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Program Administration 

Report on State Administration – Postsecondary

The Wisconsin Technical College System Board met in July, September and November 2002 and January, March, April and May 2003. At the September, 2002 meeting, the State Board reviewed the funding guidelines for the fiscal year 2003-2004 Carl D. Perkins Vocational and Technical Education Act priorities.  Timeline, funding categories and amounts were reviewed.  The State Board reviewed the projects submitted by eligible recipients under these guidelines at their April, 2003 meeting.

During the year, State Board staff revised two Core Indicators of Performance dealing with academic and technical course completion for fiscal year 2004.  Staff also made some administrative adjustments to the Perkins Plan with respect to available funds.

The primary activities conducted under State administration included the monitoring and evaluation of program effectiveness, assuring compliance with Federal laws and providing technical assistance.  During fiscal year 2003, staff evaluated the results of all fiscal year 2002 Perkins projects and conducted mid-year monitoring of fiscal year 2003 projects in February through April of 2003.  On-going technical assistance was made available to all eligible recipients to enhance their reporting capabilities.

The WTCS coordinates with the board authorized under Section III of Public Law 105-220 through membership on the State's Council on Workforce Investment by the WTCS President.  Staff are also specifically assigned to assist and coordinate with the WIA Board.  In August 2003, the State Board made available to the service delivery system under section 121 of Public Law 105‑220, WIA, a listing of all postsecondary and adult programs assisted under Title I of Perkins III.

Report on State Leadership - Postsecondary

Special Population Assessment 

The Wisconsin Technical College Staff provided leadership in the following assessment activities:

· The technical colleges conducted on-site comprehensive evaluations of 54 programs.  These on-site evaluations covered eight aspects of the programs (1) student demographics, recruitment, retention, graduation and placement; (2) curriculum content and delivery; (3) qualifications, certification and continuing professional development of instructors; (4) counseling and support services such as job placement and financial aids; (5) student organizations; (6) impact of an advisory committee; (7) facilities, equipment and resources; and (8) equity and access. 

· The program evaluation process has been re-designed in a continuous improvement format.  The new process, the Quality Review Process, was presented to the colleges in May 2003.  All programs are given a scorecard with the Perkins performance indicators integrated into the state level scorecard indicators.  The scorecards have been pilot tested and the entire process will be piloted beginning in January 2004.  

· Report cards for each college were posted on the WTCS web site.  The report cards show their performance on the core indicators.   These reports have been developed to provide each college with detailed information regarding the success of all students. The report cards document the success of each special population and minority group.  This enables the colleges to target their initiatives at areas where special population students are the least successful.

· Ongoing technical assistance was provided by state board staff in interpreting the report card data, local improvement plan, grant data and mid-year and end-of year reporting.

Use of Technology – Required 
During the fall of 1999, the presidents of the 16 WTCS colleges, WTCS president and the executive director of the WTCS Boards Association committed to an exciting, new venture, the WTCS Virtual Campus which is now know as eTech College of Wisconsin.  In 2002-03, the College served 15,785 students, a 40% increase over the preceding year, and increased course offerings almost 70% to 824 unique courses. 
Other activities for developing, improving or expanding the use of technology included the following:

· A three-year project is developing 15 online learning modules designed for online instructors.

· Held CISCO Regional Faculty In-Service.

· Began redesign of the Computer Information Services instructional area.

· Management Information Services/Computer Information Services faculty/administrators update for on-line courses and differences in IT content focusing on computer security.

· Distance Delivery Trade Group Discussions for plumbers related instructions delivered via ITV.
· Child Care Apprenticeship courses adapted for asynchronous on-line delivery.

Professional Development – Required 
An important factor contributing to student success in the Wisconsin Technical College System is the assurance of current knowledge and skills of the system’s faculty and staff.  Given the pace of information change, professional development must be a continuous and integral requirement of WTCS institutions.  State staff provided leadership at over 50 state-called meetings, in-services and workshops on a variety of topics such as:
· Technology Connectivity, best practices and initiatives..
· Health Occupations.
· Implementation of Lean Manufacturing.
· Farm Business Management Education “Mini-Summit.”
· Client Reporting.

· Trade and Industry Administrators In-Service.
· New Administrators Academy.
· Financial Aid

· Teacher Recertification Workshop for instructors of Criminal Justice

· Displaced Homemakers Coordinators

· Minority Student Participation and Retention

· Printing and Graphics In-Service
Academic Integration (Program Improvement) – Required
The Wisconsin Technical College System has adopted the Worldwide Instructional Design System (WIDS).  The WIDS model is used to develop performance based curricula in which what needs to be learned (the occupational and academic competencies needed for employment) determines what is taught.  All courses for statewide curricula are developed using WIDS.

Within the process of continuous improvement, Perkins Program Improvement Funding was used, for example, to:

· Modify and Adapt Curricula in program areas such as Culinary Arts, Mechanical Design, Associate Degree Nursing, Electro-Mechanical Control Systems, and Press Technician - Printing.

· Identify retention-enhancing factors that contribute to persistence in programs by continuing students and provide support to students who request help in dealing with those risk factors.

· Provide alternative delivery of program courses.

· Focus on NTO enrollment increases within programs such as Accounting, Police Science, Industrial Engineering Tech, Computer Service Technician, Automotive Technician and Practical Nursing.

· Link students with both peer mentors as well as industry mentors.
· Create self-paced individualized study packets for courses found to be especially difficult for students.

Nontraditional Training and Employment – Required 
Wisconsin Technical College staff have conducted or participated in the following activities related to nontraditional training and employment:

· Created a Virtual Resource Center of Gender Equity Resources.  The next step is to link to the Department of Workforce Development Web site so that these resources are available to all staff working in the Wisconsin Job Centers as well as WTCS Student Services staff.  http://www.wtcsystem.org/Studentserv/genderequityresourcesR.htm
· Provided technical assistance to WTCS colleges and Wisconsin Department of Workforce Development by participating on the NTO Special Assistance team directed at increasing the number and success of women and men in nontraditional occupations.

· Reviewed all new program requests and program modifications regarding equitable access and promotion of special populations.

· Provided leadership to the competitive selection of NTO projects funded with Perkins Reserve funds and consulted with the districts on required NTO project revisions.

Partnerships – Required

The Wisconsin Technical College staff partnered with local education agencies, institutions of higher education, adult education providers, K-12 schools, Community Based Organizations (CBOs), business, industry, and labor and other entities to enable students to achieve state academic standards and technical skills.

· Peak Performance for Wisconsin Manufacturers -- With supporting partners that included state agencies, labor and employer organizations, education institutions, and manufacturing extension partnerships, the WTCS sponsored a two-day symposium to begin developing joint strategies for helping Wisconsin manufacturers thrive and compete globally. Following this symposium, the WTCS launched Advanced Manufacturing Solutions, a program to strengthen partnerships and create new collaborations between technical colleges and Wisconsin manufacturers. 
· Workforce Investment Act – The Technical College System was represented on the state Council on Workforce Investment and staff participated in CWI work groups. 

· WIA Title V Incentive Grant – Teamed with Department of Workforce Development to implement the plan for Wisconsin’s $2.6 million incentive grant award that funded five projects featuring partnerships between technical colleges and local workforce development boards to expand health care occupational training and ESL instruction. 
· University of Wisconsin System – Transfer initiatives – The technical college system and the UW System negotiated the outlines of major new initiatives to increase opportunities for technical college students to transfer credits to UW campuses. 
· Division of Vocational Rehabilitation/WTCS/University of Wisconsin -- Implementation and coordination of memorandum of understanding leading to $656,250 of funding for disability support services contracts in the WTCS. 

· Governor’s Work Based Learning Board. Staff worked on Youth Apprenticeship credit policies and Tech Prep performance measures.

· Department of Public Instruction – WTCS, CESA, K-12 personnel – various topics were IEP, Wisconsin Transition Initiative, Youth Options, and Alternative Education.
· The WTCS office has Memoranda of Understanding with the University of Wisconsin System, the Department of Public Instruction and the Department of Workforce Development providing for the sharing of data between the agencies in order to track the movement of students between educational institutions and levels and their post-graduate activity in terms of labor market participation and other educational endeavors.

· The Wisconsin Health Care Workforce Coalition brings together the Wisconsin Hospital Association, Wisconsin Health Care Association, Wisconsin Association of Homes and Services for the Aging, and the WTCS. The primary objective of the Coalition is to increase the supply of nurse and allied health professionals to forestall a decline in the quality of health care available to Wisconsin residents.
· PK-16 Leadership Council – collaboratively led by University of Wisconsin System, Department of Public Instruction, Wisconsin Technical College System, and Wisconsin Association of Independent Colleges and Universities – determines broad policy and program objectives related to creating seamless education opportunities. 
State Institutions – Required 
State Board staff has worked with the State Department of Corrections in providing educational programming for criminal offenders in correctional institutions.  In 2002-03, Perkins funds provided the following in serving 900 students/inmates and 75 Vocational Education staff:

· Statewide Vocational Coordinator and Program Assistant.

· Curriculum writing activities for 10 vocational instructors from the Department of Corrections.

· Computers, software and equipment for 15 vocational programs in correctional facilities.

· Renewed or expanded certification agreements for 15 occupational programs between 10 technical colleges and the 10 DOC institutions within their boundaries.

· Equipment for a new Dental Assistant program at a correctional institution for women.

Special Populations – Required

Staff provided support for special populations in the following activities:

· Reviewed and consulted on best practices on all projects funded for special populations.

· Provided better linkages for programs such as the displaced homemaker program by promoting coordination with WIA .

· Provided consultation to WTCS districts on developing strategies for instruction and activities that promote opportunities for high wage careers.

· Served on various state advisory committees on special populations, i.e. ADA, Sensory Impaired, DVR, Special Ed Council, Department of Workforce Development, etc.

Technical Assistance – Permissive 

State staff provided technical assistance for data collection.  Staff advised districts on financial responsibilities and data collection reporting requirements to ensure compliance with state and federal reporting; assist colleges with data submission issues; and explain requirements regarding changes in Perkins provisions and other grant-supported activities.  Staff created and produced special reports designed to assist the colleges in developing improvement plans and made on-site visits to districts to review reporting issues related to federal reporting requirements. 
Core Indicator Related Activity – Postsecondary
The WTCSB staff developed a format (Report Card) and process for reporting back to the WTCS districts their performance on meeting the Core Indicators.  Report Cards have been issued and presentations made at statewide meetings to explain the Core Indicators.  The Report Card for the WTCS and each college has been placed on the WTCS web site.  

The Core Indicators 1P1 and 1P2 were revised.  The cohort of first-time, full-time students that is followed to calculate this indicator was re-programmed and the result was lower performance levels.  The revisions put these indicators on a realistic improvement track.  

Implications for next fiscal year/State Plan – Postsecondary

No changes are planned for the next program year 

State Performance Summary – postSecondary 
 Three of the Postsecondary Indicators, 1P2, Technical Skill Attainment; 3P2 Retention in Employment and 4P1, NTO Enrollment were met for 2002-03.  The Indicators that were not met were all very close to the target levels. The largest variance from actual to target was Placement which was 1.17% below the target.  The remaining indicators were 0.87% below or less.  As anticipated, constant improvement from initially high levels of performance is difficult.  Establishment of a highly desirable level of performance that simply must be maintained would be a more appropriate approach.    

A cohort of first-time, full-time students is followed for three years to obtain the results for 1P1, Academic Attainment; 1P2, Technical Skill Attainment; and 2P1, Program Completion.

When calculating the retention indicator, all graduates that were reported as employed out of state were deleted from the numerator, as they would not be found in Wisconsin UI records.  

Special Population outcomes were generally below the all student levels for the 2002-03 reporting year for all Indicators except retention in employment, resulting in the overall lower performance on those indicators for which targets were not met.  This is the reason for focusing improvement strategies on special population success and supports that a special population student that completes a program and gets a job has a good chance for success.   

Graduates who were Single Parents and Nontraditional  Career students continued to find employment at the same rate as all graduates:  However, graduates with Disabilities or who were Limited English Proficient, Academically Disadvantaged, Economically Disadvantaged or Displaced Homemakers were employed at rates lower than that of all students with graduates with disabilities having the lowest placement rate.    

Single parents also exceeded the graduation target of 62% for this past year.  All other special population students fell below the all student graduation level.  

Limited English students exceeded the target for Academic Course Completion with all of the remaining special population groups below the target.  No special population student group met the Technical Course Completion level.

 Some of the reasons why the six (6) special population subgroups did not meet baseline levels are:

· Perkins III eliminated funding set asides for nontraditional students, single parents and displaced homemakers, resulting in fewer financial resources specifically directed toward these students making NTO enrollment and graduation difficult to improve.

· Many special population students, such as dislocated workers with low academic skills and individuals coming out of high school with Limited English Proficiency, are requiring more academic remediation to meet the graduation standards for occupational programs.  
· Nontraditional students appear to have more multiple barriers to successful completion of educational programs than do general students.  Twenty percent of all WTCS program students were academically disadvantaged compared to 25% of NTO students. Almost 1/3 or 32% of NTO students were economically disadvantaged while 29% of the general student population was thus disadvantaged.  While 9% of the student body was either a single parent or displaced homemaker, 12% of NTO students were single parents or displaced homemakers.   

· Some colleges have been re-organizing or trying different service delivery models for student services and other activities for special populations’ students. There is less coordination of services for nontraditional students than there has been in previous years since many colleges try to fund services for NTO students from competitive one-year grants made available through Perkins reserves. The evaluation of these service changes will need to be reviewed in the next year or two.

Definition of Vocational Concentrator and Tech Prep students – postsecondary

A postsecondary Vocational Concentrator is a student who has been accepted into a program for the first-time and is enrolled full-time (took 24 or more credits) in his or her program (or programs if the student has been accepted into two programs; i.e., is a double major).  First time means that a student has not been enrolled in a program for the past ten years (student records are not maintained at the state level for more than 10 years).  A cohort of these students is created each year and followed for three years for outcomes; students remain in their cohort even if they take less than 24 credits during the second or third year that their cohort is followed.

A Tech Prep Student at the postsecondary level is a high school graduate who was a Tech Prep student at the secondary level and is enrolled in a WTCS two-year (Associate’s Degree or Two-Year Technical Diploma) or Apprentice program which is assigned to the same Career Cluster as the student was assigned to at the secondary level.  Please see the secondary portion of this report for the definition used by the secondary system for determining if a secondary vocational concentrator is also a Tech-Prep student.

Measurement Approaches and Data Quality Improvement – postsecondary )
All measures are based on data reported through the Client Reporting System, the Wisconsin Technical College System’s data reporting system for all student and grant activities.  The system has been in place since 1991.  The data quality for students is very high.  All student and grant participant records are filtered through a series of relational edits to assure accuracy.  Measurement for Indicators 1P1, 1P2 and 2P1 are all calculated by creating a cohort of first-time/full-time students each year.  Each cohort is followed up for three years and the graduation results reported.  The cohort measurement process was revised in 2001 after a survey of non-completers found many students had graduated from programs other than their original ones.  The procedures were changed so that such students – those who changed their majors and graduated from their new programs during the three years they were in a cohort -- are followed and will be appropriately counted as graduates.

The measurement for Indicator 3P1 is the result of a mail and phone follow up of all graduates conducted by each college and reported to the Technical College System state office.  The response rate for the latest survey was 75%.   The graduates that report employment in Wisconsin are then matched with Wisconsin UI records to measure retention in employment in the quarter following the graduate survey.  

The Wisconsin postsecondary indicators are highly reliable as the data is derived from the same system that accounts for all student records.  The records are edited and reports generated by district and state totals.
Effectiveness of Improvement Strategies in Previous Program Year – postsecondary

The WTCS served 214,620 special populations students with services provided through Perkins basic state grants in FY 2002-2003.  Perkins funds were also targeted to the improvement of particular programs identified by the colleges such as graphic design, technical communication, health careers and culinary arts among others.  

The WTCS Office requires the technical colleges to submit Performance Improvement Plans on a yearly basis when they fail to meet the standards of the Perkins Core Indicators.  The plans identify the students who will benefit from improvement strategies.  The plans also specify particular academic and technical programs targeted for performance improvement.  The strategies identified by the sixteen colleges are incorporated into the state’s improvement plan as success at the college level determines the overall performance of the state.

The WTCS state office developed reports from the Client Reporting System for the core indicators. Based on the review of the core indicators, special population students were not graduating at the same rate as all students.  Since special population students make up approximately 30% of our associate degree and technical diploma student populations, funds were used to provide direct services to 214,620 special population students to help them participate and succeed in vocational and technical education programs or courses. 

Counseling services were provided in record numbers to special populations students.  10,041 received counseling/case management services and 1,918 received counseling assistance.  Career awareness activities were provided to 1,037 students with career guidance provided to 1,860 and direct admissions assistance to 2,083.  Assessment services were provided to 1,794 special populations students.

Counseling services were the most often provided service funded by Perkins basic grant funds. Academic support services continue to be the second most widely used service provided to Perkins participants.  Additionally, recruitment and retention services for NTO students have increased and now are the fifth most provided service.

Academic support and remediation instruction were provided to 7,940 students.  3,296 were provided support services to assist with enrollment and retention.  Job seeking or placement assistance was available to all students in the WTCS; however, 1,741 special populations’ students were provided additional special assistance with job seeking or developing job seeking skills.

In an effort to improve the state of Wisconsin’s performance in serving nontraditional students, the WTCS Office decided to utilize Perkins Reserve funds to serve three purposes, one of which was to serve nontraditional students. In FY 2002-2003, the Wisconsin Technical College System Office awarded 12 such NTO (nontraditional occupations) Perkins grants directed to improving enrollment and graduation of nontraditional students in the amount of $632,160 (52% of the total reserve fund).  1,056 nontraditional students received special services designed to recruit, provide career exploration, enroll and retain students in nontraditional programs. These services contributed to the WTCS enrollment of 7,116 nontraditional students into programs in 2002-2003.  Although the state fell short of its performance goal for NTO graduation, the effectiveness of targeting reserve funds toward increasing retention services for nontraditional students is expected to improve performance in 2003-2004.
The target for academic course completion was 74.15% and performance was at 73.93%.  This compares with a target of 78.70% technical course completion goal and our actual performance of 80.70%.  The colleges will be encouraged to target occupational programs and courses and address the unique problems of special populations enrolled in programs and courses in devising strategies to improve student success.

Although the Wisconsin Technical College System did not reach its target for graduation at 62%, the graduation rate of 61.62% is very good.  It is doubtful that the WTCS can do much if any better given the circumstances and backgrounds of many of the students in our system.

The WTCS colleges were awarded $8,687,090 in Perkins Act funds (81% of the total awarded) to support activities designed to improve enrollment and graduation of members of special population groups.  The state of Wisconsin granted $896,310 in General Purpose Revenue funds to provide additional services for displaced homemakers. The technical colleges allocated $6,681,856 in non-federal funds to serve special population students.  It is noted that planned expenditures compare closely to actual expenditures, the carry-over of Perkins funds from one year to the next averaging about 0.5% of the total awarded from any given year’s state allocation.

Improvement Strategies for Next Program Year

The WTCS office makes performance data available to the WTCS districts, and the state staff ensures that such data as well as information on “successful efforts” is shared among the colleges.  Reports are made available on the WTCS website which provides the course completion, graduation, placement and NTO enrollment and graduation data for each college in the system and for the state as a whole  http://www.board.tec.wi.us/reports/Perkins  http://www.wtcsystem.org/grants/Perkins/perkins.htm.  Additionally, state staff compile the strategies to improve Perkins Performance developed by the individual WTCS colleges and share them electronically with all colleges in the system.  In this way, the colleges will be able to identify and utilize strategies tried by sister colleges to improve their individual college performance  http://www.wtcsystem.org/grants/Perkins/perkins.htm.  Improvement Strategies are compiled for each year.

Each college was also given a disk containing a demographic workbook of data on students in the WTCS.  In this way, the strategies and the data collected by each college are made available to all of the others with the goal of collaboratively improving the overall performance of the state. 

Strategies identified by the colleges to improve Perkins Performance include the following:

Core Indicator 1P1.  Academic Achievement (also apply to 1P2, Technical Skill Attainment)
· Target Perkins, AEFL, GPR and district funds to selected occupational divisions to improve the course completion rate of special populations and all students.

· Provide professional development to instructional staff in understanding and utilizing assessment results.

· The Health & Services division will assign students who are struggling academically to a faculty advisor/case manager.
· Implement summer or pre-start program orientations for selected programs, phasing in all programs as resources permit.
· Increase flexibility in delivery to accommodate student needs (distance learning options, i.e. implementation of 24/7 Learning Access initiative to include more online courses, access to information, flex labs, etc.).
Core Indicator 3P1.  Program Completion

· Engage in research to answer the following two questions:  A:  How many students transfer to other colleges within the 3-Year timeframe?  B:  How many students graduate from their original programs and are not given credit by the WTCS Board due to reporting problems? 

· Chippewa Valley will provide faculty mentoring to 50 selected academically disadvantaged Associate Degree Nursing students.
Core Indicator 3P1.  Placement
· Southwest Wisconsin now offers TechConnect making it the 16th of the 16 colleges to do so.  TechConnect, specially developed for the Wisconsin Technical College System (WTCS), has the capability to generate direct mail and email announcements for graduates, final semester students, faculty, and staff as well as hard copy notices for campus bulletin boards.

· Northeast Wisconsin, in partnership with Turner Construction and the Lambeau Field Renovation Project, will explore options for increasing the training and employment rate of NTO (particularly women) students

Core Indicator 4P2.  Nontraditonal Completion
· Develop new recruitment strategies in conjunction with NTO programs such as "Men in Health Careers Night" and "Women in Industry Night."

· Notify instructors if their program is an identified NTO and educate them about the types of issues and barriers faced  by students in their programs.  Inform them of the tools (NTO Tool Kit, Building Math, Mechanical Reasoning & Spatial Relations Aptitudes course, Workplace Environment Coping Skills, etc.) they can reference and what is available that they may incorporate into their programs.
· Provide case management, advising and support services to women enrolled in NTO programs.

· Operate a formal mentoring component matching female NTO students with mentors employed in trade and technical areas to help increase graduation rates.

Executive Summary—DPI

Narrative

I Program Administration [Section 122 (c)]

a. Report on State Administration (roles/responsibility summary)

· Develop state plan

· Review local plan

· Monitoring and evaluating program effectiveness

· Compliance with federal laws

· Technical Assistance

The Department of Public Instruction employed 5.17 federal FTE to carry out the responsibilities identified above.  Position descriptions of these staff include the following goal and work activities:

Provision of leadership to Career and Technical Education Team activities and the Carl Perkins Act Coordinating Committee (CPACC) for purpose of implementation of federal Carl Perkins Act (CPA) vocational and technical education funding.

· Analyze legislation, rules and regulations, and technical amendments.

· Develop and recommend program policies and direction for CPA funded vocational education programs.

· Assist with development of the mandated CPA State Plan for Vocational Education.

· Assist with the development and implementation of the application and review processes for CPA funding.

· Review and recommend approval of CPA applications for funding.

· Assist with the development of the CPA mandated Annual Performance Report.

· Assist with the development of related data collection and reporting.

· Participate in the planning, coordinating, and conducting of technical assistance activities for district/CESA administrators and Local Vocational Education Coordinators/Designees.

· Participate in Office of Civil Rights Act and CPA monitoring activities as appropriate.

· Serve on team/division/department committees and on agency special projects as requested.

b. Report on State Leadership. (Section 124)

1. Required Activities

A assessment of vocational and technical education programs for special populations

Academic Improvement through CTE—Phase I and II (#1)

The project examined the relationship between student achievement and student participation and non-participation in career and technical education programs using matched pairs of Wisconsin high schools that have received Perkins funds over the past five years.  The matched pairs were constructed from two groups; (a) high performing, high poverty schools that have been designated by DPI as “schools in need of improvement.”  The high poverty high schools included schools with above average concentrators of Title I, EEN, LEP, and ethnic minority students.  By contrasting high schools designed “in need of improvement” with high schools with similar populations that do well on academic measures, the degree to which CTE courses, career and technical student organizations, and other similar career development initiatives “add value” to the learning productivity of high schools in Wisconsin can be determined.

The final report is unavailable at this time.

Reflections on Technology Education in Wisconsin (#9)

The purpose of this project was to develop a brochure on covering the scope and sequence and Wisconsin’s state content standards for technology education.

Employability Skills Assessment Pilot Project (#38)
Hudson, Merrill, and Platteville school districts pilot tested an on-line testing program provide by the National Occupational Competency Testing Institute (NOCTI).  The purpose of the project was to benchmark Wisconsin students in the area of general employability skills.  Findings were presented at the 2003 Work-Based Learning conference.
B develop, improve, and expand the use of technology in vocational and technical education
School to Telecommunications (#14)

The purpose of this project was to have students learn about and engage in video taping, editing, program production, and broadcasting live on the local access channel.  Edgerton school district was responsible for program delivery throughout the school district and community on the local cable channel.

Voice Recognition (#31)

The purpose of this project was to provide training in the use of voice recognition software.  Software use is especially useful for students in a variety of environments where use of the keyboard may be restricted due to physical or cognitive handicap. (Train the trainer model)

See 2.E (#25)

C professional development plans for vocational and technical education, academic, guidance, and administrative personnel

National Skills Standards Initiative (#6)
The purpose of this project was to provide a national conference on industry skill standards and occupational certifications for new economy market-driven education and workforce training programs.

Targeted Agency Staff Development (#16)

This project consisted of DPI funding of activities for professional staff to better provide leadership and assistance to improve, support, and expand secondary vocational and technical education programs.  The training and conferences enabled targeted agency staff to update professional and technical expertise.  Staff participated in 13 professional development experiences.

WBL Conference (#17)

The purpose of this project was to organize and deliver a statewide conference covering the gamut of secondary and post secondary programs, issues, and models related to work-based learning programs.  The coordinated effort, led by DPI, involved DWD, Governor’s WBL, WTCSB, WACTE, and the UW.
Manufacturing (#30)
Janesville school district established a state of the art manufacturing program including CAD, CAM, and automation and provided statewide staff development in Manufacturing.

WALEW Spring Leadership Conference (#34)
DPI was a co-sponsor of this professional development conference.

Alternative Teacher Preparation Program (#39)
The purpose of this project was to develop an alternative teacher preparation associate degree that will serve as the first two years of a baccalaureate degree that prepares individuals for teaching technical education programs at the secondary level.  The first two years will focus on the technical skills of a teacher preparation program, leaving the last two years for the education, method, and evaluation courses.  The program will have a common technical core for all students with the option of five areas for specialization (Construction/Woods, Graphic Communications, Manufacturing, Power/Energy/Transportation, and general Technology).

Health Sciences Occupations Teacher Preparation Program (#42)
The purpose of this project was to initiate a strategic planning process designed to develop a curriculum structure and delivery strategy for the creation and implementation of a bachelor’s degree completion program that will increase the number of DPI and Wisconsin Technical College System certified teachers in Health Occupations.

See 2.J (#44).

D vocational and technical education programs that improve academic and vocational and technical skills of students

See 1.A. (#1) and 2.H (#45).

E preparation for nontraditional training and employment ($60,000)

Tackle Box Project: Preparing Female High School Students

For Technological Careers (#15)

This project focused on 

· creating awareness regarding gender equity in technology education;

· training educators to recruit and retain young women in technology education courses at the middle and high school levels; and

· Developing a series of products targeted toward administrators, educators, counselors, parents, and students that will encourage young women to participate in technology education/technology related careers.

F partnerships which enable students to achieve State academic standards and vocational and technical skills

IT Program Certification (#4)
DPI established a partnership with the Fort Atkinson School District to establish a state-of-the art teaching and learning lab designed specifically for IT courses that support skills in the marketplace. Training was made available to business and technology education teachers across the state in this lab (Phase 2).
Automotive YES (#18)

The focus of the project was to continue to provide technical training and support for high schools.  The WATDF will coordinate teacher training and program administration for AYES and auto career programs.

21st Biennial Apprenticeship Conference (#33)

DPI was a corporate sponsor of the conference.

Second Annual International Bioethics Forum:  Who Decides? (#37)
DPI was a silver sponsor of the forum.

21st Century Urban Technology Symposium (#46)

DPI co-sponsored a student poster/portfolio showcase from across the United States.  Presentations on the importance of standards based education reform, teacher leadership, technology literacy, as well as addressing critical issues related to diversity in an urban setting were made.

See 1.A (#17 and #45).
G State institutions (up to 1%)

State Institutions (#35)

The Carl Perkins Vocational and Technical Education Act of 1998 (CPA) Title I, Part B, provides an opportunity for state institutions; such as, state correctional institutions and institutions that serve individuals with disabilities, to improve vocational and technical education programs.

The Department of Public Instruction (DPI) proposes to achieve this purpose by providing vocational and technical education services and activities designed to meet the special needs of students in state institutions with the following fundable activities:

· vocational programs based on labor market projections of future employment trends in order to train for new, emerging, nontraditional, and changing occupations;

· special services, including adaptation of competency-based curriculum instruction, and equipment, to meet the needs of the students;

· basic skills instruction when determined such instruction is necessary to meet the vocational and technical needs of students;

· vocational assessment designed to familiarize students with vocational opportunities and assist in making program selections based on skills, interests, and future employment opportunities;

· vocational and technical education training through community-based organizations and arrangements with private vocational training institutions, private post-secondary training institutions, employers, and other local education agencies when there is an absence of sufficient vocational and technical education facsimiles or in which the vocational education programs do not adequately address the needs of the students. Vocational education services and activities shall, to the extent practicable, include work-site programs with access to modem machinery and tools;

· guidance, counseling, and career development activities conducted by professionally trained counselors including counseling services designed to facilitate the transition from school to post school employment and career opportunities as well as placement services.

The Department of Corrections was the eligible recipient of 2002-2003 monies.  Ethan Allen School, Southern Oaks, and Lincoln Hills School were the youth correctional sites.  These sites expended their grants according to these fundable activities.

H special populations that lead to high skill, high wage careers
See 1B (#31) and 2.H (#45).
2. Permissible Activities

The Department of Public Instruction employed 7.75 FTE to carry out the responsibilities identified below.  To maximize the limited number of career and technical education staff employed by DPI, these permissible activities are integrated into multiple positions.

A technical assistance

See above.

B improvement of career guidance and counseling programs for career decision making

Web-based Career Assessment (#43)
The purpose of this project was to develop a web-based career assessment tool for school district which will increase the participation rate of students being provided current career information.

C establish vocational and technical education agreements between secondary and post secondary vocational and technical education programs, such as tech-prep programs

No activity.
D cooperative education

Education for Employment Resource Guide (#2)

The purpose of this project was to develop a resource guide and provide statewide staff development training on implementation of a quality E4E program.

See 1.C (#17) and 2.E (#25, #26, #27).

E vocational student organizations, especially to increase participation of students who are members of special populations

Citizenship/Character Education Program (#11)

Monies were contracted to the 12 Cooperative Education Service Agencies (CESAs) to implement the following Citizenship Tool Kit Staff Development Plan:

· assemble and maintain a CESA team of a minimum of two staff people throughout the project;

· annually attend a one-day summer meeting to learn about the citizenship tool kit and to plan regional and local implementation strategies including vocational student organizations;

· annually conduct a minimum of two CESA-wide workshops to orient schools to the tool kit;

· recruit three building teams each year for four years for a total of 12 to implement the tool kit;

· provide staff development to school teams regarding the tool kit concepts including program evaluation;

· provide technical assistance to help school teams develop annual action plans and evaluate their progress;

· by January 1, submit action plans and start-up budgets for citizenship activities including vocational student organizations from participating schools to DPI (approximately $12,000/CESA each year for five years);

· by January 1, summarize the school teams Citizenship Initiative School Inventories;

· establish a clearinghouse of resource materials related to citizenship and character development;

· convene a local review panel to recommend resource materials for the clearinghouse;

· write articles on citizenship and publish them in CESA newsletters, on the Internet, etc.

· maintain records of services provided to school teams and others in the region; and

· annually, in end-of-year reports, summarize the accomplishments of the CESA and school teams in implementing a citizenship initiative.

eCommerce/eBusiness—Phase 3 (#25)

The objectives of this project were to identify concepts and skills associated with  eCommerce and eBusiness; to identify specific, unique applications of traditional business, economics, marketing, management, and entrepreneurial skills in an eBusiness environment (e.g., specialized copy-writing skills for www-page design, telephone-based customer service and selling skills, data base skills associated with invited e-mail promotional communication); to design specialized curriculum and supporting materials based on industry-validated competencies and to develop recommendations and supporting materials for infusing appropriate content into traditional marketing and business courses.

Sports Marketing Curriculum Project (#26)

The purpose of this project was to develop quality nationally validated materials in the content area of Sports and Entertainment Marketing.  These materials support state and national standards for Marketing Education.  These materials can also be used to support competitive events in this area at the state and national leadership conferences.

Entrepreneurship Curriculum Project (#27)

The purpose of this project was to develop quality nationally validated materials that support the state and national standards for Marketing Education.  These materials can also be used to support competitive events in this area at the state and national leadership conferences.

Joint Conference (#29)

The purpose of this project as to provide facilities management for HOSA, Wisconsin Skills USA, Career Skills Expo, and Take Your Daughter to Work Day joint conference.

F public charter schools operating secondary vocational and technical education programs

No activity.

G vocational and technical education programs that offer experience in, and understanding of, all aspects of an industry

No activity.

H family and consumer sciences programs

Early Childhood Brain Development Curriculum (#5)

The purpose of this project is to integrate the curriculum material across a number of disciplines so middle school and high school students have multiple opportunities to

· Develop deep understanding of brain structure and function and the environmental factors that influence brain development

· Apply this knowledge in everyday life, work, and community settings.

DPI worked in collaboration with Wisconsin Council on Children and Families (WCCF) and the Child Trauma Clinic directed by neuroscientist, Dr. Bruce Perry of Baylor University College of Medicine to design a comprehensive, standards-related curriculum on early childhood brain development (ECBD).  Eight multiple discipline school building teams implemented the curriculum, reviewed/tried out/modified new lessons.  Multidisciplinary teams consisted of 4-6 teachers at middle and high school sites who represent several different subject areas of programs responsible for early childhood brain development instruction (life science, biology, family and consumer education, health psychology, assistant child care teacher/child services, teen parenting, health occupations, and English/language arts).  Interns in neuroscience at UW-Madison and clinicians in Marshfield are working with project teachers and student to deepen understanding of concepts and their application. (A copy of the curriculum is available upon request.)

Curriculum Planning in Consumer Economics (#45)

Financial literacy is important for continued growth and a stable economy, so students must learn how to provide financially to meet their needs.  They must develop the skills needed to manage personal finances and take informed and responsible action when addressing complex financial opportunities and challenges.  This guide focuses on an integral part of family work that involves providing for family members’ material well-being and includes actions involving economic resource.  It seeks to develop consumer citizens capable of addressing financial concerns of family and society.  This guide is an important contribution to the body of materials available to teachers because it suggests an approach to curriculum that challenges students to see the larger ramifications of their daily economic choices on their local and global economy.  (A copy of the planning guide is available upon request.)

I education and business partnerships

No activity.
J improve or develop new vocational and technical education courses

Curriculum Leadership and Development for Wisconsin Technology Education Teachers—Phase I (#44)

The purpose of this project was to form a curriculum leadership group (WISCATTS—WTEA, DPI, MATC, UW-Stout, UW-Platteville, and Viterbo) in order to better prepare teachers to teach standards-based WISCATTS curriculum which has been aligned with national Technology Education standards to increase student academic performance.

See 2. E. (#25, #26, #27)
K vocational and technical education programs for adults and school dropouts to complete secondary school education

No activity.

L providing assistance to students who have participated in services and programs under this title in finding an appropriate job and continuing their education
No activity.

3. Core Indicator Related Activity

(See Section II)

c. Implications for next fiscal year/State Plan

To the extent possible with limited federal resources, DPI plans to continue to meet the objectives identified in Wisconsin's State Plan for Vocational and Technical Education.  DPI will also continue to conduct activities that are within the prescribed mandates of this law.

II
Program Performance – Wisconsin Secondary

a. State Performance Summary

1. The following chart details the state’s performance results compared to negotiated performance levels for the past and current reporting year.
	Wisconsin Secondary Perkins III Core Indicators
	
	
	
	

	
	
	Reporting Year

	Core Indicator 
	Measurement Value 
	2000
	2001
	2002
	2003

	
	
	
	
	
	

	1S1 - Academic Achievement
	Moving on 
	20,848
	35,392
	31,336
	35,743

	
	Universe (11 &12)
	21,297
	36,459
	32,283
	38,798

	
	% Moving on
	97.89%
	97.07%
	97.07%
	92.13%

	   OVAE Performance Standard
	
	97.61%
	97.61%
	97.61%
	97.61%

	Met Standard?
	
	Y
	N
	N
	N

	
	
	
	
	
	

	1S2 - Vocational Skills
	Total_all_Completers
	28,354
	10,274
	11,523
	13,951

	
	Total_all_Enrollees
	28,924
	11,644
	12,704
	15,650

	
	%_all
	98.03%
	88.23%
	90.70%
	89.14%

	   OVAE Performance Standard
	
	97.95%
	97.95%
	85.50%
	86.00%

	Met Standard?
	
	Y
	N
	Y
	Y

	
	
	
	
	
	

	2S1 - Graduation
	Graduates (12)
	13,001
	19,330
	17,436
	19,821

	
	Universe (12)
	13,430
	19,995
	18,055
	21,561

	
	% Graduating
	96.81%
	96.67%
	96.57%
	91.93%

	   OVAE Performance Standard
	
	96.47%
	96.47%
	96.47%
	96.47%

	Met Standard?
	
	Y
	Y
	Y
	N

	
	
	
	
	
	

	2S2 - Diploma/Credential
	Total_all_Completers
	28,354
	10,274
	11,523
	13,951

	
	Total_all_Enrollees
	28,924
	11,644
	12,704
	15,650

	
	%_all
	98.03%
	88.23%
	90.70%
	89.14%

	   OVAE Performance Standard
	
	97.95%
	97.95%
	85.50%
	86.00%

	Met Standard?
	
	Y
	N
	Y
	Y

	
	
	
	
	
	

	3S1 - Follow-up
	Positive Outcome
	10,584
	8,560
	7,036
	

	
	Universe (C1 w/ FUP)
	10,977
	8,899
	7,324
	

	
	% Positive
	96.42%
	96.19%
	96.07%
	

	   OVAE Performance Standard
	
	96.44%
	96.44%
	96.44%
	96.44%

	Met Standard?
	
	N
	N
	N
	

	
	
	
	
	
	

	4S1 - NTO Enrollment
	NTO Concentrator Enrollment
	9,860
	15,494
	14,549
	17,336

	
	Total Concentrator Enrollment 
	21,297
	36,459
	32,283
	38,798

	
	% NTO Enrollment
	46.30%
	42.50%
	45.07%
	44.68%

	   OVAE Performance Standard
	
	21.15%
	21.65%
	21.65%
	21.65%

	Met Standard?
	
	Y
	Y
	Y
	Y

	
	
	
	
	
	

	4S1 - NTO Completion
	NTO Enrollment Completion - 12th
	6,245
	8,251
	7,725
	8,783

	
	Total Concentrator - 12th Enrollment 
	13,430
	19,995
	18,055
	21,561

	
	% NTO Enrollment Completion
	46.50%
	41.27%
	42.79%
	40.74%

	   OVAE Performance Standard
	
	20.26%
	20.76%
	20.76%
	20.76%

	Met Standard?
	
	Y
	Y
	Y
	Y

	
	
	
	
	
	

	Total Y
	
	6
	3
	5
	4

	Total N
	
	1
	4
	2
	2


2. The descriptions for not meeting specific sub-indicators follow.

1S1 & 2S1 - Academic Achievement and Graduation: Since both indicators dropped virtually identical 5 percentage points from the previous year and due to that they are related, one explanation is that the local districts are reporting their student outcomes in a more realistic fashion as they become more familiar with the reporting system and its expectations.

b. Definition of Vocational Concentrator and Tech Prep Students

These definitions have been submitted in various documents as a part of the negotiation process and should be readily available at the Department of Education.  No definitions have changed.

c. Measurement Approaches and Data Quality Improvement

These descriptions are described in the Final Negotiated Performance Levels Chart that is at the Department of Education.
In terms of assessment data quality, the first and most important step is the pre-edit review done upon initial receipt of the enrollment or follow-up reports.  The pre-edit identifies errors, reporting contradictions, etc., and is sent back to the local district for correction or revision.  The various elements of the reporting system also support the review of data against itself to verify the accuracy of the data submitted.  Currently, the department is working with local districts to improve local data collection methods and recently conducted a series of six data workshops focusing on reviewing local data collection practices, identifying areas of statewide concern and technical assistance on definitions, etc.

d. Effectiveness of Improvement Strategies in Previous Program Year

Since Wisconsin is a high performing state, no particular strategies were implemented other than keeping watch on the status of indicators as they become available through the reporting system.

e. Improvement Strategies for Next Program Year

Please refer to the response to subsection d above.  Also, due to a slowing economy, statewide unemployment was up in Wisconsin.
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