Section B

The Narrative Report

For the Consolidated Annual Performance,

Accountability, and Financial Status Report – FY 2003

Executive Summary

I. Program Administration for Carl Perkins is performed by the State Office of Education as the eligible Agency.  State Leadership and Development activities are performed in all required areas and most of the permissive areas.  Most of our core indicator activity during FY 2000 was to identify the core indicator measures and the State adjusted levels of performance, and develop a system to collect data and match various databases to determine performance results.  This effort continued in FY 2001 with more attention given to analysis and use of the data to identify effective improvement strategies.   The process continued in FY 2002 with a comprehensive review of three years of data, and updating of local continuous improvement plans.  The same process was used in FY 2003 adding one additional year of data to the analysis.

II. Overall performance results exceeded 2003 performance targets.  The state’s statewide campaign to encourage non-traditional careers, especially as a way for female students to move into high tech, high wage careers, continues to impact nontraditional training in positive ways, especially as expressed in the secondary and postsecondary results for core indicator 4.  The project was funded with WIA Incentive funds and was also aimed at supporting non-traditional careers for Temporary Assistance for Needy Families (TANF) clients.  We believe that through this effort, many potential TANF clients may have found opportunities to better careers and improved lifelong earnings.  A statewide initiative to integrate numeracy and literacy into ATE Content instruction at the secondary level, and regional math literacy projects at the postsecondary level are aimed at improving student academic achievement.

Perkins Quality Improvement initiatives were conducted with all Perkins recipients.  The purpose was to provide information about Perkins accountability requirements; give local recipient teams an opportunity to review and analyze four years of data (FY 2000-FY 2003); use the data to identify performance gaps; and then  identify and implement strategies that work in each subindicator area and for each special population category.  Resource information on root causes and possible improvement strategies published for OVAE was used to support this process.   Each local recipient discussed performance gaps, challenges, and strategies that worked the previous year.  The State will continue to follow up, monitor and evaluate continuous improvement, and require the implementation of successful improvement practices in the coming year.  We also plan to use State Leadership & Development funds to encourage research based studies on the effects of strategies used.

Narrative

I. Program Administration [Section 122(c)]

a. Report on State Administration (roles/responsibility summary)
The administration of the Perkins legislation in Utah has been performed by the State Office of Education, coordinated by the Coordinator, State and Federal Programs, Applied Technology Education Services.  This office functions as the State Eligible Agency for the Carl D. Perkins legislation.  Perkins funds are received by the State, and awarded to 56 eligible recipients according to formulas established in the law.  Eligible recipients include 40 school districts, 1 College of Applied Technology with 10 regional campuses, and 8 Community/State Colleges and Universities.  Leadership and Development funds are allocated to projects aimed at achieving specific purposes described in Section 124.  Tech Prep funds are allocated to 9 Tech Prep Consortia, each consisting of school districts, technology colleges, and Community/State colleges located within the 9 regions. Five percent of Tech Prep funds is used by the State Office for statewide administration and coordination.  State Administration funds are used by the State Office to develop and implement the State Plan; monitor eligible recipients; and maintain both program and fiscal accountability.  These funds provide 6.5 FTEs, travel, equipment, and office expenses.  State Office staff attended numerous national and regional meetings sponsored by OVAE or NASDVTE and provided input to help resolve national and local issues related to implementation of Perkins III.  Participation in these meetings allowed State Office staff to receive instruction and technical assistance from OVAE staff.  Perkins funds were used in all areas required for local uses of funds in Section 135.

b. Report on State Leadership [Section 124]
1. Required Activities.

· Assessment – A comprehensive assessment of programs and how such programs are designed to enable special populations to meet State adjusted levels of performance was conducted in November 2001 (year 3 of the five year plan).  The assessment was conducted in conjunction with regional Program Quality Improvement meetings which addressed Core Indicator data, continuous improvement plans, and the statewide assessment.  Public Works Incorporated from Pasadena California was used to facilitate this process.  Each recipient completed a continuous improvement plan that was updated in the Spring of 2002, and again in the Spring of 2003.  Follow up quality improvement meetings were held in Nov-Dec, 2002, and again in Nov-Dec 2003 to review performance results by recipient, indicator, and special population category, and identify performance gaps.  Information on root causes and strategies obtained at the Jacksonville meetings were used as resource materials for the local quality improvement meetings.  Each recipient annually documents performance issues and performance gaps, improvement strategies, and action steps, and then includes this information with their applications the following Spring.  The state monitors these plans to make sure recipients address performance issues.

· Developing, improving, or expanding the use of technology – Leadership & development funds were used in several projects to assist teachers and administrators use technology.  One project helped develop an electronic curriculum published to a CD-Rom.  Current state curriculum standards will be matched with the Animal Science Lesson Plan Library (developed by CAERT)
· Professional development programs – A portion of funds were distributed to nine technology education planning regions throughout the state, where school districts, technology centers, and colleges prioritized and implemented in-service programs within their regions. Other leadership & development funds are used for comprehensive in-service programs coordinated by State specialists, including support for  “Summer ATE Inservice events in all ATE program areas.  

· Programs that improve academic, and vocational and technical skills - A project to improve Utah’s system of “skills testing” continued in FY 2003.  Skills tests are used at the end of courses or programs to determine the level of skills gained through the instruction, and to provide feedback to teachers on the quality and effectiveness of instruction.  

· Preparation for nontraditional training and employment – Several projects were funded to d SEQ CHAPTER \h \r 1evelop and deliver training to schools, students and employers, and coordinate promotion, recruitment, and mentorship programs relating to preparing for non-traditional careers.  This project also developed and distributed informational brochures and presentation media supporting nontraditional careers.

· Supporting partnerships – Two examples are the Automotive Youth Educational Systems (AYES) partnership, which was partially funded with Perkins Leadership & Development funds, and the Comp Tia membership.  These partnerships create more opportunities for students to obtain technical skills in automotive and computer technology.

· Serving individuals in State correctional institutions – A portion ($100,000) of the Leadership & Development funds were allocated to help students in State correctional institutions.  These are awarded on a competitive basis to eligible recipients participating as partners with correctional institutions.

· Support for programs for special populations – Many projects aimed at improving academic achievement focus on needs of special population groups.  The Jordan ATE Math Performance Project focuses on students at risk of failing math competency tests, almost all of which are disadvantaged or LEP students.  Also, FY 03 was the second year of a two-year project funded at San Juan School district to create better opportunities for students to participate in programs that lead to and prepare them for additional postsecondary training.  Nearly half of the district’s Vocational and Technical Education Concentrators are Native American, and economic disadvantaged.  Students in this group scored significantly lower on all Perkins performance measures, except nontraditional participation.  The Native American population in this area face extreme geographical and economic barriers.  Creating better opportunities for these students to advance to postsecondary programs, and help with transition, is expected to have a positive effect on their performance.

2. Permissive Activities – Many other project have been awarded for permissible uses such as technical assistance for eligible recipients, career guidance programs, student leadership organizations, family and consumer science programs, education and business partnerships, etc.  

3. Core Indicator Related Activity

Activity –During FY 2003 we continued to refine the core indicator measures and the State adjusted levels of performance, and improve our system to collect data and match various databases to determine performance results.  We reviewed and implemented feedback from OVAE regarding the reporting of performance results.


Outcome – We received student level data from all eligible recipients, and have been able to determine performance results by matching concentrators to SAT scores, Skill Testing scores, DWS employer file Board of Regents enrollment file, a major private university (Brigham Young University), and the Department of Defense.  We have made considerable progress in collecting data, electronic matching of records, and reporting.  This has enabled us to evaluate statewide results as well as each recipient’s performance relative to the core indicators and State adjusted levels of performance as a whole, and by special population categories.  We now have four years of performance data and can begin to evaluate trends in results. This has been analyzed and reviewed by recipients, who then use the information to identify performance gaps, and improvement strategies that work.


Budget (or reference section C: “Instructions for Completing Financial Status Report”) – See Section C.  Funds were set aside in Reserve and used, consistent with the uses of the Reserve fund, for specific projects aimed at implementing strategies and action steps to reduce performance gaps and improve performance.  These projects were aimed at improving math and literacy performance of ATE Concentrators.

	Davis
	School Improvement Project

	Granite
	Math Application in ATE Content

	Granite
	Infusing Literacy in ATE Core

	Jordan
	ATE Math Performance Project

	WSU
	Math Initiative - B


c. Implications for next fiscal year/State Plan – Through our continuous improvement process local recipients review data showing performance results each year and asses the effectiveness of various strategies and plans.  Those that work best are continued and adjustments made where needed.

II. Program Performance


Performance Accountability – Core Indicators [Section 113]


Special Populations [Section 122(c) (7), (8), (13), (17), (18)]


Tech Prep [Sections 204(c) and 205]


Fiscal Requirements [Sections 122(c)(10) and (11); and 122(c)(4)(A) and (B)]

a. State Performance Summary
Describe the State’s performance results compared to negotiated performance levels and comparable performance results including special populations and Tech Prep.  Describe reasons for not meeting levels for each core subindicator.  Also, describe major challenges or reasons for special populations not reaching performance levels of vocational concentrators for all applicable core subindicators.  If you failed to meet the agreed upon performance levels for the preceding year provide a copy of the State improvement plan. (Sec 123)

Overall, Utah exceeded agreed upon performance levels.  This was also true at each level (secondary, postsecondary, tech college).  The following chart shows the breakdown of results by subindicator.






Performance Results for Utah

	 
	FY 2003

	Core Indicator
	03 Target
	03 Actual
	Diff
	% of Target

	Secondary
	 
	 
	 
	 

	1S1 Acad Achievement
	48.76
	49.44
	0.68
	101.39%

	1S2 Skill Achievement
	35.50
	62.10
	26.60
	174.93%

	2S1 Completion
	92.74
	95.49
	2.75
	102.97%

	3S1 Placement
	65.04
	71.09
	6.05
	109.30%

	4S1 Nontrad Participation
	34.60
	34.94
	0.34
	100.98%

	4S2 Nontrad Completion
	16.29
	16.98
	0.69
	104.24%

	  subtotal
	292.93
	330.04
	37.11
	115.63%

	College/University
	 
	 
	 
	 

	1P1 Acad Achievement
	76.98
	77.21
	0.23
	100.30%

	1P2 Skill Achievement
	72.96
	83.91
	10.95
	115.01%

	2P1 Completion
	16.95
	12.31
	-4.64
	72.63%

	3P1 Placement
	44.94
	75.14
	30.20
	167.20%

	3P2 Retention
	81.24
	81.67
	0.43
	100.53%

	4P1 Nontrad Participation
	16.29
	17.44
	1.15
	107.06%

	4P2 Nontrad Completion
	15.00
	15.78
	0.78
	105.20%

	  subtotal
	324.36
	363.46
	39.10
	109.70%

	Applied Technology College
	 
	 
	 
	 

	1A1 Acad Achievement
	27.41
	32.83
	5.42
	119.77%

	1A2 Skill Achievement
	27.41
	32.83
	5.42
	119.77%

	2A1 Completion
	27.41
	32.83
	5.42
	119.77%

	3A1 Placement
	66.31
	65.71
	-0.60
	99.10%

	3A2 Retention
	81.24
	85.71
	4.47
	105.50%

	4A1 Nontrad Participation
	17.58
	17.30
	-0.28
	98.41%

	4A2 Nontrad Completion
	18.48
	14.40
	-4.08
	77.92%

	  subtotal
	265.84
	281.61
	15.77
	105.93%

	Totals
	883.13
	975.112
	91.98
	110.10%


Secondary

1. 1S1 - Academic Achievement.  Academic Achievement is a measure of the percent of ATE Concentrators meeting or exceeding the state average on the Stanford Achievement Test, a national, norm referenced test of academic skills.  Overall performance on this measure exceeded the target for FY 03, with 49.44% of ATE Concentrators exceeding the State Average.  This shows ATE Concentrators are doing as well overall as all students   As reported above, several projects aimed at improving academic achievement for ATE Concentrators were funded this year from Reserve or Leadership & Development funds.  In addition, because of last year’s drop in this measure, many districts are focusing more attention on interventions and school-wide initiatives to help students perform better academically.   The best performance was obtained by males, Caucasians, Asians/Pacific Islanders, and Tech Prep students.  The lowest performance was recorded for individuals with disabilities, economic disadvantaged, LEP, Blacks, and Native American.  The lower performance in these groups is expected considering the nature of the measures (both are written exams).  Scores on Standardized written tests, such as the Stanford Achievement Test tend to be related more to factors such as number of parents in the home, and education or income level of parents than types of courses taken.   Ethnic and special population groups also have more difficulty due to language or educational barriers.

2. 1S2 – Vocational Skills.  This measures the percent of ATE Concentrators passing a skills test in their area of concentration.  The results are obtained by matching ATE Concentrators with the Skills Testing database. By encouraging students and their teachers to include social security numbers on the answer sheets, we were much more successful in getting matches this year than last year, increasing the number in the denominator by 12.3%.  Performance in this measure jumped dramatically over last year substantially exceeding the state target for 2003. The target was renegotiated with OVAE from preliminary test result information after the State revised the skills tests and scoring process.  The dramatic increase in performance can be explained by 1) better matching of concentrators with the skill test database, 2) better understanding by instructors of curriculum standards, and 3) increased effort by instructors to teach to curriculum standards measured by skills tests.   Just like last year, females did much better than males, and most special population groups performed better on this measure than academic achievement.  Tech Prep concentrator results were higher than other disaggregated groups.  Results for individuals with disabilities, academic disadvantaged, blacks, Hispanic, and Native Americans were lower for many of the same reasons as for academic achievement.  The skills tests are written tests, which give some difficulty to individuals with language and other educational barriers.   

3. 3S1 – Placement.  Placement is the percent of completers placed in the three months following completion.  Our Adjusted Performance Levels for Core Indicator 3 were negotiated under the assumption that we could use FY 2000 data as the baseline, FY 2001 data for the 01 performance level, FY 2002 data for the 02 performance level, and FY 2003 data for the 03 performance level.  However, our placement data are not available until February-March.  Since extensions are no longer available, we do not have FY 2003 data to report.  OVAE instructions indicate that “States may report the previous year’s data under Core Indicator 3 “Employment” and “Retention,” and include a brief description in the narrative explaining the reporting.
However, even with this lag in reporting we were still able to exceed the 03 3S1 target.  During 2003 we put in place a number of placement strategies, including increasing the number of social security numbers reported, thereby increasing the number of successful matches with the department of workforce employer file.  This year we were also successful in obtaining matches with department of defense and military records, so these placements are now included.  Next year we hope to include matches with other states.  The Department of Workforce Services has recently joined the Wage Record Interface System (WRIS) and will work with us to match our students with these out-of-state employment records.

4. 4S1 – Nontraditional Participation., and 4S2 – Nontraditional Completion.  These measure the percent of ATE Students enrolled in and completing non-traditional programs.  The 03 results exceed the targets in both areas.  After not meeting the target in 2001, the State expended $300,000 in incentive fund resources from the Department of Workforce Services to improve performance in this area.  The major strategy involved a statewide media campaign to change attitudes of parents and students toward non-traditional career opportunities.  Utah is a very traditional state and many parents discourage students from pursuing non-traditional careers.  We believe the influx of resources and campaign in this area helped improve performance for both 02 and 03 years.  Also, many local recipients continue to conduct training, and informational programs to address this area.  Generally a larger percentage of males and ethnic minorities participated in non-traditional courses. Native Americans, Asian/Pacific Islanders, and all special populations groups tended to perform better on completion.  Females were lower on both participation and completion.  This is due in part to male student interest in foods and teen living courses, which are part of the Family and Consumer Science program.

Postsecondary Colleges

5. 1P1 – Academic Achievement, the percent of concentrators achieving a 2.0 GPA on general ed courses.  Overall performance results exceeded the target for FY 03, and show a continuous upward trend since FY 2000.  As with secondary school districts, most colleges have implemented strategies to improve academic achievement for ATE Concentrators, so we should see continued improvement.  Some of the Reserve funds were used to support math/literacy initiatives for postsecondary ATE concentrators.  Female students scored highest on this measure, with a substantial increase over last year.  Even though Blacks, Native Americans, disabled, single parents, and displaced homemakers performed lowest, in most cases both their scores and numbers included increased over FY 02.  

6. 1P2 – Vocational Achievement, the percent of concentrators achieving a 2.0 GPA on vocational courses.  2003 performance results increased over last year and exceeded the negotiated target.  Blacks, Hispanic and disabled scored lower, but realized substantial gains over the previous year.  Single parent and LEP students scored lowest.  Special tutoring programs will continue to assist these students improve performance in this area.

7. 2P1 – Diploma/Credential, percent of concentrators receiving a degree or certificate.  Even though the number of concentrators succeeding on this measure stayed about the same as last year, the number in the denominator increased by over 20%.   As a result, we did not meet the 2003 target.    Female students, disabled, single parent, displaced homemaker, and tech prep students did better, while Native Americans, Asian/Pacific Islander, and Blacks, performed lowest. Part of the decline in performance on this measure can be attributed to the changing economy and more students leaving school early to take advantage of employment opportunities.  However, we plan to continue implementing improvement stragegies discussed in other sections of this report. 

8. 3P1 – Placement, percent of completers placed during first quarter after completion.  See discussion in 3S1about lag in reporting, and improvement in data collection.  Postsecondary placement results continue to exceed targets. Ethnic minorities, and special populations, except single parents, are lower, but show significant improvements over last year. Results for single parents were substantially improved, and exceeded the state target.  LEP concentrators were lower, but 100% of those employed were retained!

9. 3P2 – Retention, percent of those placed who are still working in next quarter.  See discussion in 3S1 about lag in reporting.  81.67% of those placed were retained.  This exceeded the target.  All subpopulation groups performed extremely well on this measure.

10. 4P1/4P2– Nontraditional Participation and Completion.   After performing below targets for 2 years, both participation and completion in nontraditional training increased to exceed targets for FY 03.  Our statewide strategy explained in 4S1/4S2 appears to have kicked in with some positive effects for postsecondary concentrators.  Females and most subpopulation groups, except single parent participate at a higher level, but males, Native Americans, displaced homemaker, and LEP complete at higher levels.  Tech Prep, disabled, single parent, Black, and Hispanic do not complete very well
Postsecondary ATC

11. 1A1 – Academic Achievement, 1A2 – Vocational Achievement, 2A1 – Diploma/Credential.   These all use the same performance measure, the percent of concentrators obtaining a State Approved certification in their area of concentration.  Performance results increased slightly over the prior year, and exceeded the 2003 target by nearly 5 ½ percentage points.  Results for Blacks, Native Americans, disabled, economic disadvantaged increased substantially, and exceeded the state average.  Perhaps these groups are more motivated to obtain job related certifications.  These results also reflect progress on efforts to increase performance on this measure.

12. 3A1, 3A2 – Placement and retention.   See discussion in 3S1about lag in reporting, and improvement in data collection. Overall performance results did not meet the 03 target, and declined slightly from the prior year.  However, of those placed, retention was good, exceeding the target.   The number of concentrators included in the 3A1 measure increased 20% over the prior year.

13. 4A1 – Nontraditional Participation, the percent of concentrators participating in nontraditional programs.  Participation results were just short of the target and slightly lower than last year.  However,  female participation in nontraditional programs was substantially higher than the target.  Native Americans, Asian/Pacific Islanders, Black, and Single Parents also exceeded the statewide target for participation.  Participation for males as a group was lower.  We are very pleased with the higher performing groups and hope to maintain this level of participation.  This is consistent with our focus on encouraging females to enroll in training for high tech, high wage non-traditional careers.  These higher results for subpopulation groups also likely reflect a strong desire for females, minorities, and disadvantaged attending ATCs to be looking for better paying career opportunities.

14. 4A2 – Nontraditional Completion.  Performance exceeded the target in this area.  Displaced Homemakers were the only students that substantially exceeded the statewide target.  It is encouraging that this group appears to be using training for nontraditional careers as a way to achieve a livable income.

b. Definition of Vocational Concentrator and Tech Prep students
Provide a brief definition of vocational concentrator and Tech Prep student.  Indicate whether the definition has changed from the previous program year.
The definitions have not changed from last year.

ATE Concentrators are students who attain a threshold level of vocational education.  

For secondary, these are students who complete three semesters (1.5 credits) of training in the same ATE program area during grades 9-12.  An ATE Program area consists of all courses beginning with the same first two digits of the CIP Code.  A completer is a concentrator who graduates with his or her class.

For postsecondary colleges, these are full-time students (initially registering as full-time) with declared majors in ATE Certificates, or A.A.S. or approved Applied Technology Education A.S.  Degrees.  A completer is a concentrator who graduates with an ATE Certificate, or A.A.S or approved Applied Technology A.S. Degree.

For postsecondary technical colleges, these are adults completing 60 or more membership hours in preparatory programs.  A completer is a concentrator also designated as a program completer, skill completer, or pre-completion job placement.

Definition of a tech-prep student - Secondary

At the secondary level, a tech prep enrolled student is a student:

Whose SEOP reflects the student’s career area and specific goals are identified that lead the student toward successful completion of the career goal and tech-prep program. A determination is made at least annually that the student is making progress toward the completion of the specified career goal (SEOP career area matches concentrator area; AND who is enrolled in the secondary portion of an articulated tech-prep program.

A tech prep completer is a tech prep enrolled student:

Who completes three applied technology education courses within a program area (vocational concentrators) and graduates from High School (Reported as a senior, coursework can be completed   9th-12th grade)

Definition of a tech-prep student – Postsecondary

At the postsecondary level, a tech prep enrolled student is a student:
Who completes the secondary portion of an articulated tech-prep program and is enrolled in the postsecondary portion of an articulated tech-prep program; AND has a declared major in a college, or is enrolled in preparatory program at an ATC.

A tech prep completer is a tech prep enrolled student:

Who completes postsecondary coursework within two times the normal length of the program.

c. Measurement Approaches and Data Quality Improvement
Indicate the measurement approach(s) used for each of the subindicators.  

Indicate your state’s assessment of the quality of the data using the indicated approaches and list the state activities to improve data quality.  

Briefly describe these state efforts to improve data quality, especially for subindicators with low quality ratings.
1S1 - National Assessment (Stanford Achievement Test). The SAT is well established as a regular assessment tool in Utah secondary schools.  Results are used in numerous ways to establish accountability for districts, schools, teachers, and students.  We have made progress in matching SAT scores with ATE Concentrators but some challenges persist.  Student ID numbers are collected both on the SAT and with the Concentrator data, and used to match for results.  However, many ID numbers can change between the beginning of the 11th grade and the end of the 12th grade.  Additionally, any student who changes schools loses the ability to match the student numbers.  Additional matches are made with names, but there continues to be some inconsistency in how names are reported making these matches difficult as well.  In spite of these problems, electronic matching works quite well in the overall scheme.   

1S2 - State Standards and Assessment System (Skills Testing).   Skills testing scores are matched with concentrators using social security numbers.  This helps with the changing schools and different id numbers.  We have had some difficulty getting students to use their SSN on the tests and in the student records given to USOE, but are making progress.  Although able at this time to achieve 100% matching, we did achieve a higher percentage this year, and the overall results reflect a substantial majority of students involved.

2S1, 4S1, 4S2 – State/Local Administrative Data .  High School graduation and nontraditional data are collected as part of a student level database from school districts.  All forty districts sent in data through an established data clearinghouse.  The clearinghouse includes a number of data checks and error reports.  This data has become much better over the past three years with continued training on what is needed and emphasis on what it is used for.  Also, the increased attention of the data clearinghouse to NCLB requirements has helped with the accuracy and completeness of data.  

3S1, 3P1 – Administrative Record Exchange.  A sustained effort over the last two years has resulted in a successful record exchange matching student social security numbers with DWS employer files, Board of Regents enrollment files, Department of Defense files as well as a large local private university.  The simple fact that the definition of placement and retention indicates what is happening 6 months after completion makes this indicator hard to get in a timely manner.  It is being reported with a 1 year lag time.  The information in the CAR is for the students in FY 2002.  The Department of Workforce Services has joined the Wage Record Interface System (WRIS) in which data is shared among states.  This will expand our match to employment records from other states.

1P1, 1P2, 2P1, 4P1, 4P2 – State/Local Administrative Data for Tech Colleges.  Tech Colleges collect and report data through a common statewide data system.  Data elements have been defined for reporting Perkins and other data to the State.  Because we have been directly involved in the definition of the data elements and determined what is needed, it has been our most accurate data collection method.   Currently the Tech Colleges are considering the addition of several degrees and Utah College of Applied Technology (UCAT) certificates.  These will be incorporated into this measure as they are developed.

1P1, 1P2, 2P1, 4P1, 4P2 – State/Local Administrative Data for Colleges.  Colleges report data to the Board of Regents.  Based on an agreement with the Board of Regents, we receive student-level data containing data elements required for Perkins reporting.  Reports from the Board of Regents include personally identifiable information that we use to confirm performance by student characteristics required by Perkins.

Briefly describe these state efforts to improve data quality, especially for subindicators with low quality ratings.  

1) Gave each recipient a copy of the total results with adequate time to review and resubmit any data that was incorrect.

2) Overall data results have been compiled and reviewed with each recipient and corrections have been implemented as necessary. 

3) Made a concentrated effort to make those who administer the Skills Tests aware of the necessity of the SSN on each students answer sheet, and how this is used for matching skills testing results to concentrators.  This was done at a meeting with the administrators themselves at each school.

4) Sent a copy of the actual bad testing data back to the directors where less than 85% of the students tested had valid SSN.  They found another way to get the accurate SSN for each of the students in the list.  This seems to have helped with the number of SSN’s collected, and improved the matching results.

5) Implemented a matching agreement with the DOD and Military which increased our ability to determine where students were employed.

d. Effectiveness of Improvement Strategies in Previous Program Year
Summarize the planned improvement strategies for each subindicator.  This summary should address the State’s policies and procedures that are proposed to close the achievement gap for its vocational students, decrease bureaucracy and increase flexibility for local programs, increase options for parents and students and focus federal funding in those vocational programs, services and activities that are proven to increase student achievement.

Provide a brief narrative on these strategies.  The brief narrative should address the following major questions as they relate to the approved state plan activities.

· What activities were completed?

· To what extent did the planned expenditures impact and support these activities?

· What results were achieved from these activities for all students or targeted populations?

· What were the impacts (or are the expected impacts) on the core subindicator for all students or targeted populations?

· What are the implications for planning or revising improvement strategies for next program year?
Utah”s Performance Plus Plan.  Utah is concerned with closing the achievement gap for all students.  The state’s educational results are outstanding and the envy of many in the United States, especially as compared to the dollar spent per child for public education. Our public, parents, educators, and state leaders can be pleased with the excellence in Utah’s classrooms, as our schools are wonderful engines of industry and achievement.  

Like any great engine, an occasional tune-up improves performance and provides greater efficiency in operation.  The desire for all students to be better prepared led to the adoption of a November 1, 2002 Board motion on “increasing student competency.”  This action resonated well with Governor Michael O. Leavitt who has long advocated for a system of competency-based education.

Subsequently, the 2003 Utah State Legislature passed, and the Governor signed, Senate Bill 154 directing the Board and the State Superintendent of Public Instruction to:

· Focus on core academics

· Increase graduation requirements

· Ensure that high school seniors are progressing in challenging courses

· Implement competency standards for progress and graduation

The resulting proposal was created, titled Performance Plus.  This plan reflects a confluence of legislation from No Child Left Behind, SB154, and UPASS as well as the experience and wisdom of successful educators and leaders throughout Utah.  The proposal will:

· “Raise the bar” so that all students will graduate with core curriculum competency.

· Focus on core academics while maintaining a balanced curriculum.

· Require increased parental involvement, increased student commitment, significant additional funding for assessment and intervention, and increased public support to be successful.

A copy of the full Performance Plus document is available on request.

1S1/ 1P1 - Academic Achievement.  This is the most troubling of all our core indicators.  We are able to collect data, and estimate performance, and compare to agreed upon targets.  As a general rule, for high school students, we do not expect applied technology education coursetaking, or concentration in ATE to directly impact this measure.  In the first place, scores are obtained at the beginning of the 11th grade, while most advanced ATE training is received after that in the 11th and 12th grades.  Furthermore, Scores on Standardized written tests, such as the Stanford Achievement Test tend to be related more to factors such as number of parents in the home, and education or income level of parents than types of courses taken.  These are factors we do not control!  However, we have begun to identify and implement strategies to address performance in this area.  Here are several examples for both high school and college.

· Student Achievement and School Success: The Impact of ATE.  A statewide ATE Summit was held June 24-25 in Park City, Utah to address the role of Applied Technology Education in Student Achievement and the Added Value of ATE in School Success.  Some of the projects listed below were highlighted as possible strategies that could be implemented by other recipients.  The State Office of Education also initiated a multi year strategy to incorporate strategies for integrating numeracy and literacy learning within ATE Content

· Vocational Improvement Program (VIP)– Several districts have implemented the VIP.  Perkins formula funds are used to compensate instructors in after hours programs that address basic math and literacy for vocational students.  This program has been in place in three districts in the Bear River region.  ATE Directors cite examples of success with helping students to succeed academically, vocationally, and in completion of high school.  There is no scientific research available to document results, but all concerned agree the program is working.

· 9th Grade Access Program – Jordan district in Salt Lake County has implemented a pilot program at one Junior High.  The program uses Perkins formula funds to pay for a full time instructor who teaches supportive math skills to students at risk academically and at risk of dropping out.  These are students who are expected to become ATE Concentrators by the time they complete high school.  The students will be compared to a similar group of students from a similar Junior High in the district.  8th and 11th grade Stanford 9 scores will be compared between the two groups to determine the effect of the 9th grade access program.

· Project CRISS (CReating Independence through Student-owned Strategies) – Granite District in Salt Lake County.  This is a course for Vocational instructors that focuses on specific instructional strategies that can be used in the classroom to increase student achievement.  These are research-based strategies for increasing student achievement by Robert Marzano.

· Math Tutoring Labs in Colleges – Weber State University has moved math tutoring from the math department to each separate college.  They found that the individual colleges have more motivation to address remedial math issues and relate math instruction to vocational skill attainment.

· Tutoring programs – Quite a few school districts and colleges use Perkins funding to support tutoring programs available to students at risk academically.  Tutors assist them with basic math and literacy skills.

1S2 - Skill Attainment.  This continues to be the most positive and helpful measure we have.  Skill tests in Utah have been very successful over the past several years to gauge success in programs, and keep teachers focused on competency based teaching.  

· State Specialists have continued to improve skills testing validity, and expand testing to more students.   Considerable gains were made this year in numbers of students taking and obtaining skill certification.  ATE skill testing is becoming a model for competency assessment in the Utah public education system.  We feel this effort will strengthen our accountability system, but more importantly, will improve teaching and enhance student learning.  

2S1 - High School Graduation.  Performance in this measure is already above 90%.  Almost all students who receive a threshold of Vocational training (concentrate) end up graduating from High School.  

· The main strategy to maintain this high level of completion will be to continue providing relevant vocational technical instruction coupled with work-based learning experiences and comprehensive education and career guidance.  Utah’s Performance Plus plan calls for additional math, science, and literacy credits required for High School graduation.  Perkins funding is used to support integration of literacy and numeracy learning experiences into ATE Curriculum.  This should help vocational concentrators learn academic skills and stay interested and involved in school until graduation.

3S1, 3P1, 3A1 – Placement.  Because of the lag in placement data, we are only now beginning to see the results of strategies implemented one year prior to last year.  Following are some examples of initiatives and projects funded through Perkins.

· Improve the matches.  A major strategy this year was to obtain larger percentages of Social Security numbers from students in order to include more students in the denominator and numerator.  

· Additional matching procedures with the Department of Defense and a major private university (Brigham Young University) were implemented this year.  This will include more military and civilian placements and more higher ed placements.

· More comprehensive matching with Department of Workforce Services Wage Record Interface System, including other states, will result in higher placement in future years.

· Most local recipients implemented work-based learning experiences as a primary strategy to improve placement.

· Most school districts and all colleges have employer partnerships that facilitate placement of vocational completers.

4S1, 4P1, 4A1 – Nontraditional Participation, and 4S2, 4P2, 4A2 – Nontraditional Completion.  

· Nontraditional Marketing Campaign.  Beginning the latter part of FY 2001 we initiated a statewide campaign for non-traditional careers.  We were able to participate in Incentive Funding and received $300,000 to support television and radio advertising and other efforts to reduce traditional barriers to non-traditional careers.  The advertising focused on strategies to make parents and students more aware of opportunities and advantages to nontraditional training and careers, particularly where nontraditional students could benefit from high tech, high wage careers.  Many positive results suggest the campaign was successful.  Numerous calls have been received to acquire more information about opportunities and many referrals have been made to non-traditional training programs.  Non-traditional participation and completion are up significantly in colleges and high schools this year as a result of this and other strategies.

· Career Fairs – Career fairs at several colleges are used annually to focus attention on nontraditional careers.  High school students are asked to select at least one nontraditional career to pursue at the fairs.

1P1 – Academic Achievement, 1P2 – Skill Attainment.  See 1S2/1P1 above 

2P1 – Diploma/Credential.  Performance is down slightly.  As Utah’s economy picks up, many students are choosing to get back into the workforce rather than staying in school to obtain a college degree.  Many colleges address placement in their Continuous Improvement Plans, and continue to use some of the following strategies to improve performance on this indicator.  

· Guidance and counseling is a major strategy at colleges to assist students select proper course selection and sequencing to complete their degree programs on schedule.

· Targeted services for high-risk populations – All colleges provide services to individuals who are known to be at risk of stopping out prior to graduation.

· Scholarships and tuition assistance, including PELL/BIA, and assistance from the Department of Workforce Services.

· The State is also reviewing several proposals to increase academic rigor at the high school level.

· In addition, more comprehensive matching of placement in out-of-state jobs through the Department of Workforce Services Wage Record Interface System (WRIS) will show additional placements and improved performance next year.

1A1 – Academic Achievement, 1A2 – Skill Attainment, 2A1 – Diploma/Credential.  Many employers rely on industry certifications as evidence the students have completed required competency standards in a technical field.  These State Approved Certifications are a major performance indicator for the Technical Colleges.

· The primary strategy has been to train faculty on the purpose and advantages of preparing students to obtain certifications, and provide ongoing feedback on results.

· Student progress reviews are used regularly to keep students focused on learning competencies and achieving certifications.

e.
Improvement Strategies for Next Program Year
Provide a brief narrative for each subindicator on the proposed improvement strategies for the next program year.  The narrative should be based on the State Performance Summary (II a ) and the Effectiveness of Improvement Strategies  (II d ) in the previous program years.
Each year we collect more information on the effects of strategies.  Successful practices that can be transferred to other schools, districts, and colleges are identified through the regional continuous improvement process.  We use research-based approaches wherever possible, and publish results for statewide use.  An example is the report “An Evaluation of Three Models for Delivering Elementary Algebra Instruction to Ninth Grade Students,” published by the Institute for Behavioral Research in Creativity (IBRIC) and funded with Perkins Reserve funding.  A copy of this report is available on request.  Each year we also follow up to verify that all recipients are using the data to identify performance gaps and implementing strategies to improve performance.  We will develop local improvement plans and provide technical assistance as needed.

1S1/1P1/1A1 – Academic Achievement

· Targeted math and literacy programs

· A statewide initiative to increase the role of ATE in student achievement and school success

1S2/1P2 – Skills Achievement

· Education and reinforcement for instructors to place a higher value on skills testing and obtaining industry certifications, and ongoing feedback on results.

· Targeted literacy programs

2S1 – Results are already above 95%

2P1 – Targeted services for high-risk populations

3S1/3P1/3A1

· Refinement of data matching procedures

· Expansion of data match to WRIS to confirm out-of-state placements

· Work-based learning, internship programs

· Employer partnerships


3P2/3A2

· Refinement of data matching procedures 

· Expansion of data match to WRIS to confirm out-of-state placements

· Work-based learning, internship programs

· Employer partnerships

· Targeted employability skills training at technical colleges


4S1/4P1/4A1 – 4S2/4P2/4A2

· Training for instructors and students

· Career fairs with non-traditional careers component

· Applied Technology component to High School Career Guide

· ATE Brochures incorporating non-traditional careers information 
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