize what students need to know and be able to do.  These documents will serve as guidelines to assist teachers in planning and carrying out quality instruction for students.

	

	University of Houston (Marketing), $180,000

	The purpose of this project is to provide for the research, development, production, and dissemination of specified curriculum documents for use by marketing education teachers and student materials, as well as professional development training in their use.  All materials produced through this grant shall be correlated with the Texas Essential knowledge and Skills (TEKS) adopted by the State Board of Education that emphasize what students need to know and be able to do.  These documents will serve as guidelines to assist teachers in planning and carrying out quality instruction for students.


Family and Consumer Sciences Education
	Texas Tech University, $110,000

	The purpose of this project is to provide a coordinated system of regional and statewide professional development that meets the pre-service education needs of prospective family and consumer sciences teachers, the ongoing in-service education needs of current family and consumer sciences teachers and teacher educators, and the need for supplemental training and mentoring for new teachers.  Includes $30,000 for a professional development conference.

	

	Texas Tech University, $205,000

	The purpose of this project is to develop instructional materials that provide support for family and consumer sciences teachers in the effective delivery and implementation of the Texas Essential Knowledge and Skills (TEKS) for Family and Consumer Sciences Education.


Agricultural Science and Technology Education

	Sam Houston State University (Added on Contract), $3,000

	The purpose of this project is to provide training to qualify teachers for certification in the Work Based Learning Program and to provide for follow-up in-service and activities.

	

	Palacios ISD, $5,000

	The purpose of this project is to provide training to qualify teachers for certification in the Aquaculture Agricultural Industry Training Program and to provide for follow-up in-service and activities.

	

	Sam Houston State University, $30,000

	The purpose of this project is to provide training to qualify teachers for certification in Agricultural Mechanics and Power and Machinery Repair Agricultural Industry Training Program and to provide for follow-up in-service and activities.

	

	Texas Tech University, $13,000

	The purpose of this project is to provide workshops and in-service training and activities for entry year teachers.

	

	Sam Houston State University, $15,000

	The purpose of this project is to provide training to qualify teachers for certification in Horticulture Agricultural Industry Training Program and to provide for follow-up in-service and activities.

	

	Texas A &M University, $55,000

	The purpose of this project is to provide workshops, in-service training and activities for 

Agricultural Science and Technology Teachers across the state. Includes $30,000 for a professional development conference.

	

	Texas A&M University, College Station, $205,000

	TEKS Implementation Support Systems for Agricultural Science and Technology Education

The purpose of this project is to provide for the teachers in the delivery and implementation of the Agricultural Science and Technology TEKS curriculum.


Technology Education

	University of Texas at Tyler, $55,000

	The purpose of this project is to provide support for Technology Education teachers through certification training, mentoring programs, curriculum training, and leadership 

development.

	

	University of Houston, $235,000

	The purpose of this project is to provide support for the teachers in the delivery and implementation of the Technology Education TEKS.  All materials produced through this grant shall be correlated with the TEKS for Technology Education.  Includes $30,000 for a professional development conference.


Special Populations

	Texas A&M University at College Station, $57,568

	Special Populations Career and Technology Education Resource Center.  The purpose of this project is to provide instructional materials, teaching aids, and information on meeting the unique needs of students who are members of special populations.


Attachment B
CARL PERKINS POSTSECONDARY DISCRETIONARY PROJECTS FUNDED BY THE TEXAS HIGHER DUCATION COORDINATING BOARD, 2002-03
Total Federal Funds –$ 3,743,488

Total Projects – 30

WECM – Workforce Education Course Manual

ATC- Advanced Technical Credit
	El Paso Community College, $124,359

	Provide leadership for all Leadership grants related to professional development activities

	

	Weatherford College, $125,000

	The Texas Counselor’s Network

	

	Northeast Texas Community College, $153,285

	Development of an on-line training system for adjunct faculty who need training in pedagogy

	

	El Paso Community College, $386,000

	Texas Collaborative for Teaching Excellence

	

	Tyler Junior College, $154,980

	Internet teachers at every college

	

	Galveston College and South Texas Community College, $90,363

	On-line training modules for new technical deans

	

	Navarro College, $157,200

	Rural College Focus Group to foster collaboration among rural colleges for the delivery of technical programs

	

	Texas State Technical College-Waco, $200,000

	Forecasting future technical education needs and the specific development of DACUM materials for emerging technologies

	

	Tyler Junior College, $236,263

	Development of a labor market forecasting software system for use by all Texas two-year colleges

	

	Austin Community College, $65,000

	TEKS/WECM Curriculum Alignment for Health Professions

	


	Dallas County Community College – Mountainview College, $131,750

	FIRST Academy – recruitment and support of women in engineering technology programs

	

	Educational Service Center 5, $123,083

	State Leadership Consortium for P-16 Technical Education Initiatives

	

	North Harris Montgomery County CCD, $107,881

	Mentoring and Assistance for Learning Communities in Technical Programs

	

	North Harris Montgomery CCD, $135,000

	Teacher Professional Development and Training for ATC Courses

	

	Texas Tech University, $35,593

	TEKS/WECM Alignment for Hospitality Services and Culinary Arts

	

	Weatherford College, $339,046

	Texas TWO STEP Project

	

	Dallas County CCD – Brookhaven College, $ 69,668

	Bio-Hazard Technology Curriculum Development

	

	Texas State Technical College – Sweetwater, $85,000

	Nanotechnology Curriculum Development

	

	Dallas County CCD – Richland College, $125,000

	Computer/Internet Security Curriculum Development

	

	Dallas County CCD – Eastfield College, $ 87,284

	Collaborative Geriatric Services Curriculum Development

	

	North Harris Montgomery CCD, $124,387

	State Leadership Consortium for Curriculum Development

	

	Texas State Technical College – Waco, $89,532

	Fuel Cell Technology Curriculum Development

	

	Tarrant County College, $35,596

	Training for College Personnel on the Use of the WECM

	

	Midland College, $86,389

	WECM Leadership Project

	


	Midland College, $176,257

	WECM Maintenance Project

	

	Coastal Bend Community College, $84,190

	State Leadership Consortium for Special Populations  


Attachment C
PERKINS TITLE II TTECH PREP CONSORTIA, 2002-03
Total Federal Funds –$ 8,697,032

Total Projects – 26

	Howard College, Concho Valley Tech Prep Consortium
	$228,656

	
	

	Southwest Texas Junior College, STAR Tech Prep Consortium
	$236,073

	
	

	Victoria College, Golden Crescent Tech Prep Consortium
	$233,015

	
	

	McLennan College, Heart of Texas Tech Prep Consortium
	$264,851

	
	

	Paris Junior College, Upper East Texas Tech Prep Consortium
	$243,546

	
	

	Laredo College, South Texas Tech Prep Consortium
	$245,967

	
	

	Blinn College, Brazos Valley Tech Prep Consortium
	$237,744

	
	

	Vernon Junior College, North Texas Tech Prep Consortium
	$235,639

	
	

	TSTC-Sweetwater, West Central Texas Tech Prep Consortium
	$252,097

	
	

	Lamar College – Orange, Southeast Texas Tech Prep Consortium
	$260,762

	
	

	Angelina College, Deep East Texas Tech Prep Consortium
	$251,279

	
	

	Temple College, Central Texas Tech Prep Consortium
	$257,259

	
	

	South Plains College, South Plains Tech Prep Consortium
	$259,927

	
	

	Amarillo College, Panhandle Tech Prep Consortium
	$263,759

	
	

	Midland College, Permian Basin Tech Prep Consortium
	$265,632

	
	

	Grayson County College, Texoma Tech Prep Consortium
	$281,612

	
	

	Collin County Community College, Global Edge Tech Prep Consortium
	$291,706

	
	

	Coastal Bend College, Coastal Bend Tech Prep Consortium
	$286,477

	
	

	University of Texas at Tyler, East Texas Tech Prep Consortium
	$303,847

	
	

	Region 9 ESC, Upper Rio Grande Tech Prep Consortium
	$325,709

	
	

	Austin Community College, Capital Tech Prep Consortium
	$374,452

	
	

	TSTC-Harlingen, Lower Rio Grande Tech Prep Consortium
	$367,791

	
	

	Alamo Community College System, Alamo Tech Prep Consortium
	$454,713

	
	

	Dallas Community College System, North Central Texas Tech Prep Consortium
	$714,840

	
	

	North Harris Montgomery CCD, Gulf Coast Tech Prep Consortium
	$882,909

	
	

	Weatherford College, Weatherford Area Tech Prep Consortium
	$239,792
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